
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  2 
 

Introduction 

Welcome to East Riding College’s seventh edition of the Journal of Research and Scholarly 

Activity (RSA). This journal, published every year, showcases examples of research and 

scholarly activity which staff and students have participated in, particularly while studying 

on Higher Education programmes at East Riding College. 

Staff are supported to complete RSA projects as part of the curriculum and Staff 

Development projects fund. There are some excellent examples of RSA projects from within 

the College and a variety of papers from staff. 

Any staff and students who would like to submit a paper for this journal in the future can 

do so through the editors, Paul Smith, John Uzzell and Natalie Griffin. All submissions are 

carefully considered, although it may be necessary to edit papers. The complete papers are 

available from the College Quality and Teaching Standards Unit (QTSU). The journal is also 

available on the College’s website and shared with partner universities and colleges. 

Please take the opportunity to read the following papers in this edition, which are both 

informative and thought provoking. 

Congratulations to all the staff and students who have contributed to this seventh edition 

of the Journal. 

Paul Smith and John Uzzell (Editors) 
October 2019  
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Social Contexts of Learning 

Emily Straker, L4 Foundation Degree in Learning Support 
 
 

This assignment is based upon the autobiography of Russell Brand, who was born on the 4th 

June 1975. For the purpose of this assignment and ease of referencing, he will be referred 

to as Brand. This assignment will examine Brand’s upbringing, childhood and education. It 

will outline how each aspect of his early life affected him and had serious implications for 

his learning and social interactions. In addition, it will illustrate how society, culture and 

economics impacted on his upbringing and look at theorists and psychoanalysts and their 

views on the issues that Brand faced. Firstly, the assignment will focus on Brand’s family 

background to gain an understanding of his parents and their parenting style, before 

examining his education/schooling.  Due to restrictions in the word count, this assignment 

will cover the first sixteen years of his life and how his childhood led to his troubled early 

adulthood.  

Brand (2007 a) had a complicated birth, as his umbilical cord was wrapped around his 

neck. There is research into serious long-term effects from oxygen deprivation, including 

the potential threat of a disability, such as autism, cerebral palsy and behavioural 

difficulties. Complications in his life continued as his parents separated when Brand (2007 

a) was six months old. In context, the country at the time was in ‘government crisis’ 

regarding economics, finances and politics; it was a bleak, miserable decade.  The parents 

of Brand, Barbara and Ron, were polar opposites, in both personality and parenting style, 

which will be illustrated throughout the essay. Barbara was very much adoring, protective 

and doting towards her son; Ron, on the other hand, who was fatherless himself, had a 

sporadic presence in Brand’s life and failed to pay the £25 maintenance (Brand 2007). 

Throughout the early years of Brand’s life, Britain was in a profound transformation; the 
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political scene was fragmented, the economy struggled, and the culture was torn. There 

was inequality for women, the expectation of woman as ‘housewife’ was still popular, and 

if women did work then they would receive two thirds of the wages that men earned (US 

NEWS 2010). It caused a huge strain on Brand’s mother to raise a child alone at this time.  

Although Brand (2007 a) does not state whether his basic physiological needs were met or 

not, he explains how his mother had many dead-end jobs to provide for them. Linking to 

Maslow’s Hierarchy of Needs (1962), this relates to the first stage, biological requirements 

to survive.  Brand (2007 a) highlighted the hate and fear he felt for the world at such a 

young age and that he only felt safe alongside his mother. This prompted Brand to dislike 

his playschool, as it meant he had to leave his mother’s side to attend it. Not only does 

this meet stage two of Maslow’s model, safety and security (with his mother), it also links 

to Bowlby’s (1969) theory of the importance of attachment with the primary care-giver.  

Bowlby (1969) defines attachment as ‘psychological connectedness’ among two human 

beings. Similar to Maslow, Bowlby (1969) believed that the caregiver provides safety and 

security for a child and increases the chances of survival, with the child seeking intimate 

proximity as a common need.    

In addition, feminist theories became prevalent in the 1970s. There were many 

government polices/pieces of legislation that were introduced as a result of the feminist 

movement; for example, the Equal Pay Act 1970, resulted from a strike for equal pay 

(responding to the idea that society was not ready for equality just yet). One significant 

feminist, Germaine Greer, implemented a serious change in the 1970s. She wrote the book 

‘The Female Eunuch’ in 1971, which was the first feminist book ever published. Feminist 

theories developed in order to propose a shared responsibility between both sexes. Brand 

(2007) revealed the sympathetic responses he received for being a child of a single parent, 
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because of the stigma of single families in the late 70s. Feminists, such as Dinnerstein 

(1999), who wrote the book ‘The Mermaid and the Minotaur’, discussed how ‘women’ are 

the first love, the provider and the boss, who are the first encounters in the natural world, 

but are then frowned upon for raising a child alone. Dinnerstein (1999) believed that the 

only way that human culture would change is when women no longer had sole 

responsibility for child care and both sexes shared the blame for reproducing a human 

being. She discusses the need for male participation in raising children, highlighting that 

the lack of a male figure will result in the mother having a more intimate relationship with 

the child (Dinnerstein 1999). Through current economic and legal changes, there is a 

variety of support for women, which is resulting in shared parenting and single- 

parents/divorced families becoming more socially acceptable, which can be observed 

through household statistics on lone parent families, which have risen over the past ten 

years from 2.3 million to 2.7 million (ONS Data 2017).  

Balcom (1998) suggests that without the male figure in a child’s life, this will result in 

failed attempts to form and even sustain relationships, as well as cause the child to grieve 

for the father, and participate in attention seeking behaviour, craving acceptance 

(Balcom, 1998). Brand discloses how he struggled with his masculinity and how to interact 

with other pre-school children.  When Brand was around other children his age, he would 

find himself jumping around and attracting attention to himself (Brand 2007 a). He 

discusses how he ruined friendships by his self-destructive behaviour and described himself 

as having a “wild man junkie persona” at an early age (Brand 2007).  

In contrast, the author and psychoanalyst Deborah Luepnitz (1988) disagrees with Balcom’s 

position (1998), believing that children have no difficulty if separated from the father, as 

by the time they form a relationship with the father, children are more developed in 
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movement and speech, which they gain from the mother’s care (Luepnitz 1998). However, 

in Brand’s case, his father’s absence seemed to result in most of his behavioural 

difficulties.   

Brand’s inability to socialise and the separation of his parents goes against functionalist 

George Murdock’s (1949) four essential functions of the family. Murdock (1949) believed 

that society should be in a state of equilibrium, and everyone has their own function in 

connecting structures. He emphases the importance of socialisation of young children in 

order to serve an economic function, and how having a stable sex life in a heterosexual 

relationship will reproduce the upcoming generation, to increase the population to keep 

functions balanced (Murdock, 1949). Parsons (1995) built on Murdock’s ideas, but reduced 

the essential functions from four to two: Primary Socialisation and Stabilisation of the 

Adult. Primary Socialisation focuses on the basic skills of the child within the family and 

how they co-operate and mix with others within the family. On the other hand, Secondary 

Socialisation is about how children behave within a smaller group as part of the larger 

society, outside the home environment.  

However, Parsons (1995) still believed in the idea of the male in the nuclear family being 

the ‘breadwinner’ and the mother having the sole responsibility of being the ‘housewife’. 

Both feminists and functionalists disagreed with Parsons’ (1995) position, believing that he 

ignored important issues, such as child abuse, domestic violence and diversity within 

families/society. Marxists argue that families serve the needs of capitalism, while 

feminists argue that families serve patriarchal needs. Marxists state that the force of 

production resulted in private property being developed, coinciding with the idea of 

inheritance of property between father and son, leading to the need for patriarchal 

monogamous family structures, which invokes a feminist response (Esher Sociology 2017).  
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Freud (1923) held similar views to the feminists and functionalists as he believed that 

children’s experiences define their adult personalities and he talked about ‘psychosexual 

stages’, stages which children go through and seek pleasure for their libido. Freud (1923) 

believed that children must complete each stage to be psychologically healthy, any 

incomplete stage or any fixations within a stage would cause mental abnormalities. He 

created five stages. The Phallic stage relates to morality in early childhood, ensuring 

moral standards are followed and behaviour is acceptable and in a social manner, this 

stage focuses on masturbation. Freud (1923) also talks about the causes of fixations, this 

stage includes abnormal family-set up and an unusual relationship with mother/father. 

These causes can result in a child being self-obsessed, feel inadequate or envious, and 

struggling with sexual anxiety. Brand’s description of his family set-up relates to this stage 

and goes some way to explaining behaviours that occurred (McLeod 2018). 

According to Brand (2007 a), he found his comfort in working-class women. He had a 

matriarchal upbringing (including the influence of aunties and mother’s friends), saw his 

father with numerous women, and was exposed to pornographic magazines, that he was 

left to read under his father’s care. He suffered sexual abuse several times at an early age 

and discusses early memories of his limited time with his father, which involved been left 

in a room while his father had sexual encounters with different women on each occasion 

(Brand 2007 a). In 1987, Mori Poll suggested that ‘one in ten children experienced sexual 

abuse’ (Jowitt and O’Loughlin 2005). Beckett and Maynard (2005), cited in Jowitt and 

O’Loughlin (2005), discuss the change in the last five decades in regards to acceptable 

sexual behaviour. Premarital sex is now accepted as the norm and homosexuality is openly 

acknowledged by MPs, when at one time it was a criminal offence.  
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Even though society is adapting into a more sexually accepting world, there are some 

researchers that describe the negative effects that children who are exposed to sexual 

behaviour or victims of sexual abuse face in the future.  Jones and Ramchandani (1999) 

are researchers for the Department of Health (DoH) and throughout their work they 

outline their findings of child sexual abuse. From sexual abuse, a child’s mental health can 

be seriously impacted, with experiences of depression, disturbed behaviour and post-

traumatic stress disorder (PTSD) and sometimes a combination of these. In the future, a 

child may start to demonstrate inappropriate sexual behaviour with others, causing risk 

and life-threatening consequences, depending on their age. They discuss the deep concern 

for children who portray such behaviour, for both the child and other young people, but 

also address that the behaviour can be treated and channelled, especially in younger 

children (Jones and Ramchandani 2005).   

Brand (2007 a) disclosed how he began watching porn as he craved his father’s attention. 

He felt drained of defiance and broken. He began to use comedy to make people laugh, 

using sexual innuendos as his way of controlling others. Playing a simple game of 

‘Battleships’ would remind him of bra sizes. In later life, his father introduced him to his 

first prostitute, he had a raging sex addiction and attended sexual addiction treatment 

centres and referred to sex as ‘recreational’ (Brand 2007 b). However, when this addiction 

and confusion started, Brand was still at school and it caused Brand to be bullied and 

victimised; he became rebellious at school. Brand discloses how he was expelled from 

many schools, moved from state to private school multiple times, mostly because of an 

incident of sexual behaviour (Brand 2007 a).  

In the 1970s/80s consumerism was growing, and children were becoming the victims of 

companies’ success and fortune. Televisions were becoming rapidly included in most 
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households, allowing consumers to advertise and target children. Children became fixated 

and began pressuring parents. Adverts that were shown at reasonable hours were age 

restricted. The Independent Television Commission’s Rules in Advertisements to children 

(1997) state there would be no alcohol or medicines displayed at times that children could 

be exposed to them. Unfortunately, for Brand, he was left to be exposed to these adverts 

in his father’s care as he did not have bedtime and he was also able to access the 

magazines offering alcohol and pornography. In addition, even though the television rules 

stopped adverts being portrayed to young children, shops (items on shelves) and 

advertising campaigns around the world were not in alignment with this rule, therefore 

Brand was exposed to consumerism, exposed to sex, alcohol and age-restricting products, 

from around five years old.  

Throughout the book, Brand refers to school reports and illustrations that describe his 

education: erratic attendance, juvenile conduct and disobedient to rules, poor attitude to 

work, ‘a big joke to the school’, no progress or interest in education. One teacher 

reported that ‘the class was better without him’ (Brand 2007, a).  

In Maslow’s Hierarchy of Needs, Brand would not have met the requirements of stage 

three: Belongingness and Love. His needs were unmet in this stage due to previous issues, 

as discussed, in forming relationships/friendships. Therefore, Maslow (1969) would suggest 

that Brand would fail to ever meet the need of ‘esteem’ or ‘self-actualisation’. This 

accounts for his behaviour within educational settings, as he would not feel a sense of 

accomplishment or reach his full potential and would instead act inappropriately, resulting 

in expulsion. In addition to Brand’s behaviour at school, Bandura (1997), cited in Ayers, 

Clarke & Murray (2000), suggests that behaviour is learnt by observation of others and the 

consequence of that behaviour.  
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Bandura introduced the ‘concept of vicarious reinforcement’, that once a behaviour is 

observed then the thought of imitating the behaviour is dependent on the outcome, so 

reinforcement is not necessary. However, in Brand’s observation of his father and the 

sexual abuse he suffered, there was no consequence for the behaviour, which led to Brand 

replicating that behaviour, with the concept of a positive outcome. Bandura (1997) 

believes that behaviour, cognition and the environment are interlinked and influence one 

another: called ‘reciprocal determinism’. This idea of many aspects influencing each other 

results in there being various causes and interactions of all three factors, which is 

apparent in Brand’s school reports. In contrast to Bandura (1997), Freud (n.d), cited in 

Ayers, Clarke & Murray (2000), believes that children’s behaviour can be based on 

unconscious conflicts trapped inside, causing emotional difficulty. Therefore, he would 

believe Brand’s behaviour, that resulted in the serious impact on his learning, was 

stemmed from his early childhood: “Physical symptoms are often the surface 

manifestations of deeply repressed conflicts” (Freud (1969) cited in McLeod, 2018). 

Brand (2007) addresses the types of behaviour that he displayed at school, the result of his 

unconscious conflict. He describes how he lived in his imagination instead of the real 

world, how he felt incapable of succeeding and tried to control peers by being the class 

clown. This behaviour led Brand to be bullied and be a victim for being different. Smith 

(1994), cited in Head (1999), states that bullying causes serious damage to a child, 

including depression and suicide. Brand experienced this in his later life. Maynard and 

Joseph (1997), cited in Head (1999), found that children who are bullied have a lack of 

friends or a network and a low level of self-acceptance. Brand discloses how the bullying 

led him to be rebellious towards his education and the teachers, recalling inappropriate 

behaviour, such as spitting at peers/adults and refusing to attend classes or complete 
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work. As a result of his behaviour, Brand was expelled from various state and private 

schools.  

John Head (1999), in his book ‘Understanding the Boys’, addresses the issues that males go 

through in education. Head (1999) describes how the feminist movement in the 1970s 

resulted in the creation of support groups for females, which also presented in schools, to 

help girls. He identifies that males were left out as there was an unawareness of male 

needs. Although the feminist movement created the social ethos of supporting women, it 

left males isolated. Kenway (1995), cited in Head (1999), states that boys were victimized 

and blamed for their behaviour instead of finding the causes of the behaviour, such as 

pressure and the ‘male dominant’ image that portrayed men as needing to hide emotions 

that showed them as weak, and the result was anti-social behaviour (Head 1999).   

When discussing the sociology of education, there are many views about how children 

should be taught about socialization, social economics and social class within schools. A 

capitalist society, that Britain has been under for decades, believes that children should 

be educated in their social system and how to be productive in a capitalist society (Wack 

2015). They believe that children should dress, speak and behave in the same way that the 

rest of society does and failure to do so will result in discipline and punishments. The 

‘Hidden Curriculum’ is what schools deliver in order to teach children the social norms and 

functionalists and Marxists believe these should be unmasked as it results in educational 

issues. It allows children to be transmitted the values and beliefs of the capitalist 

economy, that legitimize equality, but are not taught directly.  This could be through 

providing competition with other children at a young age in order to train children to 

understand that they will have to compete in later life for the jobs they want etc. (Wack 

2015). Bourdieu’s (2002), cited in Wack (2015), cultural capital theory outlines culture 
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reproduction and how schools will privilege and value children that are culturally 

acceptable. Children who come from other forms of cultures, lack cultural capital and 

therefore are not valued in the school.  

Bourdieu (2002) would suggest that Brand lacked culture capital. He did not behave in the 

way that society states is acceptable, which caused him to be expelled from various 

schools. In addition to culture capital, Bourdieu (2002) also introduced the idea of 

‘Habitus’, which is described as the things we do naturally, like common sense. Schools 

and educational settings have deeply planted socialised models of understanding and 

doing. Habitus is what guides and forms our actions within society, what maintains 

dominant groups in control and suppresses inferior groups, without any violence or 

repression (Wack 2015). Marxist theorist Freire (1997), cited in Wack (2015), explains 

Banking Education in capitalist society, in which children are passively taught information 

and are shaped to accept inequality without question. Brand and his parents are examples 

of this, as they accepted his expulsions without questioning authorities on numerous 

occasions, leaving Brand uneducated because of Habitus and Banking Education under a 

capitalist system.  

In recent years, there has been a change in legislation and the rules that schools must 

follow regarding inclusion, diversity and equality. The Equality Act was introduced, and 

schools have begun accepting social differences in children, including on the grounds of 

faith, gender, sexual orientation and disability (Equality Act 2010). Unfortunately, they 

still must abide by the rules of a capitalist society and the pyramid of the capitalist system 

(C.A/91/USA). The diagram of the capitalist pyramid conveys social class and economic 

inequality within society, which overrules the changes being made. The statistics of 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  14 
 

expelled children portray the number of children that are now opposing the ‘norm’ and 

questioning authority, as it has almost doubled over the last five years (OMS DATA 2018).  

In major contrast, the anarchical experiment in schools took place in 1970. A report in the 

Times Education Supplement (TES) stated that the school would have no head teacher, no 

hierarchy or authority, and instead would be run by the students, parents and teachers in 

unison. The lessons were directed by the children’s interests and there was no set 

timetable or uniform to follow. The report describes how the new ‘free’ school was for 

working-class children and there would be no attempt to force middle-class values on the 

children. There were benefits and challenges that the experiment faced, one student said 

that without the ‘free school’ he would have ended up in prison, whereas others state 

they struggled in later life without any relevant qualifications and ended up returning to 

education. However, in the twenty-first century, there is now legislation governing 

academies with similar objectives: students can choose their subjects of interest in order 

to succeed (TES n.d).  

Brand’s experience of education was a huge strain on his teenage years. The previous 

issues, discussed above, illustrate how traumatic his education and childhood was, and 

how from the age of fourteen he was spiralling out of control (Brand 2007). Brand (2007) 

reflects on a difficult time in his life, from early teens to early twenties, when he suffered 

with many illnesses and life changing addictions. He felt anger and frustration, as well as 

feeling trapped and thwarted, which resulted in him self-harming. The NSPCC state that 

children self-harm due to different reasons: low self-esteem, anger, lack of 

control/gaining control of their feelings. They further outline how children who self-harm 

will go on to develop other difficulties, including eating disorders, drug/alcohol abuse and 

depression (NSPCC 2018).  Brand was a fussy eater the majority of his life and was bullied 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  15 
 

for his weight; he was diagnosed bulimic at thirteen years old. Then, Brand began drinking 

alcohol and it soon became an addiction for him at just fifteen years old and this shaped 

his life, which resulted in shop-lifting, incipient dishonesty and countless arrests.  

Brand’s mother faced the challenge of coping with cancer twice during Brand’s childhood, 

once when he was seven years old and again at eleven years old (Brand 2007). Rutter 

(1995), cited in McLeod (2008), states that deprivation is the damage or loss to an 

attachment. As Brand (2007) had a secure attachment to his mother, he would suggest 

that Brand faced deprivation on each occasion of his mother’s cancer battles.  In addition 

to Rutter, Bronfenbrenner’s ecological approach explains the macro system regarding 

social and financial effects between parent and child. For example, the mother’s difficulty 

with accessing health care, due to being underprivileged, especially in the pre-natal 

period, can result in the child having health risks in later life (Bronfenbrenner n.d). 

Brand’s mother being ill caused major stress and negative experiences, which both Rutter 

and Bronfenbrenner would suggest meant that Brand suffered these effects too.   

Brand found drama in his late teens, which he describes as his release from feeling 

desolate, his fear and expectations. He excelled at drama and began his adult life starring 

in films, television programmes, and became a comedian, also staring in many other 

productions where Brand was in the public eye and he became famous. Being a celebrity 

affected Brand, his addiction making him a public disgrace. By the time he was in his early 

twenties, he had many addictions, including drugs, sex, alcohol, as well as having 

continuing difficulties with his bulimia, having a criminal record and then there was his 

mother’s third round of cancer, which for Brand was the worst of all. He felt lost, out of 

control, unsettled and had a complete lack of confidence (Brand 2007).  
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In conclusion, this was a look at Brand’s childhood and education through a theoretical 

lens, considering his parents and the challenges he faced. His parents, mainly his father, 

were the main influence on Brand’s behaviour and the development of his future 

addictions. The theorists and psychoanalysts that have been discussed were correct in 

their theory of childhood experiences defining adulthood. Brand continued to have failed 

relationships, broken marriages and intense addictions for many years. Brand’s fame led 

him onto a dark path, but he was offered help to deal with his traumatic upbringing. 

Brand changed and became clean from drugs and alcohol at twenty-seven years old.  The 

analysis and evaluation of social contexts included culture, poverty and class alongside 

family and economics and these were considered in terms of how they impacted on 

Brand’s learning and education, and in relation to sociological factors: feminism, Marxism 

and functionalism. Brand’s ability to succeed was reduced because of the social-cultural 

factors that he faced, including bullying, single-parent family and sexual abuse. The 

recent changes in society and legislation have been discussed to convey how when society 

changes children adapt to those changes because of educational norms. However, the idea 

of opposing the social norms before society is ready will only result in failure.   
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It is often stated that global warming is a social problem, in that it has occurred mainly 

due to human activities causing the production of greenhouse gases (McCright and Dunlap, 

2000). The average global temperature has risen by 0.6 degrees centigrade over the past 

one hundred years, and predictions indicate that it will continue to rise rapidly (Hall et al, 

2003). Although this rise does not appear to be a dramatic amount, it should be noted that 

even the most minor temperature rises impact on the earth’s land and causes the sea ice 

to melt.  

 

NASA (National Aeronautics and Space Administration) have been closely monitoring the 

ice melt with their GRACE (Gravity Recovery and Climate Experiment) satellites, and these 

have shown that Atlantic ice losses alone have tripled since 2012, causing sea level rises of 

three millimetres (NASA, 2018). According to Glick (2004), every inch (2.5 centimetre) rise 

in sea level results in the retreat of approximately eight feet of shorelines, due to erosion.  

 

Almost half of the world’s global population live within one hundred kilometres of a 

coastline (Erlandson, 2008). According to Douglas et al (2004), at least one hundred 

million people live within one metre of mean sea level. These individuals, their habitats 

and diverse ecosystems, will be put at risk in the coming decades (Feyen et al, 2015).   
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Great Britain is an island, therefore surrounded by water, and coastal erosion and its 

implications affect all the United Kingdom’s citizens directly or indirectly. Carrington 

(2014) describes how over seven thousand homes in England and Wales will be lost due to 

coastal erosion within the next century. The Environmental Agency state that without 

each coastal area’s ‘Shoreline Management Plan’ (SMP) this figure would be increased 

tenfold to over seventy-four thousand properties. 

 

As human behaviour is a major contributor to coastal erosion, it is important that any 

activities which accelerate global warming, and therefore increase sea level, are 

restricted in order to limit further damage occurring. The erosion to shorelines that has 

occurred cannot be undone and coastal erosion will continue in its capacity as a natural 

phenomenon (Eurosion, 2004). However, further acceleration, due to human activities, 

must be prevented. Changes must be made by both governments and individual members 

of the public. Laws must be introduced, updated, and enforced in order to reduce 

greenhouse gas emissions, and this must be done on a global scale with all countries 

conforming or facing consequences (Committee on Climate Change, 2018). 

 

Coastal erosion has become a global issue of immense magnitude; global sea levels are 

rising and this is expected to accelerate (Fitton et al, 2018). Over thirty years ago, it was 

noted that over seventy percent of the world’s beaches were undergoing erosion (Bird, 

1985).  Feyen et al (2018) found that over a thirty-two-year period (1984-2015), based on 

satellite observations, a total of approximately twenty-eight thousand square kilometres 

of land was lost to erosion globally. The same study concluded that more than fifty 

percent of the overall global changes occurred along Asian and Caspian coasts. Coastal 

erosion is also proving a major challenge for countries across West Africa. Naadi (2016) 
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reports how villages along Ghana’s coast, such as Fuveme, are visibly shrinking each year, 

with entire settlements being lost to the sea. Establishing and maintaining sea defences is 

incredibly costly and for a developing country, such as Ghana, the prospect of funding 

such defences, with a cost of ninety million dollars for every ten kilometres of coastline, is 

not possible. 

 

In the United Kingdom, ‘SMPs’ (Shoreline Management Plans) were introduced in 1993 in 

order to provide a strategic framework for decision making along the coastlines, with 

particular regard to coastal defences (Climate Change Post, 2018). DEFRA (Department for 

Environment, Food and Rural Affairs) explain how SMPs should identify, and seek to 

manage, coastal risks over the next one hundred years. Options available include whether 

it is viable to defend or continue to defend coastal assets (to defend the existing 

protection line), to advance the existing protection line by building defences out in the 

sea, to make a managed retreat, or offer no intervention, leaving the erosion to continue 

at its natural pace (DEFRA, 2006). According to the report by the Committee for Climate 

Change (2018), it has been estimated that the cost of implementing the current SMPs will 

be between eighteen and thirty billion pounds, depending on the rate of climate change. 

The report also states that for certain stretches of coastline it will not be cost effective, 

or viably sustainable, to go ahead with the defence methods suggested within the SMPs. 

  

Although building and maintaining coastal defences can be financially crippling to the 

country concerned, damage incurred due to flooding and coastal erosion can also prove 

devastating (Naadi, 2016). The Committee on Climate Change (2018, p. 10) state that in 

the United Kingdom “direct economic damages from flooding and erosion are over £260 

million per year”. It is not solely properties that are at risk, but roads, transport links, 
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power plants and other significant assets are also under threat. According to Evans et al 

(2008, p. 15): 

 

“[S]tudies by the Organisation for Economic Cooperation and Development (OECD) 

suggest that climate change is increasing the vulnerability of rapidly growing 

coastal infrastructure such as ports and harbours. All these changes are affecting 

the global economy, including the UK economy”. 

 

Accelerated coastal erosion is only one of the consequences of global warming, other 

effects are equally as dramatic and some more severe. The shift in temperature is altering 

both the morphology and behaviour of many species of plants and animals, some species 

are at risk of extinction as their ecosystems are increasingly threatened (Hughes, 2000). 

Air pollution is also compromising human health. According to the European Commission 

(2018), a monitored reduction in air pollution could see the avoidance of over four 

hundred thousand premature deaths per year, and lower healthcare costs for 

governments. With so much at stake, it is evident that new legislation is required in order 

for changes to be made. 

 

According to Hayek (1973, p. 44), “[s]ociety can thus exist only if by a process of selection 

rules have evolved which lead individuals to behave in a manner which makes social life 

possible”. As De Jager (2000) further elaborates, such rules are only effective if there is 

both discipline and means of enforcement. Statutory legislation is constantly evolving in 

order to meet society’s needs. In the United Kingdom, at any given time, there are 

numerous bills (proposals) going through the process of ‘possibly’ obtaining royal assent 

and becoming an Act of Parliament and therefore becoming a new law (UK Parliament, 
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2018). All bills must proceed through seven stages in parliament before they can become 

an Act (Martin, 2010). This process can be costly for the United Kingdom’s tax payers, and 

time consuming. Haigh et al (2018, p.9) state, “in 2017/18, gross expenditure on both 

Houses of Parliament (Commons and Lords) totalled £550.8m”.  

 

With regard to climate change, there is at present in the United Kingdom the Climate 

Change Act (2008). Based on the binding legislation of the European Union’s ‘2020 Climate 

and Energy Package’, this legislation is primarily focused on reducing carbon emissions, 

thus increasing resilience. Much of these emissions are in the form of industrial pollution, 

and therefore industry standards need to be set and monitored. The United Kingdom is 

also committed to the ‘Kyoto Protocol’. According to Carson (2018): 

 

“[T]he aim of the Kyoto Protocol was to provide countries upholding the UNFCCC 

(United Nations Framework Convention on Climate Change) the option to execute 

methods of setting targets to control and measure the production of greenhouse 

gases within the country”.  

 

Each country must not exceed its emissions’ ‘allowance’, and proof should be provided 

that target levels of emissions are being met at each review stage. 

 

Other bills which are currently progressing through the United Kingdom parliament include 

the Clean Air Bill 2017-19 and the Carbon Emission Reductions Bill [HL] 2017-19. Both of 

these bills, if granted royal assent, will further reduce pollutants in the form of vehicle 

emissions, and amend the target for reducing net carbon emissions in the UK to one 

hundred percent by the year 2050. 
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Gunningham (2011) identifies that it can be difficult to ensure compliance and 

enforcement of environmental legislation. Lowering emissions by utilising greener 

products or alternative production methods can prove costly to an organisation, and this 

can reduce profit margins. Recycling and disposing of waste products safely can also be 

troublesome, and often expensive, for the business, as can updating equipment and 

transport vehicles in order to conform to new emission standards. Certain manufacturing 

plants have attempted to hide the full extent of their carbon emissions in the hope of 

saving time and costs. When organisations fail to operate within the law this warrants the 

need for inspections, to ensure that regulatory emission limits are not being exceeded. If 

emissions are above the set limits then the parties concerned may face prosecution. 

Resulting trials may be held in the United Kingdom’s law courts or the Court of Justice of 

the European Union. Such measures were taken in the year 2016, case C 304/15, European 

Commission v United Kingdom of Great Britain and Northern Ireland. The European 

Commission ordered the United Kingdom to pay costs after it was found that Aberthaw 

Power Station had emitted more than double the nitrogen oxide level set out in the 

‘Directive’. If the emission levels failed to be remedied within the given set time limit it 

was decreed that an additional fine would also be imposed (The Law Reviews, 2018). 

 

Instances such as these, in which certain countries are seen to flout the regulations and 

behave in an unethical manner, can have a detrimental effect on the country concerned 

and its citizens. Other nations may not wish to trade or have dealings with such parties, 

resulting in hostility and tension. As global warming is a worldwide issue, it is imperative 

that all nations work together and take responsibility. 
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In order to minimise environmental impacts, there has been much global research and 

development concerning renewable energy sources (Kaushik et al, 2011). Such 

developments not only benefit the environment, they can also involve the building of new 

industries, thus creating thousands of new jobs. Often the location and climate of a 

country may determine how successful any renewable energy type will be. The United 

Kingdom, as with the rest of Europe, cannot benefit from solar power to the same extent 

as countries that have a continental climate. It has been shown (Norris, 2016), though, 

that European countries have more success with wind energy developments, such as on 

and off-shore wind turbines. According to the New Zealand Wind Energy Association 

(2018), Denmark is now obtaining forty percent of its power usage from wind. The United 

Kingdom is also utilising wind power and the Yorkshire coast is about to become home to 

the world’s largest offshore wind farm. Hornsea Project One will become operational in 

the year 2020  and will provide power to over one million homes in the United Kingdom 

(Orsted, 2018). 

 

The United Kingdom’s government, at present, is also reaffirming its commitment to 

reducing emission levels by assisting certain local authorities who are struggling to bring 

their Nitrogen Dioxide (NO2) levels in line with targets. The main sources of NO2 emissions 

are from vehicles and power stations. The year 2018 saw ten local authorities, including 

Reading, Leicester and Portsmouth, benefit from funding as part of the government’s ‘Air 

Quality Grant Programme’ (GOV.UK, 2018). This is one of several initiatives contained in 

the three and a half billion pounds ‘National Air Quality Plan’ which, according to DEFRA 

et al (2018), has resulted in a twenty-seven percent drop in Nitrogen Dioxide levels since 

2010. 
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Since 1992, the emission limits for all vehicles in the United Kingdom have become even 

more stringent. All cars and vans sold new in the United Kingdom since this date have 

emission limits based on the ‘Euro’ standards: the first being the Euro 1, and, in 2015, the 

most recent standard to be introduced was the Euro 6 (Auto Express, 2018). Any vehicle 

which exceeds its own specific emission limits immediately fails its MOT (Ministry of 

Transport) test, and cannot be legally driven on roads in the United Kingdom until this is 

rectified. The government has also encouraged the purchase of low emission cars by 

offering reduced tax rates for hybrid and electric vehicles, and ‘scrappage schemes’, 

which offer discounts on new, environmentally friendly vehicles, have extended to include 

a wider range of vehicle models (Goodwin and Haining, 2018).  

 

The government’s environment improvement plan (DEFRA, 2018, p. 24) states that clean 

air will be achieved by: “ending the sale of new conventional petrol and diesel cars and 

vans by 2040”. Both the introduction of greener vehicles and the developments in 

renewable energy have been contributing factors in the dramatic fall in oil prices. 

According to Aasim et al (2015), this price drop may help boost economic growth due to 

the combined effect of lower prices, more spending power, and lower costs to businesses. 

Another successful environmental change made by the government was the withdrawal of 

free plastic carrier bags in supermarkets and other stores in the year 2015. An imposed 

charge of five pence per bag meant that the public were forced to either purchase new 

bags, or re-use their own. According to Smithers (2016), this led to an eighty-five percent 

decrease in the use of plastic bags in the first year.  

 

The roll out of smart meters by all utility companies, which the government has set for 

completion by the end of the year 2020, is another incentive. Smart meters enable the 
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public to be more energy usage aware, thus reducing their energy consumption. According 

to Which? (2018), over eight and a half million homes in the United Kingdom have smart 

meters installed and achieve average annual utility savings of forty-seven pounds per 

household. 

 

The general public can also reduce their carbon footprint by recycling products and 

purchasing refill and concentrate alternatives. This reduces landfill amounts, saves 

product packaging, and conserves resources, such as fuel for transportation, as well as 

reducing emissions. The use of energy efficient products and appliances, and ensuring that 

devices are switched off rather than left on stand-by when not in use, also benefits the 

environment. Walking short distances rather than taking the car reduces emissions, and 

also cuts down traffic congestion, resulting in less wear and tear on the roads and 

highways. Simple habits and lifestyle changes can soon become second-nature, saving the 

environment and saving money. In order to encourage the general public to be more 

environmentally aware and make lifestyle changes, raising public awareness is crucial.  

The government has undertaken several environmental advertising campaigns such as “Act 

on CO2” (2007), which successfully ran until the year 2014. The government website 

GOV.UK allows access to all government departments and services, including numerous 

information pages, such as Green Deal: energy saving for your home (GOV.UK, 2018). This 

offers information on funding and entitlements towards insulation, heating, windows and 

products that generate energy in order to reduce emissions and save consumer costs.  

 

Environmental pressure and protest groups, such as Friends of the Earth and WWF (World 

Wildlife Fund for Nature), also have had great success in influencing change and public 

opinion through their publicity campaigns and protest demonstrations. In 2007, a number 
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of Greenpeace activists shut down the Kingsnorth coal fired power station in Kent after 

gaining access and scaling a tower. It was estimated that the damage caused by the six 

individuals who infiltrated the plant was in excess of thirty thousand pounds (Chadwick, 

2017). Surprisingly, at the ensuing court case none of the twelve jury members found any 

of the six protesters guilty of criminal damage. Vidal (2007) reported that:  

 

“It gave the clear political message that 12 people with - one must assume - no 

great scientific knowledge, had listened to the evidence of one of the best 

scientists in the world and concluded that climate change is now so serious and so 

urgent an issue that it is legally justifiable for people to invade a power station and 

do £30,000 worth of damage”.  

 

This was not the first demonstration of its kind, or was it the last. Five years later the 

power station was closed down and demolished. 

 

It is evident that much has been accomplished in regard to tackling the issue of climate 

control, but there is still much to be done. Coastal erosion is accelerated by global 

warming, as the ice melts sea levels have risen, thus inflicting greater damage on the 

shorelines. Large stretches of shoreline have been lost along with the ecosystems they 

supported, and land, houses and property have been claimed by the sea, with many more 

still under threat. Defending coastlines is an incredibly costly procedure which certain 

developing nations are not able to afford. Even affluent countries, such as the United 

Kingdom, are required to prioritise areas of coastlines, deciding which to defend and 

which to sacrifice due to being economically unviable. The current Shoreline Management 

Plans are estimated to cost billions of pounds, but without them thousands of people 
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would lose their homes and possessions. The economy would suffer greatly if businesses, 

ports and transport links are threatened, as without them trade would cease. 

 

It is proven that human behaviour has been the main contributor to global warming from 

actions which result in the emission of greenhouse gases. Human activity can be controlled 

and curbed, to an extent, by legislation preventing and monitoring such activities. The 

government can also withdraw and prohibit products, including vehicles, which are known 

culprits of the production of polluting emissions, or simply not energy efficient or eco-

friendly and therefore a drain on resources. The government can also assist in the 

development of new, sustainable energy sources and products.  

 

Often, raising public awareness is effective in altering public behaviour as change cannot 

occur without the knowledge of the existence of a problem in the first place. It is in the 

best interests of society as a whole to protect and preserve the planet. Global warming 

affects every single human being to some degree and therefore preventing further damage 

will benefit all mankind and future generations. 
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Is Secondary School Physical Education Fully Inclusive for 
Children with Special Educational Needs and Disabilities? 

Natalie Holmes, BSc (Top up) in Sports Coaching and Health Sciences 
 

 
Abstract 

Background: Through working in a mainstream secondary school with students with Special 

Educational Needs and Disabilities (SEND), the researcher identified a potential issue 

surrounding inclusivity for students with SEND, particularly in physical education (PE) 

lessons, and wanted to research the topic further, with use of various literature and 

teachers’ opinions (whose job it is to include them).  

 

Purpose: The researcher wanted to investigate whether secondary school physical 

education is fully inclusive for students with SEND. The researcher’s hypothesis was that 

they expected to find that secondary school PE would not be fully inclusive due to lack of 

confidence of teachers, potentially because of a lack of training, and perhaps class size 

ratios to PE teachers.  

 

Participants: Five PE teachers from across two different mainstream secondary schools in 

East Yorkshire were involved in the study. The teachers had been teaching between 1-15 

years and had a mean of 6.4 years and a standard deviation of 5.50.  

 

Data Collection and Analysis: The researcher used one-to-one semi-structured interviews 

for the data collection process and designed a series of eighteen questions around four 

pre-determined themes. The interviews were conducted at the teachers’ place of work in 

order to make it more convenient for them. The use of semi-structured interviews allowed 

the researcher to probe deeper and add questions in during the interview process. The 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  35 
 

four pre-determined themes were Teacher Experiences and Training, Students, School 

Provisions and PE, and Barriers to SEND Sport and Extra Curriculum Activities. An extra 

theme was recognised and added – Teaching Assistants. The interviews were recorded on 

an iPad and later transcribed and analysed. 

 

Findings: In regard to the researcher’s hypothesis, the findings showed that there is a lack 

of training and courses available that adequately and confidently prepare trainee 

teachers, as well as already qualified teachers, to teach fully inclusively within 

mainstream secondary schools. Despite the findings relating to the researcher’s 

hypothesis, the teachers did feel that their school in particular was inclusive, however 

other, unaccounted for issues and barriers were measures beyond the teachers’ control, 

such as funding, facilities, equipment, space and planning time. Therefore, secondary 

school physical education is not fully inclusive for students with SEND.  

 

Glossary 

Key terms: 

• Special Educational Needs and Disabilities – SEND 

• Physical Education – PE 

• Educational Health Care Plan – EHCP 

• Initial Teacher Training – ITT 

• Continuous Professional Development – CPD 

• Teaching Assistants – TAs 

• Newly Qualified Teacher Status – NQTS 

• Qualified Teacher Status – QTS 

• National Curriculum Physical Education - NCPE 
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Introduction 

Due to being a teaching assistant (TA) in a mainstream secondary school working alongside 

children with Special Educational Needs and Disabilities (SEND), the researcher developed 

a strong interest in the quality of physical education (PE) that children with various needs 

and abilities were receiving, in contrast to regular mainstream children and young people. 

According to GOV.UK (2014) and the Children and Families Act (2014), a child or young 

person has special educational needs if he or she has a learning difficulty or physical 

disability which calls for special educational provision to be made for him or her. 

Secondary school children refer to children from the ages of 11-16, across England (HMC, 

2019).  

 

Research Question 

This study will aim to determine whether secondary school physical education is fully 

inclusive for children with SEND. OxfordDictionaries (2019) define fully as “completely or 

entirely; to the fullest extent”. Inclusion in education relies on teachers implementing 

adaptations and modifications of resources, such as equipment and facilities, while 

delivering lessons, to successfully ensure all students are able to actively take part and 

have access to education (Coates, 2012). 

 

Background  

The Equality Act 2010 and the United Nations (UN) Convention on Disability Rights have 

been legally approved and put into place by the United Kingdom (UK) to protect and 

support the rights of those who are disabled (GOV.UK, 2015). YouthSport (2015) believe 

that every child has the right to access a standard of high-quality PE. Mainstream schools 

across England must follow the National Curriculum, which sets out the programmes of 
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study and targets for each subject at all key stages (GOV.UK, 2014). Physical Education is 

a compulsory subject, in line with the curriculum at every key stage, for children and 

young people aged 4-16 (Department of Education, 2019). The Department of Education 

(2019) explain that it is down to the schools to decide how many hours are devoted to PE, 

however it is recommended that they should provide students with at least two hours per 

week. Belley-Ranger et al (2016) highlight that schools play a vital role in helping children 

and young people adopt a healthy lifestyle, especially because studies show that those 

with disabilities have been found to participate in less physical activities than those 

without.  

 

The annual government statistics for 2018 were released, via Special Needs Jungle (2018), 

for children registered with any kind of SEND. The figures documented show that the 

number of students with SEND had increased for the second year in a row, from 1,244,255 

in 2017 to 1,276,215 in 2018. This was an increase of 31,960 children, equating to 14.6% of 

students. The number of children who had an Education, Health and Care (EHC) plan 

increased by 11,495, with 253,680 having an EHC plan all together, rising from 2.8% to 

2.9% of students. This figure may seem like a small increase, but it is substantial 

considering the 2.8% figure had not increased since before 2010 (Tirraoro, 2018). An EHC 

plan is given to children with more complex needs who require more help than usual. The 

plan is a legal document which describes their educational, health and social care needs 

and how their needs will be met through extra help and support (Contact.org.uk).  

 

As children with SEND are on the rise, schools are finding it increasingly more difficult to 

support children with such needs, due to school budgets being at breaking point and heavy 

cuts to the health and social care provision (Adams, 2018). Funding for children with SEND 
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has dropped by 17% since 2015 (Parveen, 2019). There are claims that the budget cuts, 

which are being referred to as so severe it is on the “verge of a crisis” and threaten to 

bankrupt local authorities, are failing the children who are the most vulnerable and who 

are not able to access the support they need, often resulting in children with SEND being 

out of school for prolonged periods of time (Weale and McIntyre, 2018). Cuts to budgets 

mean that four out of five head teachers have had to make cuts, mostly to teaching 

assistants, which are the ones supporting children with SEND needs, but also teachers, to 

balance their budgets (Busby, 2018; Roberts, 2018; NEU, 2018). Funding cuts are also 

responsible for missed opportunities for Continuing Professional Development (CPD), 

predominantly for support staff, like TAs, but also for teachers (Teacher Development 

Trust, 2019). In 2018, a report found that over 700 schools across England had a training 

budget at or near £0 (Robertson, 2018). Some staff also reported receiving no training at 

all in the previous year.  

 

Children and young people with SEND face various challenges which can have an adverse 

effect on their mental health and well-being (Creative Education, 2019). The most 

common forms of mental health issues that young people experience include anxiety, 

depression and obsessive-compulsive disorder (OCD) (MIND, 2019). PE has been labelled as 

a “deep, rich, broad and exciting” part of the curriculum and exercise has the ability to 

impact the brain by releasing chemicals like dopamine and serotonin, which can have a 

positive effect on mental health (AFPE, 2018). Research suggests that those with 

development disabilities, intellectual disabilities, autism and physical disabilities, which 

all come under the umbrella of SEND, have a somewhat higher level of obesity than their 

normally developing peers (Must et al, 2014). Regular physical activity and exercise are 

well known to benefit people both mentally and physically (Dabrowska et al, 2015). 
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Therefore, PE can play a vital role in the lives of children and young people with SEND. For 

PE to be fully inclusive, the lesson plans need to be changed and adapted to reflect the 

needs and abilities of all students (Marbaix, 2015). 

 

Research Rationale 

Working as a TA in a mainstream secondary school, assisting children with various needs 

and abilities, enabled the researcher to identify a potential issue in relation to the 

opportunity to participate in PE. The researcher’s experiences led her to believe that PE 

and extra-curriculum activities may not be fully inclusive to children with SEND. Aside 

from being a TA, the researcher was previously a sports coach in various primary schools 

across the local East Riding of Yorkshire community and also had the experience of 

teaching PE lessons whilst studying a degree in Sports Coaching, Exercise and Health 

Sciences.  

 

Aims and Objectives 

The purpose of this study is to investigate whether secondary school children with SEND 

are receiving fully inclusive PE and discover if there are any factors which pose a risk or 

obstruction to this process. The research rationale is divided into certain themes: teachers 

experiences/training; students; school provisions and PE (facilities and equipment); 

barriers to SEND sport and extra curriculum activities; any new themes discovered 

throughout the research process. The methodology will be described, and the results of 

the study will be analysed and discussed thoroughly, linking to a wide range of literature 

that will be used throughout the course of this dissertation study. Ultimately, this study 

will aim to highlight the importance of inclusivity for children with SEND and will aim to 

find out if they are receiving what has been referred to as “their right”.  
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Hypothesis 

The researcher is expecting to discover that secondary school PE for children with SEND 

will not be entirely inclusive, due to the lack of confidence of teachers, potentially a lack 

of training, and perhaps class size ratios to PE teachers. 

 

Literature Review 

Research, thus far, indicates that children with SEND participate in a narrower range of PE 

and school sport in comparison to their non-disabled peers. The reasons for this include 

limited differentiation, inappropriate range of physical activities and a lack of training and 

support available (Vickerman and Blundell, 2012). With this in mind, this section, with the 

use of literature, will aim to discuss the four predetermined themes and how they may 

impact on the quality of PE secondary school children with SEND are receiving. 

 

Teacher Experiences and Training  

Teachers have the opportunity to play an important role in providing students with the 

opportunities they need to be healthy, participate in physical activity and understand the 

benefits (Mahar et al, 2006). The perceived role of teachers, according to Belley-Ranger et 

al (2016), is comprised of two main components. The first is transferring knowledge and 

professional skills. The second is transferring knowledge of health-related matters, but 

also displaying classroom management skills and evaluating the learning process. Teachers 

are expected to use differentiated strategies to make activities appropriate, yet still 

challenging, to all students, despite diverse levels of needs and abilities (Smith and 

Thomas, 2007). It has been suggested that the attitude of the teacher, regarding 

inclusion, can have a substantial impact on the educational experiences of children with 

SEND (Ewing et al, 2017). 
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Teacher training 

Upon completion of a university level degree of a 2:2 or above, those who desire to 

become a teacher must undertake an Initial Teacher Training (ITT) or Initial Teacher 

Education (ITE) programme, which usually lasts for one year (Prospects, 2018). There are a 

number of recognised routes (see figure 1 below) in order to gain Qualified Teacher Status 

(QTS), which is needed, and generally preferred, across state-run mainstream secondary 

schools (Knowles, 2018). School Centred Initial Teacher Training (SCITT), Schools 

Direct/Centred and Higher Education (HE) training courses, which should award a Post 

Graduate Certificate of Education (PGCE), are recognised internationally and usually come 

with QTS (GOV.UK, 2019). Once qualified with a QTS, they become a Newly Qualified 

Teacher (NQT) for a year, where they will have a planned programme organised for them 

to complete more training before being seen as a fully qualified teacher (2019). The initial 

teacher training process aims to help individuals understand expectations, key policies, 

legislations and processes, which are intended to prepare them with the required 

knowledge, codes of conducts, skills and outlooks required to be an effective teacher who 

should conduct themselves professionally (Sutherland, n.d). 

 

As more children with SEND are enrolled in mainstream schools, PE teachers need to be 

adequately prepared to meet their needs. Various research studies have identified that PE 

teachers believe that they are inadequately prepared and/or trained to effectively teach 

students with SEND and therefore not fully ready to support and include students with 

SEND adequately (Pappas et al, 2018; Robinson, 2017; Coe et al, 2014; Crawford et al, 

2012; Vickerman and Coates, 2009; Ellis and Todd, 2008). Other studies support this, 

suggesting that there is a lack of SEND subject specific training available for PE teachers 

(Smith and Green, 2004; Morley et al, 2005; Vickerman, 2007; Vickerman and Blundell, 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  42 
 

2012). Carter (2015) states that the ITT process more often inadequately prepares new 

teachers with the knowledge and understanding they need where children with SEND are 

concerned, quite possibly due to the length of time, and that there may potentially be too 

much variation in what comes under SEND. Coates (2012), Vickerman (2007), Morley et al, 

(2005), Smith and Green (2004) have all previously looked at this issue and discovered, 

from teachers and providers of ITT, that there is a prevalent lack of training available 

regarding inclusive education within ITT courses and Continuous Personal Development 

(CPD) training. Coates (2012), Vickerman (2007), Morley et al (2005), Smith and Green, 

(2004) have also found that there is limited importance placed on SEND in training/CPD 

and this, therefore, can lead to a lack of confidence on the part of the teacher.  

 

Vickerman and Coates (2009) and Carter (2015) have all stressed the importance of making 

inclusive skills and practice a requirement within ITT, that trainees should be assessed on, 

and that demonstrates their ability and how prepared they are to teach children with 

SEND. This view is supported by Smantser and Ignatovitch (2015), who add that more 

practical based opportunities should be given to trainee teachers to educate them on how 

to include children with SEND in mainstream curriculum activities. Crawford et al (2012) 

explain that if teachers are not given sufficient opportunities to develop their skills and 

knowledge to work with students with SEND, the students may be denied equal 

opportunities and/or access to education. Maher and Palmer (2012) and Sherlock-

Shangraw (2013) all explain that inadequate training can result in uneasiness in regard to 

the students and can make planning and adapting content a difficult process. Crawford et 

al (2012) adds that there are also debates surrounding if the national curriculum for PE 

gives teachers a clear framework for developing inclusive activities.  
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Students  

Positive learning experiences in PE can have a significant influence on the lifelong physical 

activity participation choices of young people, both with and without SEND (Maher, 2015; 

Kirk, 2005). Including children with SEND in PE lessons can often result in unintentional 

consequences, both for students and teachers, according to Smith and Thomas (2007). 

Various research over the years has suggested that in comparison to their peers of a 

similar age, students with SEND receive a narrower version of the PE curriculum and they 

often participate in different activities to others, which can create stigma, between them 

and other students (Belley-Ranger et al, 2016; Maher, 2010; Atkinson and Black, 2006). 

Fitzgerald and Stride (2012) describe how PE holds a unique place in the school 

curriculum, where the physical abilities of students with SEND are displayed publicly to 

peers, teachers and support staff. Students are likely to compare their bodies and abilities 

to others, potentially creating some tension around the relationship between PE and 

children with SEND (Fitzgerald and Stride, 2012; Bebetsos et al, 2013). PE can have a 

positive impact on students with SEND. Various laws require that there must be equal 

opportunities for all students, and popular events and televised competitions, such as the 

Paralympics, Special Olympics and other competitions for those with special needs, can 

provide hope and encouragement for them to be physically active at an early age, just like 

those competing (Kennedy, 2014). 

 

There are various needs and a range of levels of severity that come under SEND. The four 

main categories, according to the SEND 0-25 Code of Practice (2015), are: 

1. Communication and Interaction  

2. Cognition and Learning 

3. Social, Emotional and Mental Health 
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4. Sensory and/or Physical Needs/Impairments 

 

All mainstream schools each have a Special Educational Needs Coordinator (SENCO). A 

SENCO is responsible for coordinating additional support for students with SEND and 

liaising with parents, teachers, the senior management team and other professionals and 

external agencies (SpecialEducationalNeeds.co.uk, 2019). SENCOs gather necessary 

information regarding individual students and share this with their teachers to inform 

them of the best ways to facilitate inclusivity (Maher, 2013). A study by Maher (2016), who 

looked at the views of SENCOs regarding inclusion in PE, found that SENCOs stress the 

importance of sharing SEND information to aid a teacher’s ability to shape an inclusive PE 

environment. Historically, this was largely supported by Finklestein (2001) and also Maher 

(2013), who feel that this information provides teachers with knowledge and 

understanding of how to meet students’ needs.  

 

School Provisions and PE (facilities, equipment etc)  

The numbers of students with SEND attending mainstream schools is increasing. A study of 

over forty-three mainstream secondary schools across England observed for over 700 

hours. The Special Educational Needs in Secondary Education (SENSE) (2017) study found 

that 84% of students with EHCPs were taught in separate classes alongside other ‘low 

ability’ students and those with SEND. While smaller, mixed ability groups can have a 

positive effect, some students who may otherwise excel in physical education can be 

hindered by being in a low ability group (Pay, 2016). 

 

Between 2017 and 2018, the Department for Education (2018) found a drop in SEND units 

and resourced provision in secondary schools by 14%. SEND units are special provision 
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groups within mainstream schools where children with SEND are usually taught in separate 

classes/groups, while resourced provision is usually where there are specialist facilities 

and a base for students with SEND within a mainstream secondary school (TES, 2018). The 

separate teaching groups are often named Nurture Groups (NG). In 1969, the first NG was 

developed by Marjorie Boxall with the aim of improving the “emotional well-being” of 

children in schools, states Kirkbride (2014). The aim of the NG is to offer support and 

meet the particular needs of children with SEND, with emphasis on their social and 

emotional growth in a separate, safe and secure environment, as opposed to mainstream 

education, which has been favoured for its effectiveness (Gooding et al, 2017; Griffiths et 

al, 2014; Cooper and Whitebread, 2007; O’Connor and Colwell, 2002). Ortiz-Catillo (2012) 

and Roult (2013) also support NGs in their segregated activities, which offers inclusion by 

allowing students with similar abilities to participate together and encourages 

participation, autonomy and social interactions in sports.  

 

Contrary to the positive support for NGs, children with SEND being placed in nurture 

groups can have a negative impact on their reputation and identity, which can be hard for 

them to shift and it puts up barriers, particularly amongst the attitudes of peers in 

mainstream education (Mowat, 2015; Sheffield et al, 2017; Maher and Vickerman, 2017). 

While most students with SEND and other low ability students are placed in separate 

provisions away from mainstream education, some students, with agreement from parents 

and liaising with the school SENCO, can remain integrated in mainstream education, often 

with the support of a TA (IPSEA, 2019).  

 

All students are taught from the National Curriculum which, as mentioned previously, sets 

out the programmes of study and targets for each subject at all key stages (GOV.UK, 
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2014). More recently, in 2014, the government revamped the National Curriculum and 

placed an emphasis on inclusivity for children with SEND (Maher, 2015). The Department 

for Education (2014:103) stated that the PE aspect of the curriculum (NCPE), which 

originally dated back to 1992, is to “inspire all students to succeed and excel in 

competitive sport and other physically demanding activities”. Various studies, however, 

have suggested that a consequence of the emphasis placed on competitive sport, 

performance, physically demanding activities, skill development, achievement and team 

games is that many students with SEND are being excluded, often by teachers and peers, 

(Maher, 2015). At some secondary schools, they offer a BTEC in PE as a way for students to 

gain a qualification in PE, involving some theory work rather than just all being practical 

(Pearson, 2019). 

 

SportScotland (2018) explain that a range of indoor and outdoor facilities are required to 

meet the needs of all children. It has been said that schools often face various constraints, 

such as finances and human and educational constraints, which impact on participation in 

sport and physical activity for students with SEND (Roult et al. 2014). O’Brien et al 

(2009:57) explain that “facilities and equipment must be adapted to ensure participation 

of all students”. The SENCO is in charge of the SEN budget, which is used to purchase 

facilities and equipment to facilitate inclusion for students with SEND, predominantly in 

classroom-based subjects (Maher and Vickerman, 2017). Thomas and Smith (2009) explain 

that, within PE, specific equipment is needed, such as softer/larger balls and perhaps 

wheelchairs, but because the SEN budget is predominantly for classroom-based subjects, 

the financial burden therefore often falls on the PE department. Roult et al (2014) explain 

that financial restrictions can make purchases of specialist equipment difficult, which is 

needed to adapt infrastructures, and can restrict teachers profusely. In some schools, 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  47 
 

equipment and infrastructures have been found to be inadequate (Belley-Ranger et al, 

2016). With school funding plummeting, this makes buying more specialist equipment a 

difficult process (Lynch et al, 2017). 

 

Barriers to SEND Sport and Extra Curriculum Activities  

In order to change ideologies and views, more students with SEND are being educated in 

mainstream schools. However, it has been found that those with SEND who are educated 

in mainstream secondary schools have a limited amount of opportunities compared to 

other peers their age who are educated in special schools (Maher, 2015). With an emphasis 

being placed on competitive and other physically demanding activities in the National 

Curriculum, as mentioned previously, there is an increase in the likelihood that some 

students with SEND will be excluded from some activities, particularly those with more 

severe needs, and has been identified as an issue for some time (Maher, 2015; Fitzgerald 

and Stride, 2012; Smith and Thomas, 2007; Maher, 2010). There have also been debates 

surrounding whether the national NCPE provides PE teachers with a clear framework for 

developing inclusive activities, according to Crawford et al (2012), and adapting lessons 

and activities can be one of the greatest difficulties PE teachers face (Hassan et al, 2012; 

Svendby and Dowling, 2012). Crawford et al (2012) discovered that some teachers feel 

that the NCPE provides little guidelines on adaptation of activities and little thought is 

given for those with SEND in regards to facilities and equipment. Another area is whether 

PE teachers feel confident enough to adapt activities.  

 

Extra-curricular activities are activities which are outside of the compulsory timetabled 

NCPE and are usually participated in at lunchtimes and after school and have often been 

viewed as a fundamental link to sport and physical activity in young people’s free time 
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(Smith et al, 2007). Similar to NCPE, an emphasis on competition and team sports 

dominates extra-curricular physical activities (ECPA) in the majority of schools in England 

(Sport England, 2017). Various literature, however, suggests that an emphasis on 

competitive sport and team games in ECPA mean there are consequences for the 

participation rates of those with SEND in comparison to those without due to the “limited 

opportunities” (Maher and Macbeth, 2014:71; Sport England, 2017). Contrary to the view 

that competition has a negative impact for students with SEND, the success of the 

Paralympics in 2012 had a positive impact; 91% of young people with disabilities watched 

the Paralympics and 66% said the Paralympics had inspired them to get involved in sport 

(Whizz-Kidz, 2013). They were most inspired to try sports such as boccia, swimming, 

equestrian pursuits, table tennis, wheelchair basketball, archery, wheelchair tennis, 

sailing, shooting and football, which shows a real positive influence (Whizz-Kidz, 2013). 

 

Maher and Macbeth (2014) looked at the views of teaching assistants in relation to school 

subject priorities and allocation of SEND resources and they found that schools prioritise 

subjects such as Maths, English and Science above subjects like PE. The emphasis on 

Maths, English and Science shows they are regarded as more important subjects and a 

consequence has been cuts to timetabled PE hours in the past two academic years (Youth 

Sport, Trust 2018). Cuts to timetabled PE act as a barrier, particularly considering that 

those with SEND usually participate less regularly in sports than their peers without SEND 

anyway (Jaarsma et al, 2014). Another big issue, which has already been touched on, are 

barriers caused by inappropriate or limited equipment and facilities, caused by a lack of 

funding, which is discussed as a barrier by Hilderley and Rhind (2012). Maher’s (2016) 

study into SENCO’s views of SEND physical education found that a lot of children who are 
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on the Autism Spectrum or have Asperger’s Syndrome can experience sensory issues, 

resulting in them viewing things like changing rooms as a barrier.  

 

Teaching assistants have also been regarded as a barrier to children with SEND. Although 

TAs are employed to aid children with SEND and to help include them, an unintentional 

consequence of this, particularly in PE lessons, is that they can construct barriers between 

students with and without SEND, which creates a stigma surrounding those with SEND 

(Maher, 2015; Maher and Macbeth, 2014). Fitzgerald (2012) explains that a lack of PE 

training and/or experience for TAs can cause constraints on the PE teachers practice when 

including those with SEND and once again the presence of TAs can have a negative impact 

on the learning and social interactions of students with SEND. This view is supported by 

Fitzgerald (2005) and Maher (2016), who explain that additional support to students with 

SEND can be seen as dependence and a weakness to other peers. Another finding is that a 

lot of teachers leave the responsibility of students with SEND to the TA, resulting in little 

interaction between the teacher and the pupil, meaning that some are being educated by 

TAs, who are not qualified yet who are teaching those with SEND (Maher and Macbeth, 

2014). As mentioned previously surrounding budget cuts and the effects on TAs, research 

finds that there is a lack of PE specific training available for TAs (Mortimore and Zsolnai, 

2018). In the past, TAs have been referred to as more of a hinderance than a help, 

perhaps due to the lack of PE training available for them (Hodge et al, 2004; Smith and 

Thomas 2007; Morley et al, 2005).  

 

However, some of the literature also supports an argument for positive outlooks on TAs 

too. TAs have a broad role to play in schools; they are tasked with supporting students, 

liaising with parents, teachers, and schools, being involved in the school curriculum, which 
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can play a large part in influencing inclusivity, and can even provide support in exams 

(Bryan and McCubbin, 2013). Vickerman and Blundell (2012) found that a lot of students 

with SEND had TA support to facilitate inclusion and they felt more competent, challenged 

and supported in PE and felt more valued and included overall. Other studies have 

previously identified that when TAs are consulted with by teachers in the planning 

process, and allowed to have an input, that this supports students with SEND more, usually 

resulting in effective lessons (Vickerman and Blundell, 2012; Fitzgerald, 2009; Coates and 

Vickerman, 2010, Goodwin and Watkinson, 2000). Some also recognise that when TAs are 

present, this takes the pressure off the teacher, allowing them to focus on the lesson, as 

opposed to individual students (Casey and Goodyear, 2015). TAs are often regarded as the 

best people to help facilitate the inclusion of the students they support with SEND, as they 

are the most aware of their specific needs and requirements and what works best for 

them, due to supporting them often (Haegele and Kozub, 2010).  

 

Methodology  

The methodology section aims to describe precisely how an experiment is done and the 

basis for why the experimental procedures were chosen, states Kallet (2004:1229), who 

continues to say that “the methods section should describe what was done to answer the 

research question, describe how it was done, justify the experimental design and explain 

how the results were analysed”.  

 

The researcher discussed the proposed qualitative research idea with a tutor and this idea 

began to be developed in September of 2018. Before a definitive decision was made to 

conduct a primary research study, and the preferred methodology was decided upon, 

secondary research was carried out by accessing various books, journal articles and 
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internet resources. Primary research refers to research that involves collecting original 

data specific to the research project in question, methods include things such as 

interviews or questionnaires, state Gratton and Jones (2004).  

 

This section aims to explain the qualitative research methods used by the researcher in 

order to collect data for the study, to find out if children with SEND are receiving fully 

inclusive physical education in secondary schools. The following topics will be discussed: 

 

3.1: Ethical Approval 

3.2: Sample Selection and Criteria  

3.3: Recruitment Method 

3.4: Experimental Design 

3.5: Data Collection  

3.6: Data Analysis  

3.7: Limitations 

 

Ethical Approval 

In order to ensure that the study was appropriate and that the proposed methods were 

acceptable, a number of ethical forms and considerations, as well as a risk assessment, 

had to be completed and submitted to the University of Hull. The research proposal was 

reviewed and approved by the University of Hull’s ethics committee in November 2018, 

without the need for any amendments.  

 

The following forms had to be completed and submitted, EC1A, EC1B, EC2, EC3, EC5, and 

an invitation for the participants to consent. The ethical approval process ensures that the 
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researcher prioritises the wellbeing of the participants involved. It can be considered as a 

mutually agreed ethical code of practice, according to Gerrish and Lacey (2010). Risk 

assessments are an important aspect in research and can be defined as a systematic step-

by-step approach to evaluate any potential risks, by identifying and determining the 

probability of a risk occurring, with the ability to put any preventions in place, as 

suggested by Ostrom and Wilhelmsen (2012).  Potential risks identified for this study 

included school health and safety procedures, such as fire alarms, the possibility of the 

participants feeling uncomfortable due to questioning, ensuring the data collected stays 

anonymous and confidential, and travelling to and from interviews. Control measures were 

put in place for all risks identified.  

 

Sample Selection and Criteria 

Originally, it was anticipated that nine participants would be involved in the study, three 

PE teachers from three different local mainstream secondary schools. However, due to a 

lack of responses within the time frame set, the study only includes the responses from 

five participants, who are PE teachers in two different schools. In total, twelve schools 

were contacted via email. The response rate works out at around 16.6%, which is 

considerably low. Bajpai (2011) claims that personal interviews usually have a higher 

response rate, however, in cases like this where the interviewer does not get an 

immediate response via email, it becomes time consuming having to follow up with further 

emails or even phone calls, being careful not to pester anyone. One further follow up 

email was sent to each school.   

 

The research method used to select the population was stratified random sampling. Smith 

(2010: 205) refers to stratified random sampling as “a procedure that involves randomly 
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assigning units to a sample based on categories”. The category in this study required 

participants to be a qualified PE teacher within a mainstream secondary school in the local 

East Riding of Yorkshire area.  

 

Recruitment Method 

Email addresses, of local secondary school offices, were sourced using internet searches 

and a letter of invitation was devised and sent out requesting for the emails to be passed 

on to each school’s head of PE. The appropriate ethics forms were attached, and it 

documented that if the participants wished to see a copy of the proposed questions in 

advance or had any questions regarding the study, they were welcome to ask. The letter 

of invitation informed the potential participants of what the study was about, why they 

were being contacted and that if they were to consent to participate they would be 

expected to have a sit-down, semi-structured interview at their school, at a time which 

would be convenient to them.   

 

Experimental Design  

The researcher opted for qualitative research, which is a non-numerical data collection 

method, allowing researchers to study things in their natural settings, attempting to make 

sense of, or interpret, the information collected/discovered, according to McLeod (2017). 

Interviews were chosen, as opposed to surveys or questionnaires, as they “can provide 

much more depth and explore complex beliefs, knowledge or experiences” (Lodico et al, 

2010: 122). Semi-structured interviews were chosen. Jones and Gratton (2014) explain 

that semi-structured interviews are a useful data collection process, allowing the 

interviewer to develop a series of questions, with a degree of flexibility during the 

interview that allows for the interviewer to ask other, related questions. The chosen 
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method allowed for the interviewer to alter or add any relevant questions that they 

thought were important during the interview process.   

 

The questions were put into four themes/categories. Skinner et al (2014) state that this 

approach to qualitative data analysis allows the researcher to set themes and categories 

before the study, but also allow for any extra themes to emerge during the research. The 

four themes were: 

 

1. Teacher Experiences and Training 

2. Students 

3. School Provisions and PE (facilities, equipment etc) 

4. Barriers to SEND Sport and Extra Curriculum Activities 

 

There were eighteen questions, with 3-5 questions relating to each theme. To ensure the 

questionnaire was fit for purpose, a pilot test was carried out. Strangor (2010) emphasises 

the importance of a pilot test, stating that pilot tests allow researchers to carry out 

interviews, or other similar research methods, on a small group of individuals to gain an 

understanding of if anything needs to be altered or changed, and allows the researcher to 

ensure that participants fully understand the questions, that they make sense and are 

understandable. 

 

Data Collection  

Five one-to-one interviews were conducted to collect the primary research needed for the 

study. Three interviews were conducted at school A, over three separate occasions and at 

times that were convenient to the teachers involved, and the final two were conducted at 
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school B, again at times which were convenient to them. All interviews were conducted in 

private rooms on the school site. The interviews were carried out on a one-to-one basis to 

avoid interruptions or a breach of privacy/anonymity. The one-to-one element is 

important, as Denscombe (2014) explains that this is a more personal method and can 

allow participants to feel more relaxed and at ease, which may encourage them to talk 

more freely, often enjoying the chance to talk about their views and opinions. Before the 

interviews commenced, the participants each read, signed and dated the informed 

consent form (EC2) before handing it back to the researcher.  

 

At the start of each interview, the participants were asked for their consent for the 

interviews to be recorded on an iPad and were reassured that the information would 

remain confidential and secure. It was explained that the audio recording would benefit 

the interviewer later during the transcribing process and would be deleted at a later date. 

The participants were given the opportunity, again, to view the interview questions before 

the interview started, to ensure they were happy with what they were going to be asked 

and to avoid any potential risks arising.  

 

The participants consisted of three males and two females. Each interview ranged from 

between ten to twenty minutes, from start to finish, so were not too time consuming for 

either party involved. The idea of semi-structured interviews allowed for any alterations 

or adding of questions that the interviewer felt were appropriate at the time. Three extra 

questions were asked over the five interviews. Once the interviews were complete, the 

participants were then handed a debrief form (EC5), which informed them of what would 

happen with the information they had provided, how they could ask for feedback, and how 

to withdraw from the study if they wished to do so.  
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Data Analysis  

To interpret information accurately, the interviews were recorded on an iPad, using Voice 

Memos software, installed on all Apple devices. Once an interview is finished, the 

researcher then needs to analyse it. Paulston et al (2012) explain that audio recording has 

the potential to enrich interpretation of the information received and is also useful for 

comments and reflection. With the use of audio recording, the researcher can then 

transcribe the information. According to Vito et al (2008), transcribing is simple, but time 

consuming having to listen to the audio recording and type out the conversation, but 

having a printed record of the conversation makes it easier to analyse.   

 

As the questions were put into themes, thematic analysis was used to dissect the 

information once transcribed. Braun and Clarke (2006) suggest that thematic analysis is an 

invaluable qualitative research method and is the process of identifying patterns or 

themes within qualitative data. The pre-set themes were then analysed and categorised 

into four sub-themes: positives, negatives, controversial (not definitively positive or 

negative) and experiences. Coloured highlighters were used to analyse each sub-theme 

within the original four research themes to see if there were any reoccurring/common 

views and opinions.  

 

Limitations 

Berg and Latin (2004: 37) explain that “limitations are events that may interfere with the 

results of a study”. The biggest limitation was lack of willingness from teachers to help, 

therefore resulting in a lack of information. To get a broader view on inclusion within 

secondary school PE, it would have been advantageous to have at least three teachers 

from three different secondary schools. However, only five teachers from across two 
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schools were willing to help. A GANTT chart was devised at the start of the study to 

schedule a timeframe for when each part of the study needed to be completed for and 

unfortunately, due to time constraints, it was not feasible to chase more teachers up after 

January, as data analysis had to begin in order to start the write up.  

 

Interviews have many advantages, however they also come, hand-in-hand, with 

disadvantages. The biggest one being that they can be time consuming, which is why 

teachers may have been reluctant to participate and give up their time for a stranger. 

Although they are more time consuming for the interviewer than the participant, due to 

the transcribing and data analysis involved afterwards. Denscombe (2014) believes that, to 

an extent, the data may also not be completely reliable and conducting face-to-face 

interviews can be costly in time and travel for the interviewer. Polgar and Thomas (2011) 

add two further issues, which can coincide with potential risks previously identified, which 

are that the audio recorder can intimidate or inhibit participant responses, resulting in 

them not being completely honest or open. Interviews can feel like an invasion of privacy 

or be upsetting for them, which can be a potential danger to both the interviewer and the 

participant. 

 

Although interviews, as previously mentioned, allow for more depth and the exploration of 

complex beliefs, knowledge or experiences, it may have been more beneficial to have 

opted for surveys or questionnaires given the time constraints, and could have generated 

more responses. Reflecting on the interview process, particularly in school B, the 

researcher started to feel that some of the questions perhaps were not as relevant to that 

individual teacher and that some of the questions were a little repetitive. This is a 
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limitation in itself, however the use of semi-structured interviews did help to rectify this 

mid-interview.   

 

Results 

Summary of Results 

The five interviews carried out during the data collection process were transcribed and 

then analysed. Analysing the interviews allowed the researcher to recognise five themes, 

discussed throughout this section. As mentioned previously, there were four pre-

determined themes, with a fifth theme added after the data collection process:  

 

1. Teacher Experiences and Training 

2. Students 

3. School Provisions and PE (facilities, equipment etc) 

4. Barriers to SEND Sport and Extra Curriculum Activities 

5. Teaching Assistants (TAs) 

 

To maintain each participant’s anonymity, the participants are continuously referred to 

via numbers, such as #T1 and either A/B in relation to their school, to keep in line with 

ethical procedures. The teachers each expressed their thoughts and opinions on the 

questions presented to them and their responses will be analysed further, alongside 

relevant literature, in the discussion section. 

 

Theme 1: Teacher Experiences and Training 

Teaching Experiences 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  59 
 

The teachers were asked how long they had been teaching for, the results were put into a 

table (below) so it could be clearly understood. Between them, they had been teaching 

from a range of 1-15 years (6.4±5.50). 

 

Table 1 - Length of teaching 

Teacher Duration of teaching 

#T1A “Four years and this is my fifth year from September.”  

#T2A “Erm, I’m newly qualified, so this is my first full year as a teacher.”  

#T3A “Ten years I’ve been teaching now.”  

#T1B “I’ve been teaching in a school for coming up to two years, and then before 

that I taught in an FE college from the year 2004 to 2017, so yeah, a long time.”  

#T2B “This is my first year teaching PE, as in actually getting paid for it. I did my 

teacher training last year, so two years.”  

 

Perceptions 

The teachers were asked how teaching children with SEND had altered their practice or 

perceptions of teaching.  

 

#T1A “Understanding their needs are different to the mainstream students, realising 

that they need potentially a different approach to their teaching and learning.” 

#T2A “Until you actually teach an array of needs, it’s hard to actually understand.” 

#T3A “I think in a mainstream school you sort of take it for granted that everyone 

can do the simple motor skills, but within the SEND sort of spectrum you’ve 

got to come up with different ways, as they find it difficult.” 
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#T1B “It’s certainly altered my teaching, cause you obviously need to make sure that 

you’re meeting their needs.” 

#T2B “As opposed to a normal group, they’ll just get on with it. With a SEN group, 

you have to really delve deep in to what actually works for them, so in terms 

of planning, it’s a lot more structured and individualised.” 

 

All teachers shared positive responses on their understanding of the different approaches 

needed to teach children with SEND and the importance of meeting their needs.  

 

Training 

All teachers said they had received some kind of training in relation to children with SEND. 

However, upon asking if they felt that the training they encountered was specific enough, 

there were mixed responses, mostly pointing towards it not being good enough. The 

responses predominantly showed that they felt the training was not necessarily realistic or 

in-depth enough and that it does not completely prepare teachers for teaching children 

with SEND. 

 

#T1A “I’m not sure there’s something that could train you to deal with necessarily 

all the different issues that can be brought up within a lesson. So yes, I have 

received training on individual aspects of it, but I think the realistic teaching 

of it is far different from any training you would receive.” 

#T2A “It is relevant to the children’s needs, but perhaps you need a bit more in 

relation to, like, the subject I teach.” 

#T3A “It doesn’t go as in-depth as I think it should do.” 
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#T1B “It’s probably not specific enough, no.” 

#T2B “I wouldn’t say it prepares you. I don’t think it can ever completely prepare 

you through training. You sort of have to get in there and figure it out for 

yourself. I think that’s the best way to do it really.” 

 

Only two out of the five teachers interviewed knew of the Inclusion Spectrum. On probing 

the two teachers who were familiar with this useful teaching tool, they had a good use 

and knowledge on how to adapt sessions for the children in order to make them more 

accessible.   

 

Theme 2: Students 

The teachers were asked if information covering the needs of students was made available 

to them and if they then used it in their planning. Each teacher admitted they did have 

access to the information on the needs of all of the children, including those without 

SEND. They also have access to EHC plans. Interestingly, #T1A expressed their 

appreciation for the teaching assistants supporting the children with SEND that they 

personally teach, explaining that they know the children far better than what is provided 

in the information available elsewhere. What was controversial, however, was the view of 

#T2A, who expressed that “you already know what needs the children have, so it’s not 

something you have to check as regularly”. The controversy surrounding this statement 

relates to the fact that children do have updated needs, that are documented, and yet 

these would not be viewed based on this assumption. #T3A felt that there was perhaps a 

little too much information regarding the children with statements (known as SEND 

labels/contracts) and maybe not enough information for those without. 
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#T1A “I feel quite lucky that we have quite a good set of teaching assistants that 

help with that as well so not only are we given that information. However, I 

personally think they provide the most vital information because they know 

the students far better than we do.” 

#T2A “The information is very easily accessible, and I think you’re silly if you don’t 

use it to plan your lessons. But I think, as you teach more and more, you already 

know what needs the children have, so it’s not something you have to check as 

regularly.” 

 

#T2B “There’s not that much information if they’re not statemented. If they are 

statemented, it’s almost too much information. It probably needs to be refined 

a little bit for the statements and a little bit more for the pupils that are on 

the register but are not statemented.” 

 

Theme 3: School Provisions and PE (facilities, equipment etc) 

Teachers were asked if there were any bespoke provisions/groups for children with SEND 

at their school. Teachers from School A all explained that there was a Nurture Group for 

mixed sex students in years 7 and 8, both years joined together. Additionally, those 

students in year 9, 10 and 11 had their own separate provision groups, called Personal 

Pathways (PP). For PE lessons, the Nurture Group and 9PP participate together and so do 

years 10PP and 11PP. Teachers from school B explained that in their school there is only a 

year 10 Nurture Group for boys. However, at school B it was explained that they had a 

separate unit based at the school solely for learners of “low ability” that was run by the 

local authority, therefore the school must apply for children to go in there. Two teachers 
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even expressed how they felt the bespoke groups helped/benefited children with SEND. 

#T1A highlighted how the lessons potentially differ to the ones for mainstream children. 

 

#T1A “They’re not necessarily traditional PE lessons, we try to teach them the core 

skills which we feel that they are potentially lacking.” 

#T3A “Grouping different needs together, I think it works here. This is the only 

school that I’ve been at where you’ve got a particular group with different 

needs all together.” 

 

#T1B “We’ve got a nurture group of boys, but I’ve never come across a sole group in 

the girls, it tends to be that they are put in mainstream.” 

#T2B “It has definitely helped them in terms of their engagement and their 

confidence, because they’re in their comfort zone. If you threw them in with 

a normal group, they’d massively struggle. So, it’s been really beneficial, 

because otherwise they’d drown in a normal class.” 

 

Table 2 (below) shows the timetabled PE lessons for both schools in accordance to their 

key stage years. As mentioned previously, the Department of Education (2019) recommend 

at least two hours of PE per week, however it is down to individual schools to decide.  

 

Table 2 - Timetabled PE Lessons 

 School A School B 
Key Stage 3 (Years 7-9) 4 practical hours per 

fortnight 
Y7-8 = 2 hours per week 
Y9 = 1 hour practical, 1 
hour theory 
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Key Stage 4 (Years 10-11) 3 practical hours per 
fortnight 

1 hour practical, 1 hour 
theory per week 

 

Discussing the timetabled PE lessons, #T2A stated that those with extreme additional 

needs would not take part in PE and would do something else instead.  

 

#T2A “Unless there’s students with extreme additional needs and they won’t take 

part in PE, they’ll do something else.” 

 

The teachers were asked what they thought affected or influenced the selection of the 

activities the children with SEND participated in during PE lessons. Space available seemed 

to be the most common, reoccurring issue at both schools, alongside facilities, equipment, 

and most importantly, the needs of the children. 

 

#T1A “The students and their needs and abilities, the space available to the teacher 

and equipment available to the teacher.” 

#T2A “Space available, there might be four other PE lessons on at the same time, the 

weather, the kids in it, so we know that our kids don’t particularly do as well 

at team games, erm, cause they just can’t quite cognitively, you know, do that 

sort of, erm, activity.” 

#T3A “Facilities that we’ve got here, doesn’t always match up with what we’d ideally 

like to do.” 

 

#T1B “Weather dependant, facilities as well, also staffing, qualifications.” 
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#T2B “Space that you can use. The actual classes, the equipment you’ve got available 

to you, they’re the main two I’d probably say.” 

 

All teachers said their school had various facilities: such as sports halls, gymnasiums, a 

fitness suite, netball and tennis courts, fields, dance studios and 3G pitches and long jump 

sandpits for athletics. In relation to specialist equipment, school B seemed to have a wider 

range available to them, despite only having one bespoke group. 

 

#T1A “We’ve purchased some new age curling. Other than some adapted, erm, 

shuttlecocks and smaller shuttles, no real specialist equipment.” 

#T2A “We’ve recently purchased a curling set that can be used by, you know, an array 

of needs, so that’s gonna be a great addition.” 

#T3A “We’ve just bought the curling stuff. We’ve obviously got, like, the help of TAs 

and stuff and they’re fantastic as well in what they do.” 

 

#T1B “We’ve got a young lad who’s a wheelchair user, so we’ve got the big footballs 

for when he plays indoor football, we’ve got the boccia balls, and we’ve got 

adapted equipment for sports like dodgeball.” 

#T2B “We do, like, boccia clubs and curling specifically based to the SEN pupils, and 

we do extra curriculum activities based on boccia and around the curling as well 

for the SEN pupils.” 

 

Theme 4: Barriers to SEND Sport and Extra Curriculum Activities 

The teachers were asked what they felt prevented teachers from trying new things. Some 

teachers were worried about how the students would react or if they would be able to 
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understand. #T1B brought up the issue of planning time and finances. Other views were in 

relation to risks and that some teachers may be stuck in their ways. 

 

#T1A “The fear of students not understanding it, understanding games and ideas and 

I suppose, with this group in particular, it’s students having the basic skills to 

complete more complex tasks. So being unable to catch and throw initially can 

provide a barrier for other things.” 

#T2A “In all honesty, I think it’s probably just worried about how the group of 

students will react to it and if you know they enjoy certain things you don’t 

wanna then steer from it.” 

#T3A “There’s sort of the risks that go against it. There’s sort of the blame factor of 

if they get hurt or if anybody gets hurt. It’s a lot of the paper work as well side 

of things that sort of put up a bit of barriers.” 

 

#T1B “I think time is probably the most common, when you’re trying to plan for 

something, certainly planning time can be the biggest constraint I would say. 

Finances, you know there seems to be a bit of an issue with budgets.” 

#T2B “A lot of teachers are probably stuck in their ways, they think, oh, it works, 

we’ll just do it. Fear of failure perhaps, don’t want to try something new in 

case it goes wrong.” 

 

The teachers were asked if they felt there were any barriers regarding teaching children 

with SEND. The answers revealed various aspects that they feel are providing barriers for 

children with SEND to fully and inclusively participate in PE.  #T1A speaks of a barrier 

relating to mixing SEND students with mainstream students. #T2A relates back to funding 
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and the impact that has on teaching assistants, which causes a barrier for students with 

SEND. #T1B also referred to funding being an issue. However, on a positive note, aside 

from funding being beyond their control, #T1B did not think there were any barriers to PE 

for those with SEND.  

 

#T1A  “I think there is, there’s the stigma for the students in nurture or PP of them 

mixing with mainstream students. I feel that that is a barrier for them to cross.” 

#T2A “The biggest probable issue, which I think it’s more of a government thing, is 

that a lot of the SEND students would need a TA present.”  

“To pay a TA to attend, you know, after school clubs with the students, is 

quite a big barrier at the minute because it’s an additional hour for every 

student that comes, so I think that’s maybe why they seem to stay more to 

the lunchtime clubs.” 

“Obviously, we know there’s the barrier of TAs at the minute, but that’s not 

something we’re restricting in PE, it’s more like a government restriction.” 

 

#T1B “Finances, you know, there seems to be a bit of an issue with budgets and 

what you do and don’t pay for so, certainly that can be an issue. Erm, I think 

old builds as well can stop you from doing things as well that maybe you want 

to do.”  

“Erm, there’s no barriers here, I wouldn’t say.”  

 

The teachers were asked if they felt students with SEND had equal opportunities in school 

sport and PE and if they were getting the same opportunities as mainstream children. All 

teachers explained that their school also offers a wide variety of lunch and after school 
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activities available to every child within their school. Once again, there were mixed 

responses. #T1A felt that, through providing different options, they were able to access 

equal opportunity to participate. #T2A felt that maybe they did not have the opportunity 

to access a great variety of sports due to their needs, but felt they were receiving the 

same opportunities in terms of engagement, enjoyment and experiences. #T3A thought 

they absolutely had equal opportunities. #T1B felt, through providing specialist dinner 

time clubs targeting SEND students, that they were receiving equal opportunities, as long 

as they chose to access them. If they did not choose to access them, #T1B referred to it as 

a “bit of a loophole” for them. Finally, #T2B felt that the Nurture Group they taught 

received equal opportunities as they participated in the same range of sports as 

mainstream children, only that the lesson plans are tailored to teach them in a slightly 

different way. 

 

#T1A “I think, for them, they are getting an equal opportunity to participate. It’s a 

different, a different offer, but I think it provides an opportunity for them to 

participate within this school.” 

#T2A “I’d say, in variety of sport maybe not, but that is because, erm, that obviously 

doesn’t suit their needs, to, we base their lesson on their needs, so I think in 

actually engagement and enjoyment and experiences they do receive the same 

opportunities.” 

#T3A “Yeah, absolutely, yeah.” 
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#T1B “Opportunities are for everyone, whether they access them, I can’t force 

anyone to come and maybe there is a bit of a loophole there for us. We’ve got 

the dinner time clubs that we specialise for that particular learner group.” 

#T2B “Looking at my nurture group, they’re getting the same opportunities as any 

other class, yeah. They’re doing all the same sports, it’s the same curriculum 

that they’re being taught. But, obviously, the lessons plan differently to if you 

had a higher ability group.” 

 

As a final, and what could be perceived as somewhat the most important question, the 

teachers were asked whether they believe that secondary school PE is fully inclusive for 

children with SEND. Teachers #T1A, #T2A, #T3A and #T1B all thought, at their school in 

particular, that PE was inclusive for children with SEND. Space, funding, facilities and 

equipment seemed to be an apparent issue throughout. #T2B explained that it is really 

hard to be able to include some students fully within a lesson, but that they do try their 

best. #T2B, once again, highlighted how bespoke groups benefit children with SEND. 

 

#T1A “This school, I think, we do everything we can to provide a fully inclusive 

opportunity within the PE department.”  

“There will always be issues around space and what can be offered, and we 

often find that with the nurture group being such a small group they get 

displaced at times, that’s just an issue with space. But my opinion is that we 

are as fully inclusive as we can be because of that, I think.”  
 

#T2A “I think with, like, the pathways, like, the nurture group, it does give them the 

opportunities. I think, as a whole, here maybe needs to be a bit more done, but 
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I think that comes down to the government giving more funding. Specialist 

equipment, facilities, it costs, you know, a great deal of money.” 

#T3A “I don’t think we could be any more inclusive at this school, but the other 

schools that I have been at, I think it’s probably a little bit restricted. Erm, 

just in a sense that they don’t have the same sort of care that we offer here.”  

“I think nationally, that’s probably the same problem with the budget cuts that 

are going on, heads are sort of clawing back money and the first people that 

get hit are TAs and the student support networks. Which is killing it, absolutely 

ruining it.” 

 

#T1B “My school, yes. Other schools, potentially not.” 

#T2B “I think it is for some pupils, depending on their disability, so especially if it’s 

like a physical disability, if they’re in a wheelchair or something, sometimes 

it’s really hard to actually include them fully within a lesson.” 

“That’s where your nurture groups are quite good sometimes, because you 

could adapt it, so that pupil could be involved more in the lesson.” 

 

Theme 5: Teaching Assistants - TAs  

Throughout the interview process, TAs came up as a voluntary subject, resulting in a fifth 

theme. Some statements will stay where they are in relation to other themes, but three 

statements (below) can be directly linked to this theme. All teachers at school A could not 

praise TAs enough, even criticising how funding is a critical factor in cuts to TAs, with the 

cost of TA support providing a barrier to some students with SEND participating in extra-

curricular activities. Teachers from school B, however, had mixed views on the TAs at 

their school. #T1B did not feel that the TAs at her school were very helpful. #T2B 
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explained that sometimes he did not have a TA when he thought he should do and that he 

thought some TAs were helpful and some were not. 

 

#T3A “Erm, we encourage them as much as we possibly can, and if you’ve got a 

supportive TA department then they can come and help us out as well. Which 

we fortunately do have here.” 

 

#T1B “Although you have, like, TAs, they’re not very helpful so it can be a bit of a 

struggle when you’ve got thirty young people and maybe one that potentially 

needs that little more support than somebody else.” 

#T2B “Well, there’s a lot of classes where I think I should have a TA and I don’t. 

There’s statemented pupils and there’s no TA in there […] Some are helpful, 

some aren’t.” 

 

Discussion 

The study aimed to use the views and opinions of PE teachers, alongside various literature 

sources, to determine whether PE in mainstream secondary schools is fully inclusive for 

children with SEND. The four pre-determined themes will be discussed, and divided into 

subsections, alongside a fifth theme which was recognised and added during the analysis 

of the results.  

 

Teacher Experiences and Training 

The five teachers had all been teaching for a range of different durations, from as little as 

one year to fifteen years. The mean number of teaching years was 6.4 with a standard 

deviation of 5.50. There are debates surrounding whether the duration of teaching can 
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influence a teacher’s effectiveness. A review in 2016 found that, with experience, 

teachers’ effectiveness generally increases; they are better able to support student 

learning, positively impacting on students’ attendance, with positive effects and 

achievement gains for the students (Kini and Podolsky, 2016). This potentially suggests 

that the three teachers that had been teaching for 5+ years may be more effective and 

able to facilitate inclusion more effectively than those who had been teaching for 1-2 

years. This interpretation is backed up by a 2018 study into teachers’ perceptions of 

inclusion. The study found that those with more experience of teaching (6+ years) had 

more positive attitudes towards inclusive education than those who had been teaching for 

a lesser duration. The study also found that teachers that had some specific training on 

teaching students with SEND were more supportive of inclusion than teachers without any 

specific training, who were less enthusiastic about the prospect of inclusion (Mngo and 

Mngo, 2018).  

 

Training 

All of the teachers said they had received some training in relation to SEND, however they 

did not feel that it was specific or realistic enough or in-depth as it should be, with one 

adding that they did not feel training could completely prepare teachers and that first-

hand experience is the best way to learn. This heavily relates back to the literature, 

mentioned previously, regarding ITT courses and CPD opportunities, and how there is a 

prevalent lack of inclusive education training available and reduced importance placed on 

SEND in both ITT and CPD (Smith and Green, 2004; Coates, 2012; Vickerman, 2007; Morley 

et al, 2005). Coates (2016) and Carter (2015) also found that student teachers, reflecting 

on their ITT course, felt unprepared to effectively teach inclusively. In contrast to the 
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teacher training process itself, there has also been suggestions that teacher training 

mentors are inadequate (TES, 2018; Garner, 2014; Devonshire, 2016).  

 

Teachers are expected to use differentiated strategies and adapt lessons to meet the 

needs of students and therefore they should use different teaching tools, such as the 

Inclusion Spectrum or STEP. Black and Stevenson (2012) adapted the Inclusion Spectrum 

(by The English Disability Sport Federation) to promote inclusion. The Inclusion Spectrum 

provides teachers and coaches with a useful tool to help aid the thought process and 

promote inclusive practice using a range of approaches to adapt and facilitate inclusive 

activities. However, only two of the five teachers knew what about the Inclusion 

Spectrum. Alongside the Inclusion Spectrum, another useful tool to adapt physical activity 

is STEP, which is an acronym for Space, Task, Equipment and People (Webster, 2016). 

Both the Inclusion Spectrum and STEP allows teachers or coaches to deliver inclusive 

activities through different methods of adaptation (Sports Development, 2012; Fitzgerald 

and Stride, 2012). The Inclusion Spectrum provides teachers/coaches options to adapt, 

alternate or separate, change to include everyone, or make sure everyone can play 

together, or match ability groups. If these tools are not being taught to teachers during 

the ITT process or in CPD, then inadequate training can make the planning and adaption of 

lessons difficult, as already mentioned (Maher and Palmer, 2012; Sherlock-Sangraw, 2013).  

 

The findings regarding teacher training correlate with the hypothesis, that there would be 

a lack of training. The literature has also shown how inadequate training can lead to a lack 

of readiness and confidence to teach and adapt, which also correlates with the hypothesis. 

A suggestion for the future regarding teacher training is that there should be mandatory, 
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practical-based opportunities for every trainee teacher and the Inclusion Spectrum should 

also be a mandatory topic, regardless of the subject area the trainee is training in.  

 

Perceptions 

The five teachers all explained how their practice and their perception of teaching 

students with SEND had altered through their experiences of teaching. They all positively 

identified the importance of meeting students’ needs, with one highlighting how difficult 

it is to understand until teachers physically teach students with such an array of needs, 

which also supports the theory of the effectiveness of experience. 

 

Students 

Due to the various needs and levels of severity that are encompassed in the SEND 0-25 

Code of Practice (2015), mentioned previously, it is the school SENCO’s job to share 

crucial information about students with SEND with their teachers, so they are aware of the 

best ways to facilitate their learning within lessons (Maher, 2013). During the questioning 

of whether they had access to the information on the children with SEND, all the teachers 

explained that their SENCO does share the information on the needs of all students to 

them, not just those with SEND.  

 

The Use of Teaching Assistants 

#T1A introduced the theme of TAs first, explaining that, although they receive the 

information from the SENCO, they felt that the TAs working with the students throughout 

the day knew the students far better than the PE teachers, who only see them twice a 

week. The information provided shows a positive emphasis on the effect TAs have within 

schools. #T2A’s statement regarding already knowing the needs of the children, therefore 
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they do not have to check as regularly, is controversial and can be judged as perhaps a 

slightly unprofessional comment, due to the fact information regarding some children with 

complex needs may be updated regularly, which may be missed due to that view. 

However, if the TAs do, in fact, know the needs of the children, they can pass the 

relevant information onto the PE teachers whose responsibility it should be to know.  

 

#T3A felt there was maybe far too much information for students with statements and not 

enough for those without. This may not be surprising, however, due to the fact that 70% of 

SENCOs in a national survey felt they did not have enough time to complete all the 

demands of the job role and 74% said they did not have enough time to ensure all students 

under SEND support have access to the provision they need (Specialneedsjungle, 2018). 

This was also a common theme in a study by Bath Spa University (2018), who found that 

95% of SENCOs felt that they also had inadequate time and were unable to provide all the 

support students needed. Nidirect.gov.uk (2019) explain that teachers should take into 

account students’ needs and use known information to organise lessons and materials. If 

teachers are not referring to the information about the students or not given enough 

information, they will struggle to include them in the planning and delivering of lessons.  

 

School Provisions and PE (facilities, equipment etc) 

All the teachers explained that their school provided bespoke provision groups for students 

with SEND. School A had a Nurture Group for students in years 7-8, and from year 9 

onwards there are named personal pathways which follow the same set-up as a nurture 

group. School B had a Nurture Group for a year 10 set of boys and then a separate in-house 

school setting, which neither of the interviewed teachers taught. During the questioning 

process, #T3A and #T2B both explained how beneficial they felt the bespoke groups were 
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for the students, allowing them to be in their comfort zone and how they would “drown” 

or be overlooked within a normal mainstream setting. These opinions correlate with those 

views found during the literature review; Nurture Groups are favoured for their 

effectiveness in providing students a safe place to grow and excel. However, #T1A 

explained that the students within the Nurture Groups do not necessarily access 

“traditional” PE lessons. Smith and Thomas (2007) explain that, as a consequence, these 

students experience a narrower range of sports and activities within the curriculum, which 

are often different to their peers in mainstream classes. Although the bespoke groups are 

beneficial in some ways for students with SEND, they are preventing students from 

accessing a wide range of sports and activities. 

 

Timetabled PE 

The teachers were each asked what timetabled PE lessons their students received in line 

with the Department for Education’s (2019) recommendation of at least two hours per 

week. At school A, key stage 3 students (years 7-9) all received four hours of practical 

lessons every fortnight and key stage 4 students (years 10-11) all received three hours of 

practical lessons every fortnight. At school B, students in year 7-8 each received two hours 

per week of practical lessons and students in year 9 onwards each received one hour 

practical and one hour of theory lessons, relating to the undertaking of a BTEC 

qualification in PE, as mentioned previously. The NHS (2019) recommend that children and 

young people should perform at least 60 minutes of physical activity each day to sustain a 

good level of basic health. In comparison to the amount of time students spend in other 

lessons, they should perhaps spend just as much time in physical education in order to 

follow the exercise guidelines and try to combat obesity and being overweight, which has 

been referred to as a growing epidemic affecting over 338 million children and adolescents 
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worldwide (World Cancer Research Fund, 2018). Discussing the timetabled PE lessons, 

#T2A stated that those with extreme additional needs would not take part in PE and would 

do something else instead. This was not probed to understand what was meant by this, 

unfortunately, and may be taken out of context. The statement, however, could be 

viewed as un-inclusive. Vickerman and Blundell (2012) explain that students with SEND 

should be fully included, where possible, and if this is not possible then differentiation 

should be used to ensure their needs are met.   

 

Range of Sports and Activities 

The average class size in mainstream secondary schools across England ranges between 

21.2 students to 31 students (Busby, 2019). The teachers were asked what influenced the 

selection of activities for PE lessons for those with SEND. The most common responses 

were space available, facilities, and equipment. Space and facilities kept cropping up as a 

reoccurring barrier to SEND sport. However, #T2B referred to the class itself being an 

influence, relating to the hypothesis of class sizes to teacher ratios being a factor. #T1B 

also mentioned having a class of 30 students and then having one student with SEND and 

trying to find the balance as to not give too much attention to one or the other. #T2A 

mentioned that, cognitively, the students within the Nurture Groups struggle at team 

games, generally because they cannot quite cognitively cope. The majority of those with 

learning difficulties often struggle socially and emotionally and this can affect their ability 

to listen, express themselves appropriately and understand efficiently (Mortimore and 

Zsolnai, 2018). 

 

School B had a wider range of specialist equipment than School A, who had only recently 

purchased some curling equipment; showing little focus on students with SEND within the 
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PE budget. However, the teachers were all enthusiastic over what equipment they did 

have. 

 

Barriers to SEND Sport and Extra Curriculum Activities  

Asked what they thought prevented teachers from trying new things, there were fears 

surrounding whether the students would understand or react to instructions, students’ 

lack of basic skills, planning time, finances, health and safety risks, and some teachers 

being stuck in their ways. The fears surrounding how students would react or understand, 

once again matches with the hypothesis regarding the confidence of teachers being a 

factor. This view once again relates back to inadequate training and perhaps the need for 

experience to provide teachers with greater confidence. These views also correlate with 

the Kini and Podolsky (2016) and Mngo and Mngo (2018) studies, mentioned earlier, and 

the more inexperienced teachers, who had only been teaching for 1-2 years, were the 

ones who felt less confident or were more apprehensive about trying new things with 

students. The more experienced teachers touched on the subject of time and funding. A 

lack of planning time was recognised as a common issue, as teachers feel they do not have 

enough time to plan (Belley-Ranger et al, 2016).  

 

The teachers talked about barriers regarding teaching students with SEND. There was the 

issue of stigmatism relating to the students in Nurture Groups or Personal Pathways when 

mixing with students in mainstream classes. Another issue was the lack of funding to 

provide TAs for students with SEND to be able to access school clubs; finances and old 

builds in school were also brought up as an issue. However, #T1B, despite claiming 

finances and old builds were an issue, felt that there were no barriers at School B.  
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The teachers gave mixed opinions about the question of whether students with SEND had 

equal opportunities in accessing school sport and PE and whether they had the same 

opportunities as mainstream students. #T1A felt that different offers provided makes them 

have an equal opportunity. #T2A felt that, yes in terms of enjoyment and experiences, but 

maybe not a great variety of sports. Belley-Ranger et al (2016) explain that students with 

SEND should be offered a wide variety of sports so they are able to develop an interest in 

a particular sport. #T3A did not think they could be any more inclusive and #T1B, who was 

a more experienced teacher, explained how there were opportunities and clubs for 

everyone, but if students did not choose to participate it was perhaps a “loop hole” for 

them, which is not the best attitude to have. Finally, #T2B, who was less experienced, felt 

that the Nurture Group they taught were getting the same opportunities as any other 

class, but that they were just taught differently.  

 

Inclusivity in PE in mainstream secondary schools  

Finally, the teachers were asked their opinion on if they perceived mainstream secondary 

school PE to be fully inclusive for students with SEND. #T1A, #T2A, #T3A and #T1B all 

regarded their school, in particular, as inclusive for students with SEND. #T2B explained 

that it is sometimes difficult to fully include some students with SEND within a lesson, 

particularly those with physical disabilities. Smith and Thomas (2007) recognise this as an 

issue, adding that in some activities the likelihood of exclusion increases for some 

students with SEND with more severe difficulties. #T2B did, however, identify more 

positives for Nurture Groups, in that they allow for adaptions to involve students more. 

Space, specialist equipment and facilities, and funding/budget cuts were the most 

prevalent issues highlighted by the teachers, some of which are factors that are out of 

their control and are a problem nationally (Busby, 2018; Roberts, 2018; NEU, 2018).   
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Teaching Assistants  

Out of over 947,000 people working in mainstream schools across England in 2017, 27.8% 

were teaching assistants (Department for Education, 2018). Teaching Assistants were 

brought up quite regularly and therefore were recognised as the fifth and final theme. All 

teachers from school A throughout the research process recognised TAs as a positive 

learning tool that can help them teach students with SEND. If teachers can draw on the 

knowledge of TAs, they can help lessons to become more differentiated for students with 

SEND (Maher, 2014). It was also recognised how budget and funding cuts affected TAs and 

the consequences of this for students. Both teachers from School B did not have the best 

view of TAs. #T1B felt that they were not very helpful, particularly when you have a class 

of thirty students, and #T2B felt that sometimes they were helpful and sometimes not. In 

regard to those two views, Vickerman and Blundell (2012) express the thought that for PE 

to be effective for students with SEND, it is vital for teachers and TAs to work together to 

support children’s learning. #T2B thought that they should have a TA in their lesson; they 

did not always have one, which perhaps relates to availability and the budget cuts. TAs 

have been classed as invaluable to learning but are the first to be hit by budget cuts 

(Philip, 2019). School A appears to have a larger and more supportive TA department than 

School B, which is reflected through the different sets of opinions of TAs.  

 

Conclusion 

The aim of this study was to investigate whether secondary school physical education is 

fully inclusive for children with SEND. The researcher designed the study around four main 

themes: Teacher Experiences and Training, Students, School Provisions and PE and Barriers 

to SEND Sport and Extra Curriculum Activities. The researcher’s hypothesis prior to the 

investigation was that they expected to discover that secondary school PE is not fully 
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inclusive due to a lack of confidence of teachers, potentially a lack of training, and 

perhaps class size to PE teacher ratios. Accessing various literature and conducting semi-

structured interviews with five PE teachers from across two different secondary schools, 

the researcher has concluded that secondary school physical education is not fully 

inclusive for children with SEND. These findings are not necessarily through a lack of 

enthusiasm or trying from the teachers involved within this study, but more due to 

measures that are beyond their control.  

 

In regard to teacher training and experiences, the hypothesis was correct. There seems to 

be a lack of relevant/enough training in relation to students with SEND, particularly during 

the ITT training year, and also not enough CPD available. With this in mind, it has been 

shown that the more experienced teachers felt more confident to try new things. Another 

issue within training that cropped up was inadequate mentoring during the training period. 

If trainee teachers are provided with poor mentors, they are not getting the most out of 

the NQT experience to influence inclusion. More teachers should be taught inclusion 

methods through ITT courses or CPD.  

 

Another interesting find was that SENCOs have a work load larger than what they are 

capable of dealing with, and are therefore struggling to ensure students with SEND are 

accessing the provision they need in the time allotted. Although SENCOs provide the 

information about the students to the teachers for them to plan around their needs, the 

umbrella of SEND is a large and complex one and the information could do to be refined 

for those with SEND.  
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Each school had bespoke groups available for students with SEND. There were many 

positive views about these groups expressed by the teachers in the study. However, in 

hindsight, the students within these groups seem to be receiving a different offer to what 

mainstream students are getting and are consequently accessing a narrower range of 

sports and activities within the school curriculum, through no fault of their own. The 

groups can also hinder students with SEND who may excel during PE. More should be done 

to ensure they access the same sports as those without SEND. Class size was also brought 

up as a potential issue, which again relates to the hypothesis. 

 

There were multiple barriers that cropped up. The main issues, perceived as barriers, 

throughout were space available, equipment, planning time, finances, health and safety 

risks, facilities, and finally the ability of some of the students in question. Students with 

SEND are often displaced, especially when other classes are on at the same time, due to a 

lack of space available. Funding/budget cuts for specialist equipment and for TAs is 

detrimental for those with SEND, as the TAs provide the support students need and 

without specialist equipment or facilities some cannot participate fully. TAs generally 

received praise from all teachers in school A, but not from school B, which potentially 

reflects on the quality of the learning support department within each school. Finally, the 

majority of the teachers felt that their school in particular was as inclusive as it could be, 

but did acknowledge how it may sometimes be difficult to include every student all of the 

time and that there was work still to be done surrounding this issue.  

 

Limitations and Recommendations 

The biggest limitation to this study was a lack of response from PE teachers, despite 

numerous attempts to contact a substantial amount of schools. In hindsight, a less 
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personal and time-consuming method, such as surveys, could be opted for as the data 

collection method. Another limitation is that participants may have been worried about 

the consequences of their actions, despite ethical procedures in place to help them 

remain anonymous, therefore may not have been as completely honest about their 

opinions. The researcher felt that the teachers within this study were generally trying in 

their efforts to be inclusive, but improvements could be made to improve inclusivity 

within mainstream secondary schools. More funding is required for additional training, 

equipment and facilities and better mentorship arrangements for NQTs. Finally, a 

recommendation for a future study surrounding this issue would be to look more at the 

students’ views and opinions (and potentially parents’ views) on this topic.  
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Perspectives on Learning 
Mel Ravern, Masters in Education 

 
A recent BBC article featured an interview with an apprentice from the North West of 

England, who stated she felt she had not learned anything at her work place, and felt her 

apprenticeship was a waste of her time and did not allow her to develop any 

administration skills beyond the basics, like filing and doing mail.  She stated that: “There 

should have been more goals to work towards to motivate people and make them feel 

more involved and appreciated” (BBC, 2017). There could be many reasons for some 

apprentices feeling unfulfilled in their jobs, such as working somewhere that does not 

provide stretch and progression opportunities, as illustrated by the experience of the 

apprentice from the North West, but I would ask whether one of the factors could be a 

lack of metacognition developed by these apprentices.  

 

This is at odds with the experience of my own apprentices, who have started careers in 

administration where many have progressed to high levels of responsibility within their 

workplace. The general work ethic of my apprentices demonstrates they have developed 

at least a degree of metacognition to enable them to get the most out of their 

apprenticeship. This paper will examine some current theories of learning and relate them 

to the field of apprenticeships within the further education sector. It will examine a range 

of theories from different fields of study which link to learning, with a particular focus on 

metacognition as being particularly relevant to the style in which I deliver 

apprenticeships. 
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Metacognition in theory 

Before learning theories can be examined, it is important to come to an understanding of 

what defines learning. Qvortrup et al (2016) state there is no one definition of learning 

because of the many different facets of education, but it is possible to come to a 

definition which relates to fields of practice. The most common definition of learning 

appears to be that of Driscoll, in Reiser and Dempsey (2011), who states that learning is “a 

persisting change in human performance or performance potential […] come about as a 

result of learner’s experience and interaction with the world”. This definition is cited by 

many other authors, including Steffens (2015). My own experience has led me to my own 

definition, which is that learning is an assimilation of knowledge, skills development and 

experience, affecting the psyche, which can change perceptions, behaviours, social 

interactions and the life of the student.  

 

Definitions of learning have changed over the decades because of changes in society, 

technology, and how education is adapting to meet those changes. An industrialised 

society requires high skill levels and definitions, such as that from Becker (1964), imply 

that people are human capital who fuel economic development when they are taught the 

skills required to work in factories and other similar industrial locations. This may have 

devalued the importance of education, implying it is nothing more than a method of 

growing the economy (Mitra, 2013). The more traditional learning theories, such as 

behaviourism, do not apply to education as much as they used to because they were 

developed at a time when education was carried out in a classroom using input from 

textbooks and a teacher, since there was no other way for people to learn the skills 

needed in order to function in society (Siemens, 2004). It should be noted that they still 

have their place in education, but that is not the focus of this paper. 
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Tusting and Barton (2003) state that there are two distinct categories into which adult 

learning models can be placed: psychology and adult education. Psychological models 

include Tennant and Pogson’s developmental learning, Vygotsky’s social constructivism, 

and Lave and Wenger’s situated learning. Adult education models include Zimmerman’s 

self-directed learning, Freire’s transformative learning, and Eraut’s experiential learning. 

The key idea that links psychological and adult education models is that adults need to 

have a degree of autonomy because much of what they do takes place in informal settings 

and will have a social aspect to it, and that a key part of learning is reflecting on 

experience so it can lead to transformation.  

 

The IT age heralded a dramatic change in learning within society, first with the need to 

learn how to use IT, then the development of IT as a tool for learning. Jarvis (2001) 

identifies these changes as linking with the emergence of the knowledge society at the 

end of the last century, where knowledge was being created in places other than 

laboratories and learning started to be seen as a lifelong activity as opposed to something 

that only happened to children in school. The rapid development of IT within education 

has led to the emergence of new learning theories. Siemens (2004) states that the ability 

to learn is more important than the subject matter being learned, and that the way in 

which knowledge is acquired has changed from the traditional classroom methods to much 

more flexible models, such as e-learning. This is where his theory of connectivism comes 

to the fore, as it is using connections to other people and their experiences to enable 

learning; it is impossible to experience everything, so using others’ experiences enables an 

exponential increase in the amount of learning happening.  
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Bourdieu (1990) introduces the culture of learning as being composed of the social fields in 

which people exist, the habitus of people, and the doxa of particular fields. Hodkinson, 

Biesta and James (2007) further develop this by expanding into the doxa of the learning 

situation, which includes such elements as the habitus of the student and tutor, resources 

and location of learning, the syllabus, and interactions between student, tutor and other 

learning sites the student engages with, which changes what learning can take place. For 

example, a student studying GCSEs will have specific targets to work towards, which may 

mean surface learning takes place in order to know enough to pass an exam; whereas, a 

student learning how to crochet will not have specific targets and is doing it so they can 

crochet on their own in the future and so will be more likely to engage in deep learning. 

Hodkinson et al suggest that learning cultures overlook the learner and the control that 

they have over their own learning; students can only control their own learning under 

specific circumstances, namely autodidacticism, where the student selects their subject, 

the materials they will use, and where they will study, with no need to reference doxa.  

 

Metacognition in Practice 

Gardner (2004) discovered that notational fluency can override common sense because of 

the expectations of society and the school system, but that this can be reversed with 

maturation and development of reflective skills. He notes that students lose their problem 

solving skills in schools because of the system in which they are educated. It is important 

that this is reversed so that students can become effective learners. I have noted this 

issue in my own practice; I can identify which school my apprentice attended based on 

their metacognition levels. Hence, there is a need to develop their metacognition in order 

to successfully complete their apprenticeship and become an effective employee. 
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Bagley (1919), in Knight and Knight (1964), noted that emphasising neatness as a general 

concept made his pupils neater in all areas, but when he only emphasised it in one area, 

in this case arithmetic, improvement in neatness only happened in that area. He 

demonstrated that general concepts should be emphasised as an overall theme instead of 

being related to one particular area. Knight and Knight (1964) expand on this by stating 

that encouraging students in one area can help them progress in other areas, which can be 

seen as a transfer of attitude. This is the beginning of the development of metacognition 

because individuals are able to apply a general concept to a variety of situations, enabling 

them to apply skills learned in one situation to other situations; an example of this could 

be research skills, where the skills learned in how to carry out research for one topic can 

be applied across other topics. The application of researching can also be adapted by the 

student to enable them to research different topics because they will have an initial idea 

of how to carry out research and the confidence to be able to adapt their skills set to 

another situation. Perkins and Salomon, in Kane, Lear and Dube (2014), further expand 

this by arguing that learning has not happened unless the knowledge can be applied across 

a variety of contexts. 

 

Flavell (1976) was the first to introduce the idea of metacognition as the concept of self-

consciously examining mental processes, becoming aware of any problems, and changing 

mental processes in order to become a more effective student. Child (2007) adds that in 

order for this to happen, the student must be motivated and honest with themselves about 

their own study skills so they can truly improve themselves. Jarvis (2005) discusses 

metacognition, framing an alternative term for it – cognitive acceleration. This originates 

from constructivist theories developed by Vygotsky and Piaget, and its development is 
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affected by maturation and the environment. There are four elements within it, which he 

relates to classes, but it can also be related to individuals. The four elements are: 

 

• A problem is introduced to the students, and the terms within it are defined 

so these cannot prevent student progress 

• The students work in small groups to overcome problems and generate ideas 

• The students come together to discuss the solutions and describe any 

insights they have had 

• The teacher can facilitate bridging of knowledge (application to other 

areas) by discussing how the students’ ideas and insights could be applied to 

other situations 

 

My apprentices, although normally working alone, can complete these steps by using their 

colleagues and mentors within the workplace, as well as me as their tutor. I will explain 

the task I have set them, including the terms contained within sometimes complex 

criteria, and enable them to set up a community of enquiry by using Socratic questioning 

to get them thinking about the task and ways in which they could complete it. Once they 

have completed the task, we can discuss what they found, and it is here that I can enable 

bridging by linking what they found to other situations that they may come across. Child 

(2007) states that the context in which learning is done should be taken into account; 

study skills often focus on recalling information, whereas metacognition allows this 

information to be applied in a variety of contexts. An example from my practice is the use 

of negotiating skills; my students learn about these as part of negotiating deals with 

suppliers and customers, but their application in other areas in order to benefit the 

student can also be identified, which will enable them to develop metacognitive skills.  
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The new business administration apprenticeship standards, which were introduced in the 

summer of 2017, require a greater level of metacognition due to a lack of structure and 

specific guidance for students. There are no set procedures for how the students will 

prove their skills and knowledge aside from a general indication of which assessment 

method will be used at the end of the programme (Institute for Apprenticeships, 2017). 

This leads students towards having a far greater degree of autodidacticism than that which 

they had in the old apprenticeship frameworks because they can make decisions as to how 

they will present their work for assessment. However, this presents challenges for those 

students who do not have some degree of metacognitive skills because these will have to 

be developed alongside their work and study.  

 

The development of metacognition is linked implicitly with the psychology of learning, 

which has grown in importance over the decades. There is an increased awareness of 

psychological aspects of learning and how these can be applied to improve how learning 

happens. Zangwill (1965) notes that overcoming plateaux in learning is done by finding a 

new way to learn, which relates directly to developing metacognition once the student has 

the confidence to find a new way to learn.  

 

The psychological aspect of metacognition is, in my view, one of the most important areas 

of it. My own experience tells me that in order to be an effective learner you must be in a 

state of psychological ease. Child (2007) notes that the student-teacher relationship 

affects the attitude to learning; a teacher who is good natured and friendly, but with 

some authority, tends to improve learning. Many of us will have had teachers who have 

been strict and unapproachable, whom we have not felt were good teachers, whereas 

teachers who we felt we could approach, we found to be better teachers. The subject 
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knowledge which a teacher possesses is also seen as more important than the authority of 

that teacher – we look up to people who have a lot of knowledge because they are 

confident in their own knowledge and skills and will pass this on to students.  

 

Larkin (2002) states that metacognition involves a knowledge of cognitive processing (how 

you think about something) and conscious control and monitoring of the processing 

(deciding if there is a better way to think about something). This is a simple explanation 

of metacognition and how to develop it, but it can sometimes be painful to examine your 

own skills and abilities, and your own views of yourself can lead to erroneous conclusions. 

In order to combat this, it is important to create a learner-centred environment in which 

the students feel comfortable. Maslow’s (1943) hierarchy of needs shows the need for self-

esteem before self-actualisation can develop, therefore the student has to be within an 

environment that will enable them to develop self-esteem and confidence in themselves 

before they are able to develop metacognition. 

 

Lindner (1994) states that for students to be self-regulating and able to manage their own 

learning, they need to have a good knowledge of their own cognitive processes and be 

able to process information. If they are aware of how and why they learn, they can apply 

their skills and knowledge to their lives. This is transformative learning, and leads on to 

Siemens’ view that the ability to learn is more important than what we learn; he believes 

that the skills in researching and locating knowledge to develop skills and solve problems 

is by far a more important skill than retaining knowledge.  

 

It is in my interest, then, and in the interest of my students, to enable them to develop 

metacognitive skills. Blakey and Spence (1990) state that reflection, planning and 
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evaluation are all ways to enable students to develop these skills, and that these should 

be encouraged by the teacher. Students should be encouraged to look at the content of 

lessons or activities and link it to previous knowledge and experience, and how it could be 

applied to other aspects of their work or life. They can also be encouraged to plan their 

own learning, encouraging autodidacticism, which improves their thinking and problem-

solving skills and engenders a sense of confidence in themselves. Evaluation of learning is 

a useful tool for students because this allows them to look at the strategies they used and 

whether they were successful, and perhaps enable further linkage of knowledge into other 

aspects of their life.  

 

Another successful strategy I have used is to explain to the student the aims of the work 

they have to do and discuss with them ways in which they could complete it. This has been 

of particular benefit with my apprentices, who have formulated ideas for themselves as to 

how they can complete the task. My higher-level apprentices often refer back to study 

techniques they used when completing A-levels and apply them to the work they need to 

do for me. This shows a development of metacognition because I do not have to prompt 

them on how they could complete it. My apprentices coming straight from GCSEs often 

require more guidance on how to complete tasks initially, but using the techniques 

discussed above, they soon develop skills which enable them to reflect and evaluate on 

techniques and the acquisition of knowledge and improve how they learn.  

 

In the course of this research, I discovered the KWL strategy, designed by Ogle (1986) and 

cited by Struble (2007) and others in later years. This is a strategy I will be trying with my 

apprentices in the future. It asks students to note what they already know (K), what they 

want to know (W), and finally what they have learned (L). This could be a useful tool to 
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get students thinking about a topic and reflecting on their learning, and also enable me to 

improve my own practice by reflecting on my students’ progress and improving 

differentiation by better targeting lessons to ensure stretch and challenge is provided for 

the student.  

 

Conclusion   

Learning is changing and traditional theories may be becoming outdated, but what has not 

changed is the need for students to have confidence to learn and to develop 

metacognition. Metacognition is, in my view, vital to ensuring the success of students, not 

only in achieving their learning goals, but in improving their lives. Not only will developing 

these skills early in their careers enable them to succeed when completing their 

apprenticeships, they will help them to progress in all areas of their lives because they 

will have the skills to reflect on themselves and solve problems at work and in their 

general lives. The increased feeling of self-confidence, which metacognition can 

engender, will also improve the lives of students. Confidence is always a good thing to 

have, and enables achievement of work and life objectives.   

 

Metacognition will enable students to meet the demands of the changing face of learning 

and education, keep up with new developments, and enable them to progress in their lives 

as well as in their education. New theories, such as Siemens’ connectivism, show that the 

way in which learning happens is changing, and metacognition will enable students to take 

full advantage of new developments in how education is delivered, because they will have 

the necessary skills to work out how best to learn with the information and tools they 

have.  
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Research Methodology 
Samantha Wright, BA (Hons) in Early Childhood Policy and Practice  

 

Abstract 

This small-scale study explores parent partnerships and their benefit to children’s care 

and education. It references current literature and research on best practice in early 

years, as well as the importance of forming partnerships, benefits and barriers of 

partnerships, practitioners and parental opinions of current partnerships and effective 

communication strategies. The methodology used to obtain the data and information was 

observations and questionnaires. The observations informed the themes for the literature 

review and the questions for the questionnaires. The results of the parent questionnaires 

were collated and presented in bar charts to highlight strengths and weaknesses of the 

partnerships within the setting. The responses from the practitioner questionnaires and 

comments from parents were collated and analysed to form recommendations to support 

future practice. The results of the study highlight the positive attributes the practitioners 

have to have in order to establish functional partnerships with parents. However, it 

exposed the inconsistencies of information sharing and development updates parents 

receive.  
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Glossary  

EYFS – Early Years Foundation Stage  
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Introduction  

The purpose of this research project is to critically discuss research methodologies and 

their application to practice within an Early Years setting, analysing ethical considerations 

in relation to research in action. Data will be collected and evaluated against literature 

and theory to inform future practice. The focus for this study is parent partnerships and 

their benefit to children’s care and education. Drake (2006) emphasises that a genuine 

commitment to work co-operatively with parents should be a feature of any high-quality 

setting and should impact every aspect of practice and is key to a successful early years’ 

experience for children to gain the most out of their early education and reach expected 

levels of development (Kelly, 2016). Parental involvement is clearly linked to children’s 

academic, social, and emotional development, and building parent-school partnerships is 

one strategy for improving student success worldwide (Epstein, 1995; Epstein & Sanders, 

2006; Fan & Chen, 1999; Gonzalez, 2004; Henderson, 1987; Henderson & Mapp, 2002; 

Henderson, Mapp, Johnson, & Davies, 2007; Schleicher, 1992). 

The aims and objectives of the research are to establish the impact of parental 

partnerships on the care and development of young children within a day care nursery 

setting. The research will be divided into themes to obtain a comprehensive measure of 

information, these will include best practice in early years, the importance of forming 

partnerships, benefits and barriers of partnerships, practitioners and parental opinions of 

current partnerships, and effective communication strategies. Roberts-Holmes (2011) 

believes that themes provide headings for discussion and stages in the argument, which 

can drive the organisation of the analysis of data.  

There are many historical influences in the development of parental partnerships. In the 

early twentieth-century, a central pioneer in early education was Margaret McMillian, who 
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was the first to state that parental involvement was important, predominantly focussed on 

the mother, but with recognition of the father’s role (Steedman, 1990). Between the 

1920s and 1930s, an emphasis was placed on the importance of practitioner involvement 

with families; this was due to deficits in the home environment or parenting impacting on 

children’s development. This was then outlined in 1931 in the Hadow report, which noted 

the benefits of teachers providing education to parents about health and hygiene for 

children. Recognition of the contribution of parents to children’s learning did not emerge 

in Britain until 1967. One of the essentials for educational advancement is a closer 

partnership between the two parties to every child’s education (Plowden, 1967, p.37). 

The impact of a positive relationship with parents and carers upon a child’s development 

has been acknowledged in the 1958 National Child Development Study (NCDS, 1958), 

Bronfenbrenner’s evaluation of the US Head of Start Program in the 1970s (Ryan and 

Bronfenbrenner, 1974) and the DfES (2003) Effective Provision of Pre-School Education 

(EPPE) Project (Sylva et al, 2003, cited in Palaiologou, 2010).  

The most widely used theoretical model for studying parent-school partnerships is 

Epstein’s classification of six types of parental involvement: parenting, communicating, 

volunteering, learning at home, decision making, and collaborating with community 

(Epstein, 1987, cited in Price-Mitchell, 2009). However, others found no association 

between academic success and the six variables (Catsambis, 2001; Sacker, Schoon & 

Bartley, 2002), Thus, while perspectives differ, a great deal of research confirms the 

importance of many types and contexts of parental involvement (Price-Mitchell, 2009).  
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Study aims  

The study aims for this research project are to explore theories and research surrounding 

parent partnerships, to investigate practice within early years and compare strategies to 

enhance future practice.  

Literature Review  

The aim of the literature review is to explore and compare literature around parent 

partnerships, investigating contrasting theories which will provide crucial analysis during 

the data examination and evaluation process. Research has shown the importance of 

partnerships with parents in the Early Years to establish consistent, effective daily 

practices. Developing partnerships with parents is a significant part of an early years’ 

professional’s role and responsibility, helping to provide consistency and appropriate care 

for each individual child. Working with parents is a fundamental part of early years 

practice (Wilson, 2019). The quality of the relationships when building bridges between 

families and professionals confers longer-term benefits for all involved (Pirchio et al, 

2013). Engaging in frequent conversations with parents to share information is beneficial 

to parents, children and professionals; effective information sharing leads to greater 

understanding of children’s experiences, development and disposition (Wilson, 2019). 

However, Zhang (2015, p.115) believes that for partnerships to be meaningful, they should 

be wanted, needed and liked by all three of the key participants.  

It is important for practitioners to be friendly, welcoming and approachable, with the 

ability to listen and offer advice to parents in a professional manner, without personal 

beliefs influencing the guidance. Practitioners are required to be open-minded and 

objective, with the ability to reflect in the moment and adjust their interactions 

according to each individual or family. Pacey (2018) points out that practitioners need to 
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be flexible in their approach to communicating with parents, adapting to suit different 

needs. Practitioners have a responsibility to build individual and personalised relationships 

with parents, as the transfer of care creates a co-dependency when trust and 

dependability is demonstrated (Wilson, 2019).  

The first focus theme for the literature review is ‘best practice’ in Early Years, referring 

to the expected standards and procedures recognised across Early Years settings. The 

Effective Provision of Pre-School Education (EPPE) has provided positive feedback on the 

requirements of quality provision in settings and encouraged the debate about best 

practice in early years (Siraj-Blatchford, Clarke & Needham, 2007). Particular attention is 

now being paid to the promotion of social inclusion, equal opportunities and racial 

equality across early years (Early Years Equality, 2006). The Early Years Foundation Stage 

(EYFS) (2017) sets the standards that all early years’ providers must meet to ensure that 

children learn and develop well and are kept healthy and safe. It promotes teaching and 

learning to ensure children’s ‘school readiness’ and gives children the broad range of 

knowledge and skills that provide the right foundation for good future progress through 

school and life. The EYFS (2017) reinforces the provision of partnership working, implying 

that it is something that needs to be transparent and visible within a setting’s 

underpinning ethos.  

Bryce-Clegg (2015) asserts that one of the key ingredients of best practice is to be a 

reflective practitioner. This means practitioners take the time to reflect on and review 

daily practices that have gone well and those that were unsuccessful. Reflection informs 

future practice by allowing time to make reasonable adjustments or celebrating success. 

Mezirow (1997, cited in Bates, 2016) suggests that a combination of reflection and 

discourse encourage a transformation which leads to greater interdependency. Schon 
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(1987, cited in Bates, 2016) believed that reflection-on-action was important for teachers 

to gain insight to improve future practice. However, it was reflection-in-action that he 

claimed was the core of professional artistry, where teachers develop the talent to think 

in the moment and improvise. Wilson (2019) claims, for practitioners, the use of reflection 

to identify their own values and attitudes is a prerequisite to successful engagement with 

parents.  

Brookfield (1990, cited in Bates, 2016) views reflection in a different way, arguing that 

teachers undergo a process of self-critical reflection, appraising their assumptions through 

four complementary lenses: Autobiographical, Learners, Colleagues and Theoretical 

literature. These provide distinctly different vantage points to review practice, however 

he does acknowledge that this process can be damaging, with teachers feeling unworthy. 

Wilson (2019) acknowledges that some practitioners are reluctant and nervous about 

reflective change, but she attempts to reassure practitioners, stating that there is no 

blame or wrong and that the process is necessary for growth and openness.  

The quality of the environment, planned activities and available resources contribute to 

children’s development, meaning they are of high importance in ‘best practice’. A good 

learning environment, led by children’s interests, has elements of ambiguity, with 

resources that are open to interpretation and exploration (Bryce-Clegg, 2015). 

Opportunities to engage in critical thinking, extend understandings of the world and 

communicating effectively with others should form the foundations of practitioner 

planning in Early Years. A great learning environment is where adults and children are 

developing and applying thinking strategies, accepting differences, hypothesising and 

extending their thinking, using ever-expanding vocabularies (Bryce-Clegg, 2015). Wilson 

(2019) states that children learn and develop well in enabling environments, in which their 
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experiences respond to their individual needs, with strong partnerships between 

practitioners and parents.  

A fundamental part of best practice in Early Years is knowledge and understanding of the 

Early Years Foundation Stage Curriculum guidance and framework. It is important for 

practitioners to become familiar with developmental milestones, have knowledge of the 

Prime and Specific areas, and an awareness of the Characteristics of Effective Learning, 

which inform children’s development records. Robb (2019) reports that honed knowledge 

of the Early Years Foundation Stage Framework, and how it should be implemented in 

practice, is vital to quality provision. Practitioners must consider the individual needs, 

interests, and stage of development of each child in their care and must use this 

information to plan a challenging and enjoyable experience for each child in all the areas 

of learning and development (DfE, 2017). All practitioners should understand the 

importance of child-initiated learning and the benefits of mirrored learning, indoors and 

out. Bryce-Clegg (2015) advises that everyone needs an understanding of skill development 

in children, and how effective use of the indoor and outdoor environments can have a 

significant impact on children’s progress and attainment. 

Further, it is acknowledged that highly qualified practitioners provide more effective 

provision and learning experiences for young children. Sylva et al (2004, p56) discovered 

that highly qualified workers displayed advanced quality provision and children made 

greater academic progress and had better social gains. Siraj-Blatchford et al (2002) 

support this notion in Researching Effective Pedagogy in the Early Years (REPEY), stating 

that qualified staff, in the most effective settings, provide children with more experience 

of academic activities and encourage higher cognitive challenge. Kelly (2016) claims that 

the quality of the workforce can impact on children’s learning and development and help  

https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
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children reach their full potential. The daily experience of children in early years’ 

settings, and the overall quality of provision, depends on all practitioners having 

appropriate qualifications, training, skills and knowledge, and a clear understanding of 

their roles and responsibilities (DfE, 2017). 

Continuous adjustments are required within the early years setting to provide current, 

consistent and appropriate practices to establish ‘best practice’. If practitioners feel like 

they are not progressing in their role or not bringing new ideas or concepts to the setting, 

it may start to affect the quality of their work (Kelly, 2016). Warin (2006) asserts the need 

to re-conceptualise early years practice so that integrated services are viewed not as 

homogenous units, but as a provision specifically designed to meet the needs of the child 

within the family.  

The second focus theme is the importance of forming partnerships with parents and carers 

to establish effective daily practice. Siraj-Blatchford et al (2011) propose that 

partnerships are forged around the child and family to ensure the educational, health and 

social needs of the child are being met. Research suggests that the quality of the 

relationship that takes place can build bridges that confer long-term benefits for all 

involved (Pirchio et al, 2013). This is a fundamental part of early years practice (Wilson, 

2019). Epstein (1995, pp.81-82) believes partnerships improve school programs, provide 

family services and support, increase parents’ skills and leadership, connect families with 

others and help teachers in their work.   

Forming effective partnerships with parents leads to better quality care and education for 

young children by obtaining information in order to deliver tailored provision for each 

individual. Wilson (2019) emphasises the idea that the positive relationship between a 

parent and practitioner can result in effective information sharing between all parties, 
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leading to a greater understanding and fuller picture of a child’s experiences, interests, 

developmental information and disposition. The EYFS (2017) highlights that all planning 

should begin from knowledge of the individual child, giving a greater opportunity for 

practitioners to support a child’s learning effectively (Wilson, 2019). Goodall and Vorhaus 

(2010, p.3) assert that the more engaged parents are in the education of their children, 

the more likely their children are to succeed in the education system.  

The third focus theme is the benefits and barriers to parental partnerships (Dodd and 

Konzal, 1999, 2002).  Epstein and Becker (1982) report that educators experience many 

barriers in communicating with families. Working with a large and varied group of parents 

and carers can be beneficial in terms of professional development and consistency of care. 

However, there are often barriers to the successfulness of partnerships due to people’s 

increasingly busy lifestyles, cultural differences or communication barriers. Wilson (2019) 

indicates that in order to work in partnership with all parents, some awareness and 

reflection on potential barriers that can impede effective engagement between parents 

and practitioners is necessary.  

A benefit of partnership is sharing ideas and strategies which can be implemented both at 

home and in the setting, to ensure a consistent approach to children’s learning and 

understanding. Sure Start (2000) highlighted the importance of establishing continuity 

between home and the setting to develop relationships and empower parents. Wilson 

(2019) believes that it is important to remember that engagement in a child’s education is 

not always visible, in fact most of the important partnership work is done at home. 

Palaiologou (2010) claims that sharing information creates professionalism within the 

setting and reduces staff absence due to an increase in job satisfaction and fulfilment. 

Bruce (1997) describes an approach, known as interactionist, where the sharing of 
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information and knowledge between parents and practitioners leads to mutual benefits. 

Fitzgerald (2004) believes that early acknowledgement of this perspective will empower 

parents by showing their contributions are important in supporting the development of 

children and practitioners.  

Language differences can become an influential barrier to partnership forming and the 

lack of information that is capable of been shared. Neuman (2002) suggests that common 

barriers can occur for cultural, attitudinal, language and logistical reasons. Byrd (2012, 

p.51) found that some immigrant families with emergent language skills may fear that 

there is a chance that they are not properly documented to be in the country, causing fear 

and anxiety, leading to a lack of willingness to communicate openly and trustingly. 

Patrikakaou (2008) discovered that in recent years, with the increasing cultural and 

linguistic diversity of families, the home and school environments may hold different, and 

sometimes diverging, beliefs about the appropriate degree and nature of parental 

involvement.  

Nancy Hyslop (2000) states that many non-English parents experience low self-esteem, 

culture shock, and misconceptions. Creating culturally aware school-family partnerships, 

school systems can reduce cultural discontinuity, create diverse learning opportunities, 

improve racial perceptions and attitudes, and foster interethnic friendships (Patrikakou, 

2008). Risko and Walker-Dalhouse (2009) support this notion, suggesting even when 

language differences occur, a teacher’s willingness or attempt to speak the home 

language can convey care about the students and parents, and this willingness can 

encourage parents to feel comfortable enough to speak in English and can enhance 

possibilities for communication and rapport. Wilson (2019) explored research on the 

shared understanding of facial expressions across cultures and communities, meaning the 
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facial expressions practitioners display are important in relaying basic information about a 

child’s day. Jack (2013, p. 7) found that six primary emotions are commonly translated 

through facial expressions: happiness, surprise, fear, disgust, anger and sadness.  

Findings during this study suggest that opposing views, often referred to as power balance, 

can influence partnership work, with some parents feeling inadequate in comparison to 

professionals. One of the main barriers to partnership may be a school’s mechanistic 

worldview, which separates educators and parents rather than integrally connecting them 

(Price-Mitchell, 2009). In this case, educators see themselves as experts rather than 

equals, creating a hierarchical relationship with parents (Lasky, 2001; Smit et al, 2008). 

Hoover-Dempsey et al (2005) acknowledge that parents often feel they are the less-

knowledgeable member of the partnership. However, Trodd (2016) suggests that casting 

the practitioner as the more knowledgeable person does not facilitate a relationship of 

equals. Brooker (2010, p.184) reported that there is a tendency, in considering the role of 

power, to assume that the differentials favour the teacher, who is the professional or 

‘expert’ by virtue of qualifications and knowledge of all children, compared with the 

parent who is ‘expert’ only in their child. However, they go on further to suggest that 

parents who view themselves as ‘professionals’ may exercise power over practitioners 

whose professional qualifications they hold to be of little value. Sometimes practitioners 

use an ‘expert’ model of practice (Davis et al, 2002); whereby, the practitioner adopts the 

role of experts and the parents are there to learn from them (Wilson, 2019). Brooker 

(2010) reveals that, although the power balance is often in favour of the practitioner, 

some more inexperienced practitioners find working with parents challenging, especially 

when their assessment of a child is questioned.  
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Research from Finland found that approximately one-fifth of practitioners adopt a 

‘professional standpoint’ in their relationships with parents (Trodd, 2016). Venninen and 

Purola (2013, p.56) support this view, stating that staff member’s professional capability 

and skills are used to decide what is right for each child. Practitioners are the principle 

decision-makers, with the absence of parental opinions or contributions. Further, Trodd 

(2016) examines the ‘customer standpoint’, with the parent in the role of customer, which 

has become more prevalent in many countries, with increasing commercialisation of early 

years’ education and care. The customer standpoint emphasises parental wishes and 

opinions, and staff striving to fulfil them as best as possible (Venninen and Purola, 2013, 

p.56). Trodd (2016) highlighted that many practitioners now feel the need to comply with 

all parental wishes to avoid negative publicity and to ensure the children remain in their 

care, needed for the income of the setting. It could be argued then, that providing 

parents with complete control without professional guidance could be damaging for 

children’s development, professionals’ personal practices and financial sustainability.  

It is acknowledged that parental comprehension and previous educational experiences can 

impact on the ability or willingness to engage in partnership with practitioners. Curtis 

(1998) acknowledged that some parents do not want the closeness of the relationship 

advocated by the emphasis on parental involvement. Kohl et al (2000, p.2) found that 

parents’ view of their role in communicating with teachers to support children’s progress 

may depend on their own educational experiences. Wilson (2019) supports this notion, 

claiming parents whose experience of education and childhood were negative could find it 

difficult to feel comfortable in an educational environment. However, the Effective 

Provision of Pre-School Practice (Sylva et al, 2004) longitudinal study shows that family 

background does not make a difference, it is what the family does, with support from 

practitioners, that can open up further opportunities.  
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The fourth focus theme is the difference between practitioner and parent roles and 

opinions of partnerships. It is acknowledged that roles within the partnership and opinions 

of partnership will be very different between a parent and practitioner, however the skills 

required for it to be successful are the same. Keyser (2001) reported knowledge 

differences. On the one hand, families know about the home situation, extended family, 

important people, culture, history, health and issues related to the individual child. 

Whereas, practitioners know about the needs of all children, child development, learning, 

curriculum activities and peer relationships. Each parent’s role and opinion will vary 

dependant on experience, personality and culture, but as a child’s primary carer and 

educator, they will have the most in-depth knowledge and understanding of their child’s 

needs. Price-Mitchell (2009) asserts that parents play an important role in their children’s 

education and are, indeed, the first educators of children. It is the parent’s role to 

provide practitioners with extensive information about the child and maintain regular 

updates to changes in development, home life or experiences, to ensure they have enough 

knowledge to provide the best possible care. Palaiologou (2010) advises that parents and 

carers need to inform the setting about what has happened the night before, or during the 

previous day, for practitioners to understand what the child has experienced and ensure 

the child’s needs are met. Trodd (2016) suggests that the parent should not dominate the 

relationship as it should be a partnership of equals, in which trust flourishes on both sides. 

It is the role of the practitioner to establish effective partnerships from the beginning, by 

displaying welcoming attributes, providing information, being interested in the family and 

creating functional communication strategies. Fitzgerald and Kay (2008, 14) identified 

some characteristics which are essential for creating effective partnerships, such as being 

an open and honest communicator with the ability to maintain confidentiality and provide 

accurate information, having the capability of avoiding making assumptions, sharing news 
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even if it is difficult or unpleasant, and ensuring that agreed actions are followed up. 

Quinton (2004) states that an overview of family support work revealed that parents value 

respectful relationships which acknowledge them as the experts on their family and as 

part of the team supporting their child; they want to feel in control, alongside 

professionals who are emotionally supportive, available and responsive. Trodd (2016) 

asserts that practitioners should not be in control and dominate the relationship, but 

accept the responsibility, strengths and expertise of the parent. Palaiologou (2010) 

suggests that practitioners need to support and reassure parents who often feel reluctant 

and upset to leave their child to go to work, or those who feel uneasy sharing intimate 

information or asking for advice.  

Wilson (2019) advises that the practitioner has a delicate path to tread, managing the 

highs and lows of development, sharing information, receiving parental information and, 

importantly, reassuring and informing parents that there is nothing to worry about. 

Parents often have little knowledge and understanding of the Early Years Foundation Stage 

Curriculum and therefore it is the practitioner’s role to explain the premise of it, without 

the use of jargon. Wilson (2019) believes that the setting should share information relating 

to development at an early stage so that parents are more aware of the acquisition of 

learning through activities provided during free-play. Eldridge (2001) indicates the 

benefits of shared information are increased levels of self-confidence, providing a wider 

understanding of the aims of the setting and the curriculum, and awareness of the 

opportunities of the home as a learning environment.  

It is important to recognise that parents and practitioners will hold different opinions, 

however it is the practitioner’s role to respect the parent’s opinions and ideas, setting 

aside personal ideologies which may influence practice. Curtis (1998), Whalley (2001), 
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Moyles et al (2002) and Smidt (2002) collectively note that within partnerships it is likely 

that differences will arise and, although consensus may not be reached, it is important to 

have respect for different views and the choices that families make. Fitzgerald (2004) 

advises that in order to avoid negative factors in relationships with parents, practitioners 

need to show acceptance for the choices each parent and family make in how to carry out 

their parenting role.  

A fundamental aspect of the practitioner role is that of a key person or key worker. 

Palaiologou (2010) believes a manageable, trusting relationship between a key person and 

parent supports and develops the relationship between the parent and child, and can 

establish and sustain the relationship between the practitioner and child. Fitzgerald 

(2004) notes that parents find having a key worker useful in supporting a child’s 

adjustment to the setting, and a consistency in practitioner to discuss issues.  

The final focus theme is effective communication strategies for productive partnerships 

with parents. Jordan et al (1998) and Keyes (2002) suggest that effective communication is 

a powerful factor in facilitating quality parental involvement. Adams and Chistenson 

(2000) note that families want to be communicated with, kept informed and have 

information shared with them. Fitzgerald (2004) asserts that positiveness, sensitivity, 

responsiveness and friendliness can all be demonstrated through effective communication 

and forms a central element of establishing and maintaining effective partnerships. Wilson 

(2019) discovered that communication with parents can prove challenging for a variety of 

reasons, including professional commitments, time, cultural assumptions, social unease 

and literacy issues. This study has identified that effective communication is key to 

cooperative partnership and without it, children’s care and education could be negatively 

influenced. For partnerships to be maintained, it is vital that there are effective strategies 
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in place to facilitate two-directional communication and support (Fitzgerald, 2004). 

Wilson (2019) emphasises that some reflection upon communication can make a difference 

to the messages exchanged, meaning that partnerships with parents can flourish when 

communication is at its most effective.   

Practitioners should provide a confidential space for sensitive communication exchanges, 

where parents feel relaxed, and practitioners can take the time to listen without the 

distractions of the setting. The EYFS (2017) highlight the requirement to provide an area 

where staff and parents can talk confidentially. Wilson (2019) supports this view, stating 

that practitioners should ensure regular communication somewhere private. A study 

carried out by Riddick and Hall (2000, pp.125-126) found that an environment where 

parents could chat informally with comfortable sofas over a coffee was more conducive to 

parents staying and participating. The study goes further to say that parents felt there was 

less distance between them and the staff, which made it easier for them to ask for advice.  

It is important to differentiate communication strategies for each family, dependant on 

their individual needs. Price-Mitchell (2009) notes that problem solving between parents, 

students, schools, and communities is complex and often requires more than simple 

solutions. This might mean delivering information verbally to parents who struggle to 

read, gaining verbal consent from parents who have difficulties with writing, or using 

visual aids, such as pictures or sign language, for those who may be hearing impaired. 

Dewey (1916, pp. 400-401) discussed actionable knowledge, comprising of intellectual 

resources, both conscious and unconscious, which must bridge the divide between classes 

and categories of people through “the method by which one experience is made available 

in giving direction and meaning to another”. Actionable knowledge is generated at 

peripheries between parents, schools, communities, and any other systems working to 



 
 
 

 
 

Journal of Research and Scholarly Activity 2019-2020  124 
 

educate children (Price-Mitchell, 2009). Malaguzzi (1998) describes a necessity for change 

to communication:  

Teachers must leave behind an isolated silent mode of working that leaves no 

traces. Instead they must discover ways to communicate and document the 

children’s evolving experiences at school. They must prepare a steady flow of 

quality information targeted at parents but also apricated by children and 

teachers.  

Wilson (2019) asserts that active listening and focussing on what a parent is saying is 

important for effective communication, paraphrasing what they have said, nodding, asking 

questions and demonstrating understanding through body language.  

Methodology  

Methodology is the means of investigating a particular area of study or activity using a 

system of methods and analysis. O’Leary (2004, p.85) describes it as the framework 

associated with a set of paradigmatic assumptions used to conduct research. Methodology 

refers to the principle and values, philosophies and ideologies that underpin research 

(Clough and Nutbrown, 2007). It is the philosophical framework or foundation upon which 

research is based (Brown, 2006). Allen and Randy (2005) state that, when conducting 

research, the methodology chosen should be the most appropriate to achieve the 

objectives and it should be made possible to replicate in researches of the same nature.  

Research studies can be carried out in various forms, depending on the aims and 

objectives, and finding the most appropriate methodology is key to the success of the 

research findings. Action research is the most commonly used framework, solving 

problems through a reflective, interactive inquiry process. Action research can be defined 
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as an approach in which the action researcher and client collaborate in the diagnosis of 

the problem and in the development of a solution, based on the diagnosis (Bryman and 

Bell, 2011). Collis and Hussey (2003) note that action research can be divided into three 

categories: positivist, interpretive and critical. The positivist approach is also known as 

classic action, where research is used to test hypotheses in real-life situations and 

environments. The interpretive approach is often referred to as contemporary action 

research, which focusses on social reality with attention to specifications of local factors. 

Critical action research aims for improvements by adopting a critical approach towards 

professional developments.  

There are advantages and disadvantages of selecting action research as the paradigm for a 

study. Some of the advantages are the high level of practical relevance of the commercial 

research and the possibility of gaining comprehensive knowledge of occurring problems. It 

allows for the collection of quantitative and qualitative data, which can provide extensive 

information when collated. However, the disadvantages can be the lack of repeatability 

and rigour with small scale studies and delays in completion due to poor time management 

or limited participation. Literature shows there is often a difficulty in distinguishing 

between action and research whilst ensuring the application of both. The plan, do, review 

basis of action research can be both an advantage and disadvantage. Repeating the 

paradigm process can be time consuming, but allows for a greater understanding of the 

problem and develops practitioner reflective and problem-solving skills. Roberts-Holmes 

(2011) indicates that action research is a complex and time-consuming approach. Kemmis 

and McTaggart (2000) acknowledge that the stages of action research may overlap, 

meaning the initial plan for the research may become obsolete in a short duration of time. 

Roberts-Holmes (2011) claims that action research is about taking the lead responsibility 

for developing personal and professional work which can increase a sense of 
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empowerment. Some examples of action research cycle processes can be seen in figure 1, 

figure 1.2 and figure 1.3.  

Figure 1  

 

 

 

 

 

 

 

 

 

Figure 1.2 
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Figure 1.3 

 

Action research involves a systematic enquiry of asking questions, collecting evidence, and 

analysing and evaluating the findings, supported by a range of evidence (Roberts-Holmes, 

2011).  

Pandey and Pandey (2015) claim that research is an intellectual activity, responsible for 

bringing to light new knowledge and correcting the present mistakes, removing existing 

misconceptions, and adding new learning to the existing fund of knowledge. Research is 

the more formal, systematic, intensive process of carrying on the scientific method of 

analysis. It involves a more systematic structure of investigation, usually resulting in some 

sort of formal record of procedures and a report of results or conclusion (Best, 1986).      
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To obtain information and data for analysis, research methods include observations, 

interviews, questionnaires, case studies and lab or field experiments. The methods for this 

study are observations and questionnaires, as these are the most appropriate for the study 

sample and for the objectives of the research. It is felt that the researcher’s familiarity 

with the setting, children, parents and practitioners, means the more intimate the 

information data will be, and the actions implemented will be more successful. However, 

it is acknowledged that familiarity can be a barrier to identifying problems and 

weaknesses in personal practices. Roberts-Holmes (2011) emphasises that the better the 

researcher knows the context, the practitioners, the children and the parents, the richer 

the quality of data and evidence that will be collected. Kumer (2014) concludes that the 

connection the researcher holds with the setting is likely to increase data responses. Team 

familiarity will help in reducing the extra efforts needed for improving coordination, 

which will save time, resources and money (Vakkalanka and Engu, 2012). In contrast, 

Simonton (2012) believes too much experience may restrict creativity, because you know 

so well how things should be done that you are unable to escape in order to come up with 

new ideas. 

A questionnaire is a research instrument consisting of a series of questions for the purpose 

of gathering information from respondents, a form of written interview (McLeod, 2018). It 

is a useful and cheap method of rapidly collecting a broad range of views, attitudes and 

knowledge (Roberts-Holmes, 2011). Information can be collected without the researcher 

being present and completed at the participant’s leisure, which is beneficial to working 

parents and the commitments of the research practitioner. Questionnaires can use both 

open-ended and closed questions to collect data; using a combination of both quantitative 

and qualitative can be beneficial.  
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Closed questions are a selection of structured questions, organised into categories and 

with pre-determined answers, which can be easy to analyse. Data can be placed into 

categories which restrict the answer options, known as dichotomous, or in a complex list, 

known as polytomous, from which the participant can choose.  Statistics can be obtained 

through a ranking system to measure attitudes or emotions towards a subject, using a 

rating scale where respondents would choose from options such as strongly agree, agree, 

neutral, and disagree. Various kinds of rating scales have been developed to measure 

attitudes directly, the most widely used is the Likert Scale (McLeod, 2008). Likert (1932) 

developed the principle of measuring attitudes by asking people to respond to a series of 

statements about a topic, in terms of the extent to which they agree with them, and so 

tapping into the cognitive and affective components of attitudes.  

The strengths of using closed questions are that they produce data which is easily analysed 

and converted into quantitative data to display in graphs or charts in a visual 

representation of the research. The questions are standardised, meaning they can be used 

again to repeat the research to check reliability, consistency and investigate progression 

or regression. However, the limitations of closed questions are the lack of detail obtained, 

with participants restricted to their answers and true feelings, which could restrict the 

results of the study and impede the actions for future improvements.  

In contrast, open-ended questions allow people to answer in detail and express their 

opinion in their own words, providing responses to the researcher which gives them an 

insight into different perspectives. McLeod (2018) notes that open-ended questions work 

better if the researcher wants to gather more in-depth answers. The strengths of open-

ended questions are the ability to gain rich qualitative data by providing an opportunity to 

elaborate on their personal feelings on subjects they are passionate about. However, it is 

https://www.simplypsychology.org/attitude-measurement.html
https://www.simplypsychology.org/attitude-measurement.html
https://www.simplypsychology.org/attitude-measurement.html
https://www.simplypsychology.org/attitude-measurement.html
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important to recognise that not everyone is confident in sharing their views, fearful of 

causing offense or being wrong. McLeod (2018) supports this view, stating that people may 

lie due to social desirability, wanting to present a positive image of themselves and in 

doing so bending the truth.  

The limitation of using open-ended questions is that it is time-consuming for participants 

to complete the questionnaires, which could impact on the amount of data collected if 

undertaking a small-scale study. It is also time-consuming for the researcher to analyse 

the data, as they are required to configure a coding or category process which can be 

difficult with a broad range of answers and differing opinions. McLeod (2018) 

acknowledges that open-ended questions are not suitable for less educated respondents, 

as the questions require sufficient writing skills and an ability to express feelings verbally. 

It is felt that the Likert scale approach would be more beneficial for those with limited 

literacy skills and incorporates their opinions, thus remaining inclusive to all participants.  

Observations are one of the most frequently used forms of first-hand evidence collection 

used by early childhood researchers (Roberts-Holmes, 2011). Clough and Nutbrown (2007) 

believe that, at the heart of observation, is ‘seeing’ familiar and routine events in the 

early childhood setting in a new way. This can be interpreted as observing routine 

situations and practice, which may be seen as functional, from a different perspective, 

gaining a reflective stance in order to identify imperfections. Observing involves looking 

radically, critically, and openly for evidence and information and often finding things that 

we do not always understand. Roberts-Holmes (2011) reports that looking radically and 

critically in an open manner means you are prepared to suspend individual assumptions 

and biases to see things from a different perspective. Rolfe and Emmett (2010) strengthen 
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this by suggesting that acknowledging your assumptions and biases through a reflexive 

approach will further help to validate your observations. 

Observation involves the use of listening, watching and recording evidence in written 

records, to reflect on and analyse to inform an action plan. Being aware of, listening to, 

recording and reflecting upon the different points of view you observe and hear is the 

critical essence of research observations (Roberts-Holmes, 2011). Due to the business of 

an early years setting, unstructured observations are more likely to occur, involving 

making brief notes about evidence observed through the daily routine. These notes are 

known as anecdotal records and provide valuable background information about the 

research setting (Roberts-Holmes, 2011). However, it is important that structured 

observations are carried out to obtain specific information in relation to the research 

question and purpose of the study. Clough and Nutbrown (2007) support this, asserting 

that it is imperative that you keep your research question in mind when carrying out 

observations. Clarifying the purpose of the observation, the focus of the observation, and 

what you want to research and why.  

An alternative method to written records are video observations, however it is 

acknowledged that there are ethical difficulties with using cameras and videos; permission 

must be gained, and participants informed of the purpose of the video, who will see it, 

how long it will be kept and where it will be stored (Willan, 2004). Rolfe and Emmett 

(2010, p. 323) found that using videos was highly intrusive, but nevertheless, particular 

sequences can be replayed, and details can be noted and interpreted. Roberts-Holmes 

(2011) further supports the use of videos, sharing that it is rewarding as the whole context 

is captured and can be discussed in the transcription, however, highlighting that it does 

take considerable time and skill.  
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A strength of observation as a method of research data collection is that it can be used 

within the natural environment, meaning evidence is meaningful and appropriate. 

Observations can be structured or unstructured, meaning the researcher can choose the 

level of interaction and availability. However, a limitation can be that when interaction 

occurs during observations, the researcher may encounter problems with objectivity. It is 

noted that observations can be problematic to generalise, and information difficult to 

record, with larger sample sizes. The use of observations as a data collection technique 

requires a skilled, impartial observer who can maintain accurate records. It is 

acknowledged that some people may find it difficult to record evidence which they fear 

may have negative outcomes or portray the setting as inadequate.  

Method  

To meet the aims and objectives of the research project, two types of methodologies 

were used to obtain qualitative and quantitative data: observations and questionnaires. 

Many researchers (Creswell and Clarke, 2011; Brewer and Hunter, 1989; Cotton et al, 

1999; Tashakkori and Taddlie, 2003) support the use of a mixed method approach in social 

research. Kumar (2014) asserts that using strengths from different paradigms results in an 

improvement of accuracy in research findings. However, Hughes (1990), Smith (1983) and 

Heshusius (1986) hold opposing views, suggesting mixed methods are not feasible or 

desirable.  

The research was carried out in a private day-nursery, which had seventy-two children 

across different sessions. There were twelve practitioners involved in the research, 

contributing to the questionnaires and observed during practice. Due to the large number 

of families, it was decided to reduce the sample size to twenty-six to decrease the data 

for examination. Robson (2014) states that convenience sampling is a common approach 
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used within small-scale research projects and asserts there is no harm in using such 

samples providing it is identified in the report. In contrast, Creswell (2009) opposes 

convenience sampling and advises researchers to use random sampling, as such methods 

offer a representative example from the generalised population. Questionnaires were 

written for both the parents and the practitioners in order to gain different opinions and 

perspectives of partnership within the setting. 

Prior to the data collection process, a research proposal was written outlining the aims 

and objectives of the project. In addition to this, an ethics proposal was completed to 

address ethical considerations of a research project: clarifying what the information would 

be used for, how the information would be stored and for how long. It acknowledged the 

need to keep information confidential and anonymous, restricting the viewing of such 

information and data. Blaxter et al (1996b, p.146) support this view on reaching 

agreements about the use of data and how it is analysed and to be reported and 

disseminated. The project supervisor approved the research project and gave 

authorisation to conduct the research under the proposed terms and conditions. Bell 

(1999) asserts that permission to carry out an investigation must always be sought at an 

early stage. Following this approval, a consent letter was produced for the manager and 

headteacher to sign to provide their approval of the project within the setting. A copy of 

the research proposal was given alongside the consent letter to provide them with enough 

information about the project’s aims and methodology. Roberts-Holmes (2011) advises 

that a permission letter is sent to the gatekeepers before conducting research. He also 

emphasises how powerful the gatekeepers are in terms of whether you can do your 

research in the institution, hence the need to provide them with plenty of information to 

justify the project. Hart and Bond (1995, p.199) suggest giving them enough time to read 

the information at their own pace before signing a consent form. 
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Initially, twenty-six questionnaires were sent out to parents containing ten open-ended 

questions about parent partnerships. Attached to the front of the questionnaire was a 

cover letter, explaining who the researcher was, the reasons for sending the 

questionnaire, the purpose and aim of the project and information regarding answers 

remaining anonymous and confidential. Bell (1999) advises that an accompanying letter is 

required, explaining the purpose of the questionnaire, indicating that approval for the 

study has been given and what will be done with the information provided. The first 

question was: ‘How do the staff make you feel welcome in the nursery?’. This was asked 

to find out what strategies the practitioners used to welcome the parents, including body 

language, eye-contact or verbal communication. Following a review of the questions, it 

was apparent that this question was presumptuous, with absentminded acknowledgement 

that parents may not feel welcome. Bell (1999) indicates that presuming questions are 

often a source of error in questionnaires, included because the researcher holds strong 

views about the subject and overlooks the fact that everyone may not feel the same.  

The second question was: ‘Are the staff friendly and approachable?’. This was asked to 

find out if parents viewed the staff with those attributes, as it was felt these were 

essential for building relationships. The third question was: ‘Do you know who your key 

worker is? And how do you find this information?’. These questions were asked to confirm 

the knowledge held by parents and investigate if information is clearly provided with 

regards to the key worker. Following a review of the questionnaire, it was acknowledged 

that double questioning was inappropriate and confusing. Bell (1999) asserts that double 

questions should never be asked. 

The fourth question was: ‘What is your opinion of the key worker system?’. They were 

asked to give a brief explanation, meant to provide an insight into their understanding of 
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the key worker role and system. The fifth question was: ‘How are you informed about your 

child’s progress and development?’. This question was asked due to the recent changes in 

the data protection policy, meaning information is not shared in the same way it used to 

be and personal experience has shown a decline in information sharing.  

The sixth question was: ‘How do you receive information about your child’s day?’. This 

question was included as a result of observations made within the setting of little 

information being exchanged regarding children’s daily activities, mainly due to setting 

and practitioner time commitments. Question seven was: ‘How effective are the staff 

when dealing with concerns, issues or complaints?’. This was asked as the researcher 

believed it was a fundamental part of partnership working.  

Question eight was: ‘What does the nursery do well to make good partnerships with you?’. 

This was to identify what elements of the current practice was working well and was 

beneficial to partnership working. The ninth question was: ‘What does partnership mean 

to you?’. This was to obtain different viewpoints of partnership in order to gain a better 

understanding of how to improve the service. The tenth and final question was: ‘What 

could we do to enhance the partnerships for future practice?’. This was to collate a 

collection of ideas directly from the beneficiaries, through a varied array of solutions to 

inform future practice.  

From the sample size of twenty-six, a total of four questionnaires were completed and 

returned. Kalton (1971, pp.267-8) points out that non-response is a problem. Scott (1961) 

believes that high non-response rates could distort results, advising that extra effort must 

be made by the researcher to encourage people to return the completed questionnaires. 

Following a review of the questionnaires, it was noted that there had not been a return 

date on the cover letter, this could have contributed to the limited return as parents were 
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not informed of its urgency. Bell (1999) reinforces the requirement of a return date either 

on the supporting letter or in a prominent position on the questionnaire. She goes further 

to suggest not to allow too long as the questionnaires can be set aside and forgotten, 

giving a precise day and date helps to jog memories. It was also acknowledged that there 

were flaws in the wording of some of the questions and the use of open-ended questions 

may have been time-consuming and complicated for parents to complete. Bell (1999) 

suggests that consideration needs to be made when wording questions, as some common 

words hold different meanings to different people. This review influenced the 

development of the secondary questionnaires, which were written to replicate the Likert 

scale methodology - using a scoring scale from 1-10, with 1 being the lowest, 5 being 

average and 10 being the highest - in the hope that parents would be able to complete the 

questions in a shorter space of time.  

Twelve out of twenty secondary questionnaires were completed and returned, some of 

which were completed within the setting, meaning they were directly received. Bell 

(1999) notes that the advantage of handing questionnaires to subjects personally is that 

the purpose of the study can be explained and questionnaires can be completed on the 

spot with better cooperation. The results were then collated and compiled into bar charts 

to visually represent the outcomes (the graphs can be seen in the results and analysis 

section). The decision to present the results in bar charts was formed due to the ability to 

display the information in a way which can be easily interpreted by others at a glance. 

Due to the small sample size of the study, pie charts would have been unsuccessful as 

percentages would be difficult to formulate. Bell (1999) supports this, stating it is 

dangerous to use percentages in small studies without the associated numbers as it can be 

misleading and give an impression of a larger sample size.  
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Results and Analysis  

As previously discussed throughout the project and outlined in the introduction, the aim of 

the research was to investigate parent partnerships and their benefits to children’s care 

and education. Both parents and practitioners were asked to complete questionnaires to 

establish different perspectives and gather information to enhance future practice within 

the setting. Wilson (2019) supports this, advising it is a way of listening to both parents 

and practitioners, seeing how much their perceptions overlap and whether there are 

‘quick fix’ opportunities to improve practice.  

The results of the second parent questionnaire can be seen in the bar charts below. Bell 

(1999) advises that a bar chart illustrates the range of responses, such graphical 

representation of data helps with the analysis of the findings (Roberts-Holmes, 2012). The 

figure along the horizontal line represents the scale score - between one and ten - and the 

vertical line represents how many parents scored that figure. The lowest score received 

was five, from two parents on question four and one parent on question five, and the 

highest score received was ten, by seven parents on questions one and six. Questions four, 

five and seven received mixed results, with scores ranging from five to ten, showing a 

difference of opinion amongst the parents.  
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Parent Questionnaire Results 
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Seven out of twelve parents scored the highest for question one, believing the staff make 

them feel welcome in the nursery. The lowest score received was eight, by one parent, 

which is still above average in comparison. Beins (2013) suggests that a common approach 

in answering questionnaires is the tendency for participants to rate statements in the 

middle, thus avoiding either extreme.   

The results show that 50% of the parents feel that the staff are friendly and approachable. 

O’Neill, Webb and Rakhra (2013) suggest that when practitioners are friendly and have a 

genuine interest in the children, parents come to like and trust them, and mutual respect 

can flourish. Davis and Meltzer (2007) believe that people will not work in partnership 

when they are not respected or feel unsafe. When the parents were asked to rate the key 

worker system, the results ranged between seven and ten, showing a high response in the 

use and requirement of the key worker. Literature shows the value of the key worker 

system for the parents, children and practitioners; the key worker’s role is to offer a 

settled relationship for the child and build a relationship with their parents (DfE, 2017, 

p.23). Question four highlighted a range of results regarding children’s progress and 

development being shared with them effectively, with only one parent scoring the highest 

on the scale at ten. This result shows the inconsistency across the views of parents on 

receiving information about their children’s achievements. Unless there is a sharing of 

information between practitioners and parents, a child’s learning needs will be neither 

fully understood nor, ultimately, met (Nursery World, 2006).  

Parents were asked if they received information about their child’s day, the results were 

varied with scores between five and ten. This further highlights inconsistencies with 

information sharing between practitioners and parents. A similar small-scale research 

project carried out in a city community playgroup discovered that parents want informal 
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relationships where practitioners simply share information about their child’s day at pick-

up (Linehan, ND). However, when asked if staff deal with concerns, issues and complaints 

effectively, more than half of the parents scored ten, showing the setting does have 

skilled, professional practitioners and positive partnership elements.  

Parents’ view of the partnership between parents and setting was obtained, with 25% 

scoring highly. This shows that the setting does have some effective partnership work in 

place, nonetheless there is a necessity for improvement to increase this percentage in 

future practice. O’Neill, Webb and Rakhra (2013) suggest that establishing an ongoing 

dialogue enables the partnership with parents to grow and be of great benefit to the child, 

parent and practitioner. Davis and Meltzer (2007) acknowledge that partnership is not a 

relationship that can be assumed to develop quickly and naturally, it requires time, effort 

and skill. It can be recognised that practitioners need to acquire skills, through training 

and guidance from experienced others, and have the willingness to apply the skills with 

sensitivity and enthusiasm to establish a change. It can be argued that all people working 

with children and their families require training to enable them to have a clear and 

explicit understanding of the processes involved in relating to their clients, to develop the 

personal qualities and to hone their communication skills (O’Neill, Webb and Rakhra, 

2013).  

The responses received by the four participants of the initial parent questionnaires have 

been collated, gathering the information together under subheadings for each question 

asked. The comments received showed positive opinions of the setting and the 

practitioners’ qualities, essential for building partnership work between parents and 

practitioners:  “All the staff are very friendly, helpful and always smiling”. Due to the 
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limited responses and information obtained, analysis of the suggestions for future practice 

will be the focus theme.  

Two of the parents suggested the use of technology in the form of an app for sharing 

information and developmental progress. Ward-Roof, Heaton and Coburn (2008) 

acknowledge that technology can be an effective way to reach parents and family 

members, because most are now familiar with navigating web pages, downloading 

newsletters, or registering for a listserv. Merriman’s (2006) research identifies technology 

as a reason for increased parental involvement, now that parents have continuous access 

to information and contact with their children. However, Ward-Roof, Heaton and Coburn 

(2008) highlight the challenge for staff and administrators in maintaining the content and 

quickly answering the questions of parents and family members who use the internet to 

communicate and obtain up-to-date information. 

One parent suggested the use of a daily report to outline the activities engaged in by the 

children. This was discussed with the manager, who shared her concerns with the time it 

would take to complete the records for up to thirty-two children at one time. It was 

agreed that a daily record would be piloted during the holidays, when the setting had 

fewer children attending, narrowing the workload, to establish if it would be feasible for 

larger numbers of children during term-time. The researcher designed a daily record 

sheet, following research online to discover which important elements should be included. 

The finished records included space to record what the child had been doing during the 

day, their mood, if they had slept, if they had eaten their lunch and if they required 

anything, such as nappies. The records were piloted for one week for eight-to-ten children 

per day. The practitioners thought the records were a nice idea and a good way to share 

information about the children’s day. However, the records were time consuming and 
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required one member of staff to take responsibility to ensure their completion. This also 

required the practitioner to spend time collecting information from other practitioners 

about each child’s activities and interests across different areas. It is acknowledged that 

this would be difficult with up to thirty-two children and would restrict the practitioner’s 

role to paperwork duties instead of interactions with the children. 

One of the parents suggested the introduction of a parents’ evening to enable the child’s 

father to view the developmental profile, meet with the key worker, and incorporate his 

involvement into the partnerships within the setting, which he struggled to do due to work 

commitments. Turbiville et al (2000) and Frieman and Berkeley (2002) emphasise the 

timing of events is significant, as it can interfere with work schedules that fathers may not 

be able to alter. The Equal Opportunities Commission (2003) found that the idea of the 

‘breadwinning’ role for many fathers remains crucial. However, Fitzgerald (2004) 

acknowledges the increase in fathers’ involvement in children’s education. The Equal 

Opportunities Commission (2003) implies that specific events scheduled on an evening will 

attract more fathers. Levine (1993) and Jaffee et al (2003) indicate great benefits from a 

father’s involvement, including greater levels of well-being, empathy and an internal locus 

of control, which Hartup (1998) associates with better attitudes towards learning and 

increased attainment in later years.  

The information received from the practitioner questionnaires was collated to gather the 

information together under subheadings for each question asked (See Appendix 10). Due to 

the amount of information received, it was not possible to analyse every answer in detail, 

for that reason a brief summery will be provided of the findings. The consensus of the 

practitioners was that partnership means building relationships, developing trust and 

having a shared commitment to children’s development: “Working together to meet he 
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needs of the child. Sharing ideas and experiences from each setting”. The most frequent 

answer to the barriers to effective partnerships was time, the lack of it and how it 

impacts on the ability to develop relationships and impedes information sharing. In 

addition to this, several practitioners identified the shift rota to be an issue and obvious 

barrier to developing consistent partnerships with parents.  

Most of the practitioners believe that the qualities needed for partnership work are being 

friendly and approachable, with good listening and communication skills. The response for 

how partnerships are formed with new parents was, showing an interest in the child on the 

initial visit, providing information, asking questions, and allowing them to spend time in 

the setting. It is evident that the practitioners are aware of elements of partnership work 

within the setting, providing ample examples of strategies in place.  

Interestingly, when asked if practitioners have strong bonds with all of their key families, 

the overriding response was, no. This evidently is due to various barriers, such as time, 

parent work commitments, family members collecting the child, or simply restricted 

communication from several parents, despite the continued efforts of the practitioners.  

The responses show that most practitioners feel confident in sharing the development 

profiles with parents, however if there are concerns with children not meeting their 

typical milestones this can become an issue, with parents and practitioners feeling that 

the relationship might be impacted as a result. The results identified that due to the 

changes to the data protection regulations, development profiles are not shared as easily 

as they used to be, relying on parents attending at stay and play sessions, or being able to 

stay at drop off or pick up times. When asked for suggestions to enhance future practice, 

the two key answers were parent evenings, to provide opportunities for both parents to 
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meet the key worker, and family fun days, where parents, children and practitioners could 

engage in activities together.  

Evaluation and Conclusion  

This research study has examined parent partnerships and their benefits to children’s care 

and education, through detailed analysis of both qualitative and quantitative 

questionnaire data. This has been a small-scale study with a small sample size and 

therefore it does not provide evidence beyond the context of this specific range to form 

generalisations in this subject area. The research was carried out in a private day-nursery, 

which had seventy-two children across different sessions, with twelve practitioners 

involved in the research, contributing to the questionnaires and observed during practice.  

As expected, the findings show that, despite the strategies in place and the efforts of the 

practitioners, there remains obvious barriers to partnership work, predominately 

identified as lack of time. Wilson (2019) suggests barriers may be easier to dismantle if 

practitioners can build relationships and unlock effective communication for shared 

engagement. Evidence shows that practitioners have extensive responsibilities during their 

daily practice and feel that these responsibilities impede their ability to maintain 

consistent partnerships with families. Therefore, it is recommended that an alternative 

strategy is developed to overcome the barriers faced during the working day, with the 

possibility of introducing parent evenings. Price-Mitchell (2009) asserts that new 

perspectives must be sought that more broadly address how parents, schools, and 

communities will work together to face the challenges and complexities of education in 

the twenty-first century. 

The most obvious focus for this project was the practitioner’s knowledge and 

understanding of partnership work, but more interestingly how much they desire to 
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improve practice through suggestions of enhancements, which will be discussed in the 

recommendations. The practitioners expressed concerns with the shift patterns and how 

this was affecting their relationships with parents and limiting the opportunities to share 

the development profiles. With this in mind, it is suggested that the staffing rota is 

reviewed in the hope that this issue is addressed.  

The results of the parent questionnaires indicate the setting has positive aspects of 

partnership work, but there are also areas that require improvement. Evidence shows that 

there are inconsistencies with information sharing, however, as identified previously from 

practitioners, there are factors, which need addressing, which are causing these issues. 

The parents highlighted that the practitioners are always friendly and approachable, 

which the practitioners described as the qualities required for effective partnerships. 

O’Neill, Webb and Rakhra (2013) note that ensuring positiveness and warmth in interacting 

with parents is a fundamental ingredient for building the relationship on which 

partnerships are founded.  

Due to the small sample size, and the difficulties in retrieving the parent questionnaires, 

it has resulted in the data collection being restricted, therefore there is not sufficient 

evidence to support the thesis for this project. However, evidence obtained through the 

literature review supports the notion that effective partnerships can positively contribute 

to children’s care and development by providing holistic and consistent approaches across 

the home and educational environments. Epstein’s (1990) framework, built on social 

networking theory, emphasized a set of overlapping spheres of influence in which parents, 

teachers, and others have the potential to influence student learning and development. 
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Recommendations 

Due to the limitations of this project, the recommendations for repeating this research 

study would be to undertake additional methods for obtaining information. It is suggested 

that parents are asked questions directly whilst the researcher scribes the responses. 

Alternatively, questionnaires are given to parents directly with a return date that is 

highlighted, to remind them to respond quickly in order to be able to inform the research. 

It is noted that open-ended questions used in the practitioner questionnaires were time 

consuming to collate and information obtained was repetitive. It is suggested that the 

Liken scale method is used in future research. 

The recommendations to enhance future practice are to introduce parent evenings; this 

will provide scheduled appointments which are suitable for both practitioners and parents, 

allowing time to meet with the key worker directly to discuss the child’s development, 

their interests and experiences, and sharing information from both settings. This was a 

recommendation taken from both the parents and the practitioner questionnaires. 

Following a discussion with the headteacher, the implementation of parent evenings will 

commence from September.  

Another recommendation is to investigate the possibility of introducing family fun days 

during the holidays, where practitioners, children and their families can share experiences 

together and build on their relationship in a fun and informal way. It is acknowledged that 

some parents may prefer the informal approach, as they can often feel intimidated by 

formal meetings with staff.  

One of the recommendations from parents was daily records. They shared concerns about 

limited information provided about their child’s day, but indicated this was not always the 

fault of the practitioners, but due to family members collecting the children and not 
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remembering the information given. This was piloted with a small sample during the half 

term week, which identified advantages and disadvantages. The advantage of the records 

was providing the key worker a means to engage with parents who are often missed due to 

the practitioner’s shift times, however it highlighted the time required to complete the 

information would be disadvantageous with thirty children. The record sheets were 

reviewed with the manager and a decision was made not to continue with them. However, 

the suggestion for a ‘wow’ moment board for practitioners and parents to share 

achievements made by the children has been successfully implemented. It is hoped this 

will eliminate the lack of shared knowledge of the children’s daily activities. Further 

suggestions are recorded in the practitioner and the parent questionnaire results.  
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Surveillance Society 
Charlotte Blamey, BA in Media 

 
 

Introduction 

Nothing people do is secret anymore, this is common knowledge; everything is watched 

and recorded. Every action carried out, every noise made, every word typed and/or 

searched, everything that is done, is known by someone. For most people it is not even 

thought about, just accepted, but what effect has it on our culture, and on the digital 

society. 

  

Figure 1 - CCTV camera in public location 

  

Types of Surveillance 

There are two main types of surveillance: Overt and Covert. Overt is obvious and it is 

mainly used as a deterrent to stop people from breaking laws, such as watch towers in 

prisons to deter from attempted breakouts, and CCTV in museums to deter people from 

stealing the displays. Covert surveillance is not immediately obvious and is used to track 
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people’s activities and movements. Examples of this are audio recordings through phones 

or tagging where pictures have been taken with geotagging. 

  

Figure 2 - Kidnapping caught by CCTV camera 

 

One way that Covert surveillance is used is through cameras, such as CCTV, which allow 

people to feel safe knowing that if something happens to them it will be seen, or body 

cams used by the police force, recording what the police are doing, meaning that people 

feel safer around them as they can be fired (or even arrested) for any wrongdoings that 

might occur. 
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 Figure 3 - British police officers wearing Body Cams 

 

Overt surveillance can be using a GPS on someone’s phone to track them down if they 

have gone missing, or to help track them down using geotagging from images to see where 

they last took a picture. This can both make people feel uneasy, knowing people can 

always find them if they have their phone with them, but also make them feel slightly 

safer as they are more likely to be found if they are missing and need help finding their 

way back. 

Surveillance Through the Ages 

The earliest form of surveillance can be traced back to Ancient Roman times, where the 

major politicians had their own surveillance networks. They were used to gather 

information about plots and ‘schemes’ from those in power. For example, Julius Caesar 

had a spy network that kept hm informed about various conspiracies against him. It is 

possible that Caesar may have been informed about the plot of his own assassination, not 

that it did him much good though. 
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Going forward to the Middle Ages, the Catholic Church was one of the most powerful 

governing bodies in Europe and had a surveillance network in its control. During the 

French Revolution, Maximilien Robespierre and his crew observed the population with a 

keen eye in order to help suppress internal disagreements. The French Revolutionary 

government also had surveillance committees in 1793, made up of twelve members. These 

surveillance task forces could recognise, observe, and detain disbelieving former nobles, 

newcomers, citizens who had returned from abroad recently, and suspended public 

officials, to list but a few. It has been believed that approximately five hundred thousand 

people were tracked by the surveillance task forces. 

In the 1700s and 1800s, governing bodies took to monitoring with fervour. All throughout 

Europe, a faction called the ‘Black Chambers’ was formed to read through the letters of 

specific individuals. The bureau, which were typically located in Post Office buildings, had 

a wide range of methods to stealthily open, copy, and then securely seal up again the 

letters, before sending the letter onwards to the oblivious recipient. This eventually led to 

the British Government studying the correspondence of an Italian writer and activist, 

Giuseppe Mazzini, in 1844. Many of the people in Britain were discouraged, and rightfully 

annoyed, that the government had given details to the Neapolitans, including details of 

and about Mazzini’s crew (BBC News, 2013). 

Surveillance in the UK 

Over the last few years there has been a massive surge in talk about the surveillance laws 

in the UK, due to the discovery that the mass surveillance that the government were 

carrying out was against European Union legislations, as the data was being stored 

indiscriminately (BBC News, 2018). The internet history of British citizens was to be 

recorded and stored for a year and allowed access to by secret agencies, the government, 
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and local authorities, as well as many other agencies, including some overseas (Britain Is 

Rolling Out Some Of The Most Extreme Surveillance In The West, 2017). This goes against 

Human Rights laws for the basic human right to privacy (The Anne Frank Trust, n.d.). 

Safeguards had been put in place, such as not recording what exact pages have been 

accessed or for how long, only what websites were visited, but this still was not enough, 

meaning the laws still had to be changed. There have yet to be any amendments, but new 

laws should be passed in the spring of this year (2019), which will allow more morally 

sound surveillance (BBC News, 2018). 

This, however, is seen as completely normal by most people, and has come to be 

expected. The people that have been consulted in the undertaking of this essay have said 

that they do not mind that their information is being stored, because they have nothing to 

hide and have done nothing wrong. However, concern has been shown about which people 

have access to this information and what their agenda would be if they were to get hold of 

it through some unsavoury means, though it was conceded that this would be unlikely to 

happen. It is also so common place now that it is unquestioned, when personal information 

is used for personalised advertisements on unrelated websites to anything that has been 

searched before. 

Surveillance used for advertisement 

Surveillance is being used all the time to help companies advertise certain things to 

certain people. They do this by selling information to other companies, who can then use 

this information to get a general view of what people are searching for and what they like, 

and then show adverts that match people’s search history. 
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Figure 4 - Internet Search History 

 

For example, the website ‘Redbubble’ has been visited on this computer multiple times, 

searching for specific merchandise. As a consequence, advertisements are being shown on 

many other websites for these objects, and ones that are similar from Redbubble, on 

multiple different websites completely unrelated to the one in question. 

  

Figure 5 - Redbubble Advertisement 

 

They do this by using Web Cookies, which saves the information of the user - such as their 

email address, interests, and name - from that website as a package (or cookie) to the 
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web browser, which then helps to personalise websites and adverts for the user in the 

future, for other websites as well (Beal, 2008). 

  

Figure 6 - Cookie permission bar 

 

Article 13 

The passing of Article 13 is a very controversial act by the EU in the past year. The article 

is being put in place with some very sketchy wording. The purpose is to “reduce copywrite 

infringement”, however, due to the wording, it leaves room for a lot of problems, 

especially for content creators online. The article basically states that it is the 

responsibility of media platforms to remove any copyrighted content before it is even put 

up, and that the use of the copyrighted material must be used in “good faith”, which 

leaves a lot of room for interpretation (Reynolds, 2018). As a consequence, there have 

been many people calling the action a “meme ban” and even big companies, such as 

“YouTube”, have been sending out warnings and having popups and adverts referring to it, 

trying to convince their users to try to do something about it: contact representatives, 

sign petitions, go on protests to try and prevent the passing of the article.  

The passing of this article will greatly reduce what content creators will be allowed to do, 

for example letsplayers on YouTube will not be able to carry on anymore and will have to 

quit, as their videos will not be uploaded anymore due to the algorithms that will have to 

be installed. This will result in a lot of people losing their jobs and it will be very 

disappointing for a lot of fans. The surveillance algorithms that are going to have to be 

installed will have to check every video, drawing, picture, sound file, etc. that is uploaded 
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to their respective platforms before the upload is complete, and if it finds something that 

it deems inappropriate or copyrighted, it will remove it before the upload is complete, 

meaning that everything on the internet will be controlled and scrutinised in great detail. 

This extreme controlling of content on the internet will result in mostly only big 

companies, with the royalties to all the copyrights, to upload their content, which will, in 

turn, reduce the amount of people on those sites, which will eventually end with many 

sites having to close due to the lack of funding. 

Surveillance in China vs 1984 

Major breakthroughs in technology in China have allowed for the beginning of the mass 

surveillance of individuals, even in large crowds. Their cameras can pick out individual 

people in large crowds, picking up heat signatures, checking face identification against a 

government database to look for wanted criminals, classification of pedestrians due to 

age, gender, height, etc. They can also track car movement and read number plates. If a 

person is identified from the database, then the police will be immediately notified so 

that they can intercept the person to confirm any suspicions. This camera surveillance 

system is planned on being distributed throughout the country so that the surveillance can 

always be carried out everywhere, at all times (How China is building an all-seeing 

surveillance state, 2018). 
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Figure 7 - Chinese Camera System - Sharp Eyes 

 

Due to this (rather impressive) ability to track everything and everyone, even inside 

building complexes, it appears as if no one has any privacy and the situation falls under 

the whole “Big Brother is watching” idea that was introduced by George Orwell in his 

novel 1984. In 1984 they have the Party as the governing body, which is all seeing and all 

knowing, due to a large surveillance network of cameras, microphones, and “informers”. 

Another thing that 1984 had was the slogan of “2+2=5”, which was completely false, but 

the general public still had to believe them anyway because the Party controlled all the 

media. This is similar to China, as the Chinese government have limited the population’s 

access to western media because they do not want their population to know about 

western culture. The PRC constitution gives China’s communist party the authority to 

control the state, the military, and the media. This is a form of brainwashing, by cutting 

off all other sources of information, which is similar to 1984, as it controls what they learn 
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about and, coupled with the mass surveillance, ensures that Chinese citizens behave in 

the way the government desires (Dans, 2016). 

Chinese Firewall 

The Chinese Firewall (known as the Great Firewall of China) is a diverse collection of 

legislative actions and technology that block certain websites from the West, such as 

Facebook, Twitter, and even Google. This is, apparently, to make the Chinese internet a 

more Chinese speaking place, with characteristics they can control and use, to try and 

prove that you do not need to be English speaking to use the internet (Geremie and 

Barme, 1997). 

The firewall is overseen and operated by the Bureau of Public Information and Network 

Security Supervision, under the name of the Golden Shield Project. Under this project, all 

internet activity is monitored and if something that is being shared is deemed “harmful” 

(which is not specified upon), then the account of the user will be deleted from the site 

they are on. They also require all sites to have a visible police alert on the home page, 

which allows people to inform them of something they are concerned about (Qiang, 2008). 

The firewall regularly blocks western news outlets, social media outlets, and even search 

engines. As of 2017, citizens have been required to have a licence which allows them to 

have their own website, app, blog/microblog, or forum, which reduces access to the 

internet even more for the people of China. However, with this in mind, this system - 

created by blocking out the rest of the world - has created a sort of “intranet”, which is 

connected to itself and nothing else. This has allowed Chinese companies to grow a lot 

faster than if they have the rivals of the western companies (What is China censoring 

online? | CNBC Explains, 2017). 
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This Great Firewall of China has had an effect on the country’s digital society. It has had 

the effect of cutting off China - one of the most technologically advanced countries - from 

the rest of the world, which has greatly reduced technological advancements. However, 

for China, this is normal, and has affected their culture by reducing the western influence 

they receive, keeping their culture their own and allowing them to make their own way in 

a connected society. 

Ai Weiwei 

  

Figure 8 - Ai Weiwei 

 

In 2011, Chinese artist and activist Ai Weiwei was secretly detained for speaking out 

against the government, criticising their stance on democracy and human rights. He was 

held without a single official charge being filed, other than allusions to “economic crimes” 

(Wong, 2011). 
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Ten days after the earthquake in Sichuan province in 2008, Ai Weiwei led a team of 

civilians to survey and film the post-earthquake conditions in various disaster zones. It was 

a response to the lack of information from the government in revealing names of students 

who perished in the earthquake, died most likely due to substandard school campus 

constructions. Ai Weiwei recruited volunteers online and launched a "Citizens' 

Investigation" to compile names and information about the student victims: 5,385 were 

found and named (Weiwei, 2009). 

This is one of his many actions suspected to be the reason he was detained in 2011. As he 

was getting ready to board a plane in Hong Kong, Ai Weiwei was detained and his studio 

was searched. All electronic devices that could have held information was removed, and 

the media coverage simply stated that he had been detained for economic crimes 

(Richburg, 2011). This is another example of extreme censoring and fits in with the 

comparison to 1984 by George Orwell. He was watched, captured, and then the whole 

thing explained away, in a way that very much fits into Orwell’s dystopian world views. 

Effects on digital society 

The effects of surveillance on digital society are wide spread and very obvious, once a 

little thought is put into it. The idea of the digital society is a “modern, progressive 

society that is formed as a result of the adoption and integration of Information and 

Communication Technologies at home, work, education and recreation” (LBRe, n.d.). This 

means that the world is now a more connected place, where information is being passed 

around more quickly and easily, resulting in access to almost any information a person 

could want, as well as communication being a lot easier due to technological 

advancements. The use of surveillance, using these technologies, such as listening to a 

telephone conversation from another part of the world or accessing CCTV footage once it 
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has been uploaded onto the World Wide Web (or even beforehand if they have access to 

the hard drives), means that somebody always knows what somebody else is doing. 

Regular citizens also have access to this information, to a lesser extent, through social 

media, where it is common for people to “stalk” other people if they want to know more 

information about them, whether it be relationship status, job, or even the area in which 

they live. 

As an adaptive species, humanity has adapted around technology and surveillance and it is 

now seen as a common and expected thing, in the western world at least. The knowledge 

of being ‘watched’ by the ‘FBI’ has even become a meme on some social media networks. 

For example: 

 

 
Figure 9 - "FBI memes" searched into Tumblr 
 

The Tumblr community (if it can even be called that) has accepted the fact that they are 

being watched and can do nothing about it, so instead of feeling sorry for themselves they 

have made a meme about it to lighten the mood and connect with other people like them. 
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A meme is “an image, video, piece of text, etc., typically humorous in nature that is 

copied and spread rapidly by Internet users, often with slight variations.” (Dictionary, 

n.d.)”. It has also become normalised in such a way that many people do not question 

their advertisements any more, and one of the only precautions they take is sticking tape 

over any built-in webcams to prevent people from watching them, though that does 

nothing for audio files or web history. 

Conclusion 

In conclusion, the effect of surveillance is wide spread and can be seen in all aspects of 

life. Most cultures have accepted it and put it to use, mainly to keep an eye on what 

people are doing and to help them if needed, such as if they are missing or lost. The 

effect of too much surveillance on the internet could potentially lead to a massive 

reduction in content. 
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