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Introduction 

Welcome to East Riding College’s fifth edition of the Journal of Research and Scholarly Activity 

(RSA). This journal, published every year, showcases examples of research and scholarly activity 

which staff and students have participated in, particularly while studying on Higher Education 

programmes at East Riding College. 

Staff are supported to complete RSA projects as part of the curriculum and Staff Development 

projects fund. There are some excellent examples of RSA projects within the College and a variety 

of papers from staff. 

Any staff and students who would like to submit a paper for this journal in the future can do so through 

the editors, Paul Smith and John Uzzell. All submissions are carefully considered, although it may 

be necessary to edit papers. The complete papers are available from the College Quality and 

Teaching Standards Unit (QTSU). The journal is also available on the College’s website and shared 

with partner universities and colleges. 

Please take the opportunity to read the following papers in this edition, which are both informative 

and thought provoking. 

Congratulations to all the staff and students who have contributed to this sixth edition of the Journal. 

Paul Smith and John Uzzell (Editors) 
November 2017  
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A Systematic Review: Is Bariatric Surgery the Most Effective Treatment 
to Achieve Sustained Weight Loss and Maintenance of Health Related 

Quality of Life in Patients with Severe Obesity? 
Callum Ewing 

Bsc Sports Coaching and Health Sciences 
 

Abstract 

Background: 

In the United Kingdom, and around the world, a rapid increase in the prevalence of obesity has 

reached epidemic proportions. For this reason, the World Health Organisation (2016) has declared 

obesity a global epidemic. Being obese carries several health risks, such as the risk of type 2 

diabetes, cardiovascular diseases, hypertension, musculoskeletal disorders, certain types of 

cancer and mortality. Treatment options for patients suffering from severe obesity are bariatric 

surgery or a non-surgical alternative. Previous studies have suggested that bariatric surgery is the 

most successful option for severely obese patients seeking weight loss and improved quality of life; 

however, given the changes to the digestive tract, several complications can be seen post-surgery. 

This systematic review sets out to establish whether bariatric surgery is the most effective 

treatment for sustained weight loss in severely obese patients. 

Methodology: 

Literature was found via search engines online such as Google Scholar, SPORTDiscus 

psycARTICLES and psycINFO at the University of Hull library. This produced a list of articles using 

key words entered into the electronic databases: obese adults, weight loss, lifestyle intervention, 

behaviour modifications 480 studies were retrieved of which 11, with a total of 20,715 patients, 

matched the inclusion criteria for this review.  Literature was then categorised into sections: (a) 

bariatric surgery for weight loss, (b) lifestyle intervention for weight loss and (c) bariatric surgery vs. 

lifestyle intervention for weight loss. Pre-surgery and post-surgery data regarding body 

composition, BMI, reduced comorbid conditions and any improved quality of life was extracted and 

analysed.   

 

 



5 
  

Results: 

All 11 studies were able to demonstrate sustained weight loss in obese patients undertaking 

bariatric surgery or non-surgical methods of lifestyle intervention. As well as weight loss, all studies 

demonstrated an improved health related quality of life for participants throughout each study. The 

figures produced within the studies demonstrated a greater weight loss achieved for patients 

undergoing bariatric surgery than those undertaking a lifestyle intervention. However, among 

patients with severe obesity, a lifestyle intervention involving diet combined with the initiation of 

physical activity resulted in clinically significant weight loss and favourable changes in 

cardiometabolic risk factors without any of the risks associated with bariatric surgery.  

Conclusion: 

The results of the reviewed studies showed that bariatric surgery was able to produce superior 

weight loss outcomes than lifestyle interventions in obese patients. However, intensive lifestyle 

interventions using a behaviour-based approach can result in clinically significant and meaningful 

weight loss and improvements in comorbidity risk factors in severely obese persons. Such results 

can be seen without the relative risks associated with bariatric surgery. Limitations to some studies 

were the relatively small sample sizes used compared to larger studies, therefore making it harder 

to reliably compare results. Further limitations were BMI differences between patients in different 

studies, making it harder to analyse findings. Future research should focus on extended testing 

periods of beyond one year and look to establish training guidelines, such as frequency and 

duration for obese and severely obese patients.  

 

A systematic review: is bariatric surgery the most effective treatment to achieve sustained 

weight loss and maintenance of health related quality of life in patients with severe obesity?   

 

1.0 Introduction  

1.1 The Obesity Epidemic  

Obesity has fast become one of the major health problems of today’s society, affecting more than 

500 million people worldwide. At present, 67% of the US population are either overweight or obese, 
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with most European countries between 40% and 50% (World Health Organization, 2016). 

Moreover, severe or morbid obesity, defined as having a Body Mass Index >40 kg/m2, is 

increasing at an exponential rate and reaching epidemic proportions (Josbeno et al., 2010; Sturm, 

2003). In the UK, morbid obesity levels have risen from 0.2% of men and 1.4% of women in 1993 

to 1.6% and 3.9%, respectively, in 2013 (Moody, 2014). Obesity can be characterized by excessive 

accumulation of body fat as a consequence of a positive energy balance (Schmidt et al., 2011). 

The risk of type two diabetes, cardiovascular diseases, hypertension, musculoskeletal disorders 

such as osteoporosis, mortality and certain types of cancer, sleep apnoea and osteoarthritis all 

increase as a result of obesity. Factors such as these entail huge financial costs of around £32 

million per year as a result of obesity (Allender & Rayner, 2007; Kwok et al., 2014; Pilcot et al., 

2009). The obesity health crisis and its known associated comorbidities are only a few decades old. 

For many centuries, as a consequence of chronic scarcity of food, obesity and corpulence were 

associated with affluence, health, prosperity and power. After technologic advances, starting in the 

eighteenth century, food became more affordable and more readily available (Moshiri et al., 2013). 

The initial result of these advances were improved public health and longevity. Late in the 

nineteenth century, obesity became recognized as an aesthetic issue, and in the  twentieth century 

it was recognized as a health problem (Eknoyan, 2006). 

In order to avoid such issues and achieve a healthy condition, individuals suffering from severe 

obesity should follow medical treatment, including changes in their diet and physical activity habits 

(Avenell et al., 2004). The treatment options for morbid obesity include bariatric surgery or a non-

surgical approach. According to the National Health and Medical Research Council (2013), the 

management of weight by lifestyle intervention should remain the first line of approach for the 

treatment of obesity. However, these methods are not always sufficient for people who suffer with 

this type of obesity, and they must resort to other methods, such as bariatric surgery. According to 

the National Institutes of Health (1991), bariatric surgery may be considered for adults with a BMI 

>40 kg/m2 or with a BMI >35 kg/m2 with obesity-related comorbidities. It may also be considered 

as an effective treatment for adults with a BMI >30 kg/m2 who have poorly controlled type 2 

diabetes and increased cardiovascular risk (National Health and Medical Research Council, 2013). 



7 
  

Current research has suggested that bariatric surgery is the most effective treatment for severe 

obesity in reducing weight and the risk of comorbidities. There are, however, certain negative 

outcomes from receiving bariatric surgery, including digestion problems, psychological issues, 

internal bleeding and in some cases death (Blackstone, 2017).  

Hypothesis: Although the weight loss outcomes are more favourable for bariatric surgery, it is 

believed that lifestyle interventions will encourage improved health related quality of life and 

sustained weight loss in severely obese patients.   

 

2.0 Literature Review 

2.1 The History of Bariatric Surgery 

Jaw wiring was the earliest attempt to alleviate obesity on the basis of the assumption that 

enforced reduction in food intake would result in sustained weight loss (Rogers et al., 1977). This 

procedure eventually proved unsuccessful as it still enabled the patient to consume high-calorie 

liquids, which eventually resulted in weight regain. In addition, Garrow & Gardner (1981) explain 

that patients had difficulty maintaining oral hygiene, resulting in dental infections. Emesis and 

aspiration with resulting respiratory tract infection were also concerns. As a result, jaw wiring was 

therefore deemed unacceptable, however an important concept in bariatric management had been 

recognised; a procedure with the ability to provide permanent results was necessary and, hence, 

the evolution of surgical management of obesity (Moshiri et al., 2013).  

Bariatric procedures were first developed in the early 1950s and were primarily designed to 

minimise nutrient absorption in the small intestine (Blackstone, 2017). The early procedures were 

successful in weight reduction however protein malnutrition, reoperation and mortality rates were 

all initially associated with the procedures. In 1991, the National Institutes of Health Consensus 

Development Conference panel recommended bariatric surgery to be considered for well-informed, 

motivated, severely obese individuals with a BMI equal or greater than 40 and also for moderately 

obese individuals with a BMI 35 or greater with high-risk co-morbid conditions (Ogden et al., 2010). 

This continues to be recommended by the National Institute of Clinical Excellence (NICE, 2009). 
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Weight reduction surgery has been performed for many years but only recently has it gained 

considerable attention due to the rising epidemic of obesity (MacGregor & Rand, 2012). Increasing 

numbers of individuals are undergoing bariatric surgery in an effort to enhance their health, quality 

of life, and life expectancy. Many current researchers have suggested that gastrointestinal 

manipulation through bariatric surgery, to date, has proven the only reliable method for achieving 

substantial weight loss and long-term management of weight loss for the majority of those with 

obesity (Buchwald et al., 2011; Crookes, 2006; Marsk et al., 2010). Bariatric surgery has emerged 

as a critical tool in the fight against morbid obesity compared with the poor weight loss 

maintenance associated with nonsurgical approaches for obesity treatment, including dietetic, 

behavioural, and pharmaceutical interventions (Blankenship & Wolfe, 2007).  

2.1.2 Standard Bariatric Procedures 

The American Society for Metabolic and Bariatric Surgery (2017) explain that bariatric surgical 

procedures cause weight loss by restricting the gastric capacity, causing malabsorption of nutrients 

or a combination of both gastric restriction and malabsorption. Most weight loss surgeries today are 

performed using minimally invasive techniques. According to Jia & Lubetkin (2007), bariatric 

surgery provides longer lasting results  for those individuals in whom clinical strategies fail, such as 

diet and physical exercise. Surgeons have used the amount of weight loss as the main post-

operative outcome, however Crookes (2006) explains that perhaps health related quality of life 

would be a more appropriate measure.  Following this, there has been an increase in the last few 

years of studies measuring health related quality of life in bariatric patients (Sockalingam et al., 

2011).  

The most common forms of bariatric surgery performed for morbid obesity are laparoscopic 

adjustable gastric banding (LAGB), a purely restrictive approach whereby the amount of food that 

your stomach can hold is restricted, allowing patients to feel full sooner, whilst maintaining the 

successful absorption of calories and nutrients. Laparoscopic gastric bypass (LGB), an approach 

that involves the digestive system being re-routed past most of the stomach via the small intestine 

so that less food is digested, leading to changes to gut hormones that impact on hunger and 

satiety. Laparoscopic Sleeve Gastrectomy (LSG) is performed by removing 80% of the stomach, 
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this smaller stomach cannot hold as much food. Therefore, producing less of the appetite-

regulating hormone ghrelin, this will then lessen one’s desire to eat (Bennett et al., 2007). The 

laparoscopic gastric banding and the laparoscopic gastric bypass are the most widely used 

procedures for obesity in the US and Europe and both come under the umbrella term of bariatric or 

weight loss surgery (Nguyen et al., 2006; Tice et al., 2008). Operations such as these require 

individuals to change their eating and lifestyle habits dramatically, with post-operative diets having 

extremely strict guidelines, such as only eating three small meals a day, eating very slowly, and 

avoiding high fat foods and liquid with meals (Bocchieri et al., 2002).   

2.1.3 Effectiveness of Bariatric Surgery 

The most obvious reported benefit of bariatric surgery is weight loss. Published evidence for such 

weight loss is largely collated from case studies and uncontrolled clinical trials. Along with providing 

excellent sustained weight loss, bariatric surgery also provides improvement or remission of type 2 

diabetes and other obesity-related comorbidities whilst reducing relative risk of death due to 

significant weight loss (Chang et al., 2011; Marsk et al., 2010). Consequently, there has been a 

dramatic increase in recent years in the number of surgeries being completed. According to the 

National Bariatric Surgery Registry (2015), women account for the majority of bariatric surgery 

procedures; 4,820 procedures were recorded for women, compared to 1,560 for men in 2013-14 in 

the United Kingdom. This continues a ten year trend; in 2003-04, 378 procedures were recorded 

for women, compared to 96 for men. This can be due to the fact that overweight and obese 

individuals, especially women, tend to be more dissatisfied with their bodies and outward 

appearance than their normal weight counterparts (Waden & Stunkard, 2002). Along with these 

figures, it appears that the majority of patients undertaking bariatric surgery are aged 45 to 64, 

however, surgery is now becoming more prominent in younger adults and adolescents.  

Patients undertaking bariatric surgery should be made aware of the commitment to pre-surgical 

and indefinite post-surgical and long-term monitoring and care from an experienced 

multidisciplinary team (National Health and Medical Research Council, 2013). It is also vital to 

understand the role of dieticians in the on-going care and management of individuals who have 

undergone bariatric surgery for weight loss. Monitoring the nutrition status of these individuals is 
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imperative pre and post-surgery (Haby et al., 2011).  With this in mind, an increasing body of 

research suggests that many patients have difficulty adopting the eating guidelines after weight-

loss surgery, thereby reducing the long-term success of the procedure. Despite its effectiveness, 

bariatric surgery will not succeed if it is not followed by a change in the patient’s lifestyle, including 

sufficient participation in physical activity and an appropriate diet. The role of physical activity for 

optimising bariatric surgery outcomes has been receiving growing attention, and it is considered an 

important adjunct to bariatric surgery in the treatment of severe obesity (Herman et al., 2014). 

Physical activity has been found to be a determinant of the long-term maintenance of weight loss 

after bariatric surgery avoiding weight regain and the return of comorbidities associated with this 

condition (Moya et al., 2014; Sjöström et al., 2004).  

However, variability exists in these postoperative outcomes. Sjöström et al. (2004) and Kubik et al. 

(2013) suggest that not all patients report psychological benefits after bariatric surgery. For 

instance, some patients continue to struggle with weight loss, maintenance and regain after 

surgery, and patient expectations that life will change after the surgical procedure may also 

negatively impact health related quality of life after the intervention (Bocchieri et al., 2002). There is 

significant variability between patients in the long-term results of bariatric surgery. One large study, 

for example, found that 9% of gastric bypass patients and 25% of adjustable gastric banding 

patients had failed to maintain at least a 5% reduction in initial weight 10 years postoperatively 

(Sjöström et al., 2004). As a result of such findings it is deemed necessary to conduct a systematic 

review as to whether bariatric surgery is the most effective treatment for long term weight loss in 

patients with severe obesity. 

 

2.2 Lifestyle Interventions for Obesity  

Although bariatric surgery is still considered the treatment of choice for morbidly obese individuals 

(NICE, 2009) and is currently one of the most frequently performed procedures in the US and 

Europe (Nguyen et al., 2006), questions have been raised about the long-term durability of weight 

loss, particularly at 18–24 months post-surgery when research indicates that a substantial 

proportion of individuals begin to regain the lost weight (Picot et al., 2009; Sjostrom et al., 2007). 
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Recent reports have shown that bariatric surgery is effective; however, the acceptance rate is 

unknown. In the face of the obesity epidemic, there is a wealth of evidence based treatment 

guidelines for severe obesity. While bariatric surgery generally results in large, sustained weight 

loss and can dramatically improve some comorbid conditions, notably diabetes, the long term 

health effects are still not fully understood (Schauer et al., 2003). Furthermore, Goodpaster (2010) 

explains that bariatric surgery is performed in only 1% of severely obese adults annually, making it 

an unlikely public health solution for the rapidly increasing prevalence of severe obesity. Strømmen 

et al. (2009) suggest that not all patients with severe obesity want bariatric surgery and that those 

who do are not always eligible, with less than 1% of those treated annually (Elder & Wolfe, 2007). 

Therefore, nonsurgical alternatives for obesity, which facilitate long-term weight loss maintenance, 

need to be developed.  

Tsai & Wadden (2005) emphasise that non-surgical weight-loss programmes might have a higher 

acceptance rate, but have been poorly studied in a systematic manner or often failed to achieve 

and maintain desirable body weights. An exception to this, however, is Wadden & Frey (1997), who 

produced a study two decades ago. This study suggested that such a weight management 

programme is still effective after 5 years follow-up in 50% of participants who maintained medically 

significant weight loss of 5% or greater. This would therefore suggest good long-term health 

maintenance of such a programme and improved long-term health benefits thereafter. More 

recently, Anderson et al. (2007) explain that a substantial weight reduction, similar to that observed 

with bariatric surgery, can be achieved with an intensive weight management intervention, with 

around 25% of patients with severe obesity reaching a non-obese weight and maintaining a 

reduced weight in the long-term. Regular physical activity is among the cornerstones of successful 

weight management, and an active lifestyle is one of the strongest predictors of long-term weight 

maintenance and health (Goodpaster et al., 2010). 

 

2.2.1 Conservative Treatment 

Physical activity, diet and behaviour modification, usually referred to as conservative treatment, 

remain the fundamentals of obesity treatment. These treatments aim to keep off excess weight 



12 
  

through life-long weight management and obesity prevention (Christiansen et al., 2007; Cummings 

et al., 2002). Any physical activity is useful in weight control, and patients are encouraged to find 

their own way to accomplish increased physical activity. There are generally two different 

approaches. The first is a programme of exercise, in which patients exercise regularly, such as 

swimming, cycling or walking. The second is lifestyle based exercise, in which patients are 

encouraged to increase their overall physical activity throughout their daily living, such as using the 

stairs rather than the lift and avoiding the use of a car for walk-able distances (Mallarkey, 1999). 

For the majority of obese patients, physical activity should be initiated slowly and the intensity 

should be increased gradually. Initial activities for patients who are completely sedentary should 

include walking, as this is often the best way to get started. In general, 30 to 45 minutes of exercise 

three to five days each week is recommended, although more exercise and greater intensity afford 

additional benefits (Grandjour, 2001).  

Weight reduction requires that energy expenditure exceed dietary energy intake. The role of diet for 

controlling obesity is something which is gaining increasing attention. Programmes consisting of a 

conventional low-calorie diet, structured physical activity and cognitive therapy supervised by a 

multidisciplinary group of health practitioners are becoming more popular in the fight against 

obesity (Matins, 2011). Such programmes are thought to educate patients in how to calculate 

energy from food, to estimate portion sizes, and to use different behavioural strategies in their 

home environment to maintain the achieved weight loss (Volek et al., 2005). Treatments are based 

on group therapy and nutrition counselling is designed to encourage obese patients’ treatments 

according to their medical needs. Importantly, any effective weight control treatment must consider 

a life-long plan or there will likely be weight regain. Perhaps the most challenging, but rewarding, 

question that faces researchers is how to predict individual responses to diet and exercise 

interventions. 

Lenfant (2001) believes that obesity is not simply a problem of willpower or self-control but a 

combination of genetic, metabolic, biochemical, cultural, and psychosocial factors. It is a complex 

disorder involving appetite regulation and energy metabolism and is associated with a variety of 

comorbid conditions (Wadden & Stunkard, 2002). A rapid reduction in body weight does not allow 
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for gradual acquisition of changes in behaviour, which is a key element to successful long-term 

weight maintenance (Bray et al., 2007). Patients who are able to sustain the lifestyle changes and 

fully incorporate new exercise and eating habits into their life will achieve a greater health related 

quality of life. This has therefore raised the question as to whether bariatric surgery is the most 

effective treatment to achieve sustained weight loss and maintenance of overall health in patients 

with morbid obesity. The following systematic review will analyse research studies that have been 

carried out in an attempt to establish whether bariatric surgery is the most effective treatment to 

achieve sustained weight loss and maintenance of health related quality of life in patients with 

severe obesity.  

 

3.0 Methodology 

A systematic review is a high-level overview of research on a particular research question that tries 

to identify, select, synthesize and appraise all high quality research evidence relevant to that 

question in order to answer it (Cochrane, 2014). For this particular study it was decided that a 

systematic review was the best course of action due to the sensitivity of severe obesity and a lack 

of accessibility to bariatric patients. In order to reduce the potential for bias in selecting the studies, 

established recommendations were followed to conduct a systematic review as suggested by 

Sánchez-Meca & Botella (2010). This was established through using a defined and comprehensive 

literature search strategy, performing data extraction and using explicit, systematic and rigorous 

statistical methods. Before the study commenced ethical approval was given from the University of 

Hull’s ethical committee. The methodology section of this study will include: 

 Literature Search Strategy and Databases 

 Study Selection 

 Inclusion and Exclusion Criteria  

 Data Extraction & Analysis 

 Quality Assessment  

3.1   Literature Search Strategy and Databases  
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This systematic review was conducted and reported according to established guidelines (Liberati et 

al., 2009). An electronic search was conducted at the University of Hull library and peer reviewed 

journal articles were acquired through search engines such as Google Scholar, SPORTDiscus 

psycARTICLES and psycINFO. Searches were limited to between the years 2000 to 2017 in order 

to give the articles relevance to current research. Bariatric surgery was used in conjunction with the 

following key words: obese adults, weight loss, lifestyle intervention, behaviour modifications. The 

electronic search produced 480 papers of which 11 matched the inclusion criteria and were used 

within this research project. Searches for studies of nonsurgical treatments such as diet, exercise, 

education and other interventions were also conducted to provide a balanced argument to bariatric 

surgery for sustained weight loss in obese adults. Due to the extremely high number of studies 

available, the first 50 were reviewed from each of the databases as these were thought to be the 

most relevant in conjunction with the study title.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Total Papers Sourced 

480 

Rejected at Title 

394 

Abstracts Reviewed 

86 

Rejected at Abstract 

56 

Total Papers Reviewed 

30 

Rejected after Full Paper 

19 

Total Studies Used 

11 
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Figure 1 

A PRISMA flow diagram showing selected and excluded journal articles from the search engine 

databases. 

 

3.3 Inclusion and Exclusion Criteria  

According to Boland et al. (2014), thinking specifically about an inclusion criteria can help to narrow 

down and give a specific purpose to a review question. This review used inclusion and exclusion 

criteria to ensure research design quality for the published papers used within this systematic 

review.  For the inclusion criteria it was necessary for all subjects to be 18 years old or older, with 

both male and female subjects accepted. The literature written within each articles needed to be in 

English and have full text available. Papers were rejected at title and abstract stages due to lack of 

relevance based on bariatric surgery or lifestyle interventions for weight loss. Papers were also 

rejected if subjects were nonhuman or classified as adolescents. Papers were excluded with a final 

patient follow up of less than one year as this study looks to analyse the long-term maintenance of 

patient weight loss. Hartwig et al. (2013) was believed to be a strong study but was excluded due 

to the time period of measurement was 30 days post-surgery and therefore could not be classified 

as measuring long-term weight loss. 

The objective was to assess the association between bariatric surgeries compared with nonsurgical 

methods. As preliminary searches identified few head-to-head testing comparing surgical and 

nonsurgical therapies in this population, it was specified a priority to attempt to draw conclusions 

using articles that assessed bariatric surgery for weight loss and ones that looked at lifestyle 

interventions. Within the inclusion/exclusion criteria high quality of clinical trials and systematic 

reviews were scrutinised. Three types of studies were chosen: ones which highlighted bariatric 

surgery and others which preferred lifestyle intervention and ones which compared the two. This 

present review is not limited to any single surgical procedure, but, rather, it covers those 
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procedures described as restrictive or as a combination of restrictive and malabsorptive. Research 

that diverted from these criteria was excluded.  

 

3.4 Data Extraction & Analysis 

According to Thomas & Nelson (2001), the data extraction form should be as long or as short as 

necessary and can be coded for computer analysis if desired. Following the inclusion/exclusion 

criteria, studies included in this systematic review were fully analysed and pertinent data was 

extracted. The information collected in this review was analysed following a conventional content 

analysis (Hsieh & Shannon, 2005). Firstly, all the articles selected for the review were read and 

fully scrutinised with areas of importance highlighted. Secondly, the articles were saved into folders 

for either (a) bariatric surgery for weight loss, (b) lifestyle intervention for weight loss or (c) bariatric 

surgery vs. lifestyle intervention for weight loss. These articles provided meaning to the data and 

supported the writing of the findings described in the results section in tables 1, 2 and 3. The 

number of patients participating within each study was recorded, along with the mean age range. 

Pre-surgery and post-surgery data regarding body composition, BMI, reduced comorbid conditions 

and any improved quality of life was extracted. Extracted studies consisted of clinical trials of 

primary research along with systematic reviews of literature to allow the statistical analysis of 

figures in order to achieve sustained weight loss in obese patients.   

 

4.0 Results  

Burton (2008) explains that the act of articulating the results helps one to understand the problem 

from within, to break it into pieces, and to view the research problem from various perspectives. 

Following the data extraction and quality assessment of studies, the results section was completed. 

The studies selected can be seen in tables 1, 2 and 3 (pages 21, 23 & 25). In these tables, there is 

information about the name of the authors, the country where the study was carried out, the 

bariatric technique used, the follow-up measure that has been used to calculate the effect on size, 

and the size samples of the before surgery and after surgery groups. The following data was 
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extracted from the selected studies: means and standard deviations of subject participants follow 

up period, variables analysed and results found. The results section of this study will include;  

 General Study Characteristics 

 Study Durations  

 Reviewed Studies 

 Conclusion of Results  

4.1 General Study Characteristics  

The total number of participants within the 11 studies was 20,715. Within each study all participants 

were classified as obese with having a BMI of at least >35.  All studies were completed in a 

controlled medical environment under the supervision of trained health professionals. The 11 

studies included were conducted in the following countries, the United States of America (Anderson 

et al., 2007; Cottam et al., 2006; Courcoulas et al., 2013; Garb et al., 2009; Goodpaster et al., 

2010), Switzerland (Gloy et al., 2013), Norway (Hofso et al., 2010; Martins et al., 2011), Germany 

(Bischoff et al., 2012), United Kingdom (Nield & Kelly, 2016) and Belgium (D’Hondt et al., 2011). 

From the eleven studies selected, four reviewed bariatric surgery as a treatment for weight loss 

(Cottam et al., 2006; Courcoulas et al., 2013; D’Hondt et al., 2011; Garb et al., 2009). Four were 

selected to review weight management programmes for obesity (Anderson et al., 2007; Bischoff et 

al., 2012; Goodpaster et al., 2010; Nield & Kelly, 2016) and three were reviewed to analyse 

bariatric surgery vs. weight loss programmes encouraging weight loss in obese patients. (Gloy et 

al., 2013; Hofso et al., 2010; Martins et al., 2011). Bariatric surgery was compared with non-

surgical treatment, which generally included physical activity, dietary intake as well as behaviour or 

lifestyle modifications. Each study has been described in the tables and split into three sections in 

accordance with their findings.   

4.1.2 Study Durations  

The purpose of this systematic review is to establish long-term weight loss of bariatric surgery or 

nonsurgical methods. For this reason, studies were selected that measured over a minimum of six 

months after surgery. The duration of the studies ranged from six months (Nield & Kelly, 2016) to 

six years (D’Hondt et al., 2011). Most of the studies included within this review measured outcomes 
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over a one year period, as this was believed to be the most reliable time period for measuring 

results. Only studies that were deemed acceptable by the researcher and that measured weight 

loss and health outcomes were therefore chosen for this systematic review.  

 

4.2 Reviewed Studies  

Table 1 – Bariatric Surgery for Weight Loss 

Study Number of 

Subjects 

Assessment 

Method 

Follow up 

Period 

Variables 

Analysed 

Results 

Courcoulas 

et al. (2013) 

 

 

1738 patients Bariatric 

Surgery 

1 and 3 

years 

Weight 

change and 

health 

outcomes 

post-surgery 

Three years 

after surgery, 

median 

actual weight 

loss for LGB 

participants 

was 41kg 

=31.5 %  

For LAGB 

participants, 

actual weight 

loss was 

20kg = 

15.9% 

overall 

Cottam et al., 

(2006) 

126 patients Laparoscopic 

sleeve 

1 year Weight 

change and 

health 

46% average 

overall 

weight loss 
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gastrectomy 

(LSG) 

outcomes 

post-surgery 

D’Hondt et 

al. (2011) 

 

102  patients Laparoscopic 

sleeve 

gastrectomy 

(LSG)  

1, 2, 6, and 

12 months 

after surgery, 

followed by 

an annual 

visit up to six 

years  

Weight 

change post-

surgery and 

improved 

quality of life 

EWL 92.9% 

after 1 year, 

89.5% after 2 

years, 87% 

after 3 years, 

85.7% after 4 

years, 64.3% 

after 5 years, 

and 54.5% 

after 6 years  

Garb et al. 

(2009) 

 

A Meta-

analysis 

n=7,383 

patients  

Laparoscopic 

Adjustable 

Gastric 

Banding 

(LAGB) and 

Laparoscopic 

Gastric 

Bypass 

(LGB) 

1, 2 & 3 

years post-

surgery 

Weight loss 

outcomes of 

surgery  

Significantly 

greater % 

weight loss 

for LGB 

surgery 

(62.6%) 

compared to 

LAGB 

(49.4%) 

 

The four studies listed in table 1 analysed bariatric surgery as a treatment for sustained weight 

loss.  All four studies looked to analyse the long term maintenance of surgery. Each study used first 

time bariatric patients who had no prior experiences with weight loss surgery. Two of the studies 

(Cottam et al., 2006; D’Hondt et al., 2011) focussed on Laparoscopic sleeve gastrectomy (LSG) as 

the single stage procedure for patients, whereas Courcoulas et al. (2013) focussed on 
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Laparoscopic Gastric Bypass (LGB) or laparoscopic adjustable gastric banding (LAGB) as the 

procedures for weight loss. Garb et al. (2009) was a systematic review of literature and consisted 

of 28 studies, 18 included LAGB surgery alone or in combination with LGB, and 10 included LGB 

alone or in combination with LAGB.   

All of the above studies indicate substantial weight loss and improved quality of life through 

bariatric surgery on obese adults. Measurements were taken prior to the study to establish initial 

body weight and current physical comorbidity state. Patients were measured one, two, three, and in 

D’Hondt et al. (2010) up to six years, post-surgery in order to establish long-term maintenance. 

Although D’Hondt et al. (2011) were able to establish weight loss over the longest period of time, at 

the six year period weight loss numbers were less impressive as only 54.5% of the patients were 

able to achieve sustained weight loss.  Courcoulas et al. (2013) found that three years post-surgery 

median actual weight loss for LGB participants was 41kg, for LAGB participants, actual weight loss 

was 20kg. (28.6% patients also experienced partial remission of diabetes three years post-surgery. 

Garb et al. (2009) produced findings that identify significantly greater weight loss for LGB surgery 

(62.6%) compared to LAGB (49.4%), although both procedures were deemed effective. Cottam et 

al. (2006) reported for follow-up at one year after LSG and had a mean excess weight loss of 17%. 

Also, LSG had a significant impact on the co-morbid conditions, with either resolution or 

improvement in >75% of the patients at one year. 

 

Table 2 – Lifestyle Interventions 

Study Number of 

Subjects 

Assessment 

Method 

Follow up 

Period 

Variables 

Analysed 

Results 

Anderson et 

al. (2007) 

1531participants 

998 female 

533 male 

Intense  

behavioural 

programme 

95 weeks Weight loss 

and long term 

maintenance 

Average 

maintenance 

of 41 kg or 

65% of 

weight loss 
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Bischoff et 

al. (2012) 

 

8296 

participants  

Weight loss 

programme 

1 year Measures were 

body weight 

loss, waist 

circumference, 

blood pressure, 

quality of life 

and adverse 

events 

19.6kg initial  

weight loss 

in women 

 

26.0kg initial 

weight loss 

in men 

 

 

Goodpaster 

et al. (2010)  

 

 

 

130 participants Diet and 

physical 

activity for 

weight loss 

1 year Weight loss 

and 

cardiometabolic 

risk factors  

Average of 

10.9kg of 

weight loss 

achieved  

Nield & 

Kelly (2016) 

 

288 participants Community 

based weight 

management 

programme 

3 month & 

6 month 

follow up 

Weight loss, 

physical activity 

levels and 

lifestyle 

improvements 

Average 

absolute 

weight loss 

4.95 kg at 3 

months and  

8.41 kg at 6 

months 

  

The articles in table 2 looked to establish weight loss in obese adults through a form of lifestyle 

intervention. Some studies gave a major emphasis to diet mixed with physical activity (Goodpaster, 
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2010) whereas others used a behaviour modification strategy using low calorie diets for weight loss 

(Anderson et al., 2007). Nield & Kelly (2016) used the emphasis of health care specialists, such as 

dieticians, physical activity trainers and psychologists, to assess patients before, during and after 

the weight management programme. Bischoff et al. (2012) used a combination of the above in 

order to enhance nutritional education, increase physical activity and to modify eating disorders of 

patients. All participants taking part in the four studies had to have BMI >35 and not be suffering 

from any serious medical condition that would hinder their participation in activities. Patients also 

had to be willing and motivated to make sufficient changes in their diet and lifestyle in order to 

improve body weight and quality of life.  

Following their study, Nield & Kelly (2016) were able to achieve average absolute weight loss 4.95 

kg at the three months period and 8.41 kg at the six months follow up through a weight 

management programme. This would therefore indicate that patients who embraced a healthy 

lifestyle intervention were able to lose weight and sustain the weight loss. Goodpaster (2010) used 

two study groups to establish maintenance of weight loss over a one year period. The first group 

were assigned to a randomised diet and physical activity for the twelve month period, whereas the 

second group had an identical diet, yet the physical activity was delayed until the six month mark. 

Although both groups were able to achieve sustained weight loss, the initial group achieved a more 

significant amount with an average of 10.9kg of weight loss achieved. The Bischoff et al. (2012) 

study was conducted over the period of one year, however data was collected several years after 

the study in order to effectively assess maintained body weight loss and comorbidities. This 

particular study was based on four models: psychology, medicine, dietetics and exercise led by a 

team of medical experts in their chosen fields. An initial weight loss after a one year period was 

noted at 19.6kg for women and 26.0kg for men. Also, weight loss was maintained over a three year 

period after the study commenced. Anderson et al. (2007) revealed that those participants who 

undertook an intense behavioural programme achieved 41 kg of weight loss with an average 

maintenance of 65% of weight loss after the 95 week testing period.  
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Table 3 – Bariatric Surgery vs. Lifestyle Intervention 

Study 

 

Number of 

Subjects 

Assessment 

Methods 

Follow up 

Period 

Variables 

Analysed 

Results 

Gloy et al. 

(2013) 

Systematic 

review of 

literature  

11 studies 

796 patients 

Bariatric 

surgery vs. 

nonsurgical 

methods 

2 years Weight loss, 

type two 

diabetes and 

metabolic 

syndrome 

Bariatric 

surgery 

produces 

greater 

weight loss 

and higher 

remission rate 

of 

comorbidities 

than non-

surgical 

treatments   

Hofso et al. 

(2010) 

146 

Gastric 

Bypass 

Surgery 

n=80 

Lifestyle 

Intervention 

n=66 

Gastric 

bypass 

surgery vs. 

intensive 

lifestyle 

intervention 

1 year Weight loss 

and 

cardiovascular 

risk factors 

Improvements 

were greatest 

in the Gastric 

Bypass 

groups 

Martins et 

al. (2011) 

179 patients  (A) Bariatric 

surgery (B) 

1 year Weight  loss, 

LDL 

Bariatric 

surgery leads 
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 residential 

intermittent 

programme 

(C) 

commercial 

weight loss 

camp and 

(D) hospital 

outpatient 

programme. 

cholesterol and 

glucose  

to a greater 

weight loss at 

1 year 

compared 

with 

conservative 

treatment in 

patients with 

morbid 

obesity. 

 

The above three studies directly measure bariatric surgery versus non-surgical methods for 

sustained weight loss. The studies consisted of two clinical trials (Hofso et al., 2010; Martins et al., 

2011) whereby patients were either given bariatric surgery or a lifestyle intervention programme to 

achieve weight loss and reduce health risk factors. Within both studies bariatric surgery proved 

more successful in achieving the outcome of the research proposal. Gloy et al. (2013) was a 

systematic review of literature in which eleven studies were reviewed. Within the systematic review 

it was also concluded that bariatric surgery was more effective than nonsurgical methods. All 

subjects within the studies were carefully selected as random sampling could not be applied due to 

the specificity of subjects needed within the studies and due to the belief that all severely obese 

individuals should be offered conservative or surgical treatments.  

Martins et al. (2011) found that bariatric surgery yielded a greater weight loss with an average of 

14kg over the one year period of testing. However, several improvements had been seen from 

participants taking part, particularly the groups of residential intermittent programmes and 

commercial weight loss camp with an average of 13kg in weight loss. Hofso et al. (2010) showed 

superior results for bariatric surgery over a lifestyle intervention with patients losing 30% and 8% 

respectively over a one year period. As well as weight loss benefits, effects in blood pressure, 

glucose metabolism and lipids were observed in both groups with remission of type two diabetes 
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and hypertension higher in the surgery group. Gloy et al. (2013) reported that individuals who were 

allocated bariatric surgery lost more body weight with a mean average of 26kg. This was superior 

to the nonsurgical groups, although the exact amount was not stated. This study also found that 

individuals with a BMI >40 achieved greater weight loss over the one year period than those <40 

showing a mean difference of 13kg.  

4.3 Conclusion of Results 

All studies were able to demonstrate sustained weight loss in obese patients undertaking bariatric 

surgery or non-surgical methods of lifestyle intervention. As well as weight loss, all studies 

demonstrated an improved health related quality of life with participants of each study. The figures 

produced within the studies demonstrated a greater weight loss achieved for patients undergoing 

bariatric surgery than those undertaking a lifestyle intervention. However, among patients with 

severe obesity, a lifestyle intervention involving diet combined with the initiation of physical activity 

resulted in clinically significant weight loss and favourable changes in cardiometabolic risk factors 

(Goodpaster, 2010). The methods in each study were very similar, allowing for them to be 

compared accurately. One limitation may have been the different sample sizes of studies with 

Bischoff et al. (2012) using a sample size of 8296 compared with (Cottam et al., 2006; D’Hondt et 

al., 2011; Goodpaster et al., 2010; Hofso et al., 2010; Martins et al., 2011) who used between one 

and two hundred participants which may have slightly affected validity of study results. During the 

studies, clients with different BMI were also compared which may have slightly impacted results, 

however these studies were examined through the inclusion/exclusion criteria and were deemed 

reliable evidence for the study by the researcher.  

 

5.0 Discussion  

5.1 Discussion of Findings  

5.1.2 Bariatric Surgery 

All eleven studies were able to establish weight loss to some extent in patients completing testing.  

All results show a natural similarity of weight loss in patients undertaking bariatric surgery 

procedures over a period of over one year post-surgery. The four studies measured different 
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bariatric procedures throughout their research. Both Cottam et al. (2006) and D’Hondt et al. (2011) 

measured weight loss in patients undergoing Laparoscopic sleeve gastrectomy (LSG) while 

Courcoulas et al. (2013) and Garb et al. (2009) looked to measure patients undergoing Gastric 

Band (LAGB) and Gastric Bypass (LGB) operations. The results indicate that of the surgeries, LGB 

was the most effective for sustained weight loss, with the optimum time period around three years. 

Courcoulas et al. (2013) discovered during the study that sixteen deaths of patients undertaking 

LGB were reported during the three year follow up period, with three deaths occurring during the 

immediate 30 day follow up period post-surgery.  Of patients undertaking LAGB, the results were 

slightly lower, with five deaths in total, none of which were in the immediate 30 day follow up period 

post-surgery. These results would therefore highlight that, although LGB operation is the most 

effective in producing greater weight loss outcomes, it is also the most detrimental for mortality 

rates. No other studies reported patient deaths, however, Cottam et al. (2006), D’Hondt et al. 

(2011) and Garb et al. (2009) all noted complications to patients post-surgery due to band leaks, 

postoperative bleeds and marginal ulcers.   

5.1.3 Lifestyle Interventions 

The studies that undertook a lifestyle intervention (Anderson et al., 2007; Bischoff et al., 2012; 

Goodpaster et al., 2010; Nield & Kelly, 2016) used various different methods to assess patients 

throughout testing and were all able to establish positive outcomes. These studies placed no 

emphasis on bariatric surgery and instead used lifestyle interventions such as diet, physical activity 

and behaviour modifications to promote weight loss and health outcomes in obese individuals. 

These studies preferred a non-surgical intervention over bariatric surgery, as it does not alter the 

integrity of the digestive tract and has no irreversible consequences.  All four studies were able to 

establish weight loss and improved quality of life for the obese patients participating. All studies 

used health specialists such as nurses, dietitians, psychologists, physicians in primary care 

settings, and psychiatrists to assist with lifestyle interventions as this was thought to be the most 

effective way to manage obesity. According to Lang & Froelicher (2006) and Nield & Kelly (2016), 

health care professionals are in key positions to support patients in their efforts to achieve and 

maintain weight loss.  Bischoff et al. (2012) acknowledged that men were more successful than 
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women for the weight loss. This gender difference is most likely due to the fact that, firstly, males 

entered the programme with higher body weights and higher BMI and, secondly, an energy intake 

of 800kcal per day means a more pronounced restriction for males than for females throughout the 

study (Tsai & Wadden, 2006).    

5.1.4 Bariatric Surgery vs. Lifestyle Intervention 

Of the three studies (Gloy et al., 2013; Hofso et al., 2010; Martins et al., 2011) that directly 

compared bariatric surgery with non-surgical methods, all were able to establish greater weight 

loss in the surgery group. However, all lifestyle intervention treatments were able to establish 

weight loss results at in the follow up period. Martins et al. (2011) produced a study that was able 

to randomly allocate patients to different groups.  The patients involved in residential intermittent 

programme and commercial weight loss camp were able to lose an average of 13kg in weight loss, 

with bariatric surgery patients losing an average of 14kg. The concept of weight loss camps or 

residential programmes for severely obese adult patients is relatively new and little data is 

available, particularly in the long-term. Participation in residential weight loss programmes 

consisting of diet, physical activity and behavioural modification in patients with severe obesity 

have made changes that have been shown to be maintained at one year (Maffiulettil, 2009).  

However, Anderson et al. (2007) explains that in order to be successful, additional contact with 

health providers should be sought after participation in the camp is over. The following section of 

this discussion aims to look at the implications of the results found and highlight study limitations 

whilst making recommendations for future research in this field. 

5.2 Implications of Results  

Although the results indicate that bariatric surgery is the most successful method for actual weight 

loss, it is believed that a lifestyle intervention can be just as effective in terms of long-term 

sustainability. There are limitations of bariatric surgery as in all of the surgeries interrupt the normal 

function of the digestive system. The more effective surgeries disconnect or remove healthy organs 

(Byrne, 2001). Bariatric surgery is associated with a significantly higher risk of gastrointestinal 

symptoms and complications, as reported previously (Flum et al., 2009). Furthermore, despite 

prescribed dietary supplementation, several deficiencies may occur if an inadequate 
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supplementation is prescribed after bariatric surgery (Aasheim et al., 2009; Gasteyger et al., 2008). 

Even though reduced overall mortality after bariatric surgery has been reported (Sjostrom et al., 

2007), it is still unclear whether short-term improvement in obesity related risk factors translates 

into long-term reduced morbidity and mortality. The most effective sustained weight loss 

programmes appear to be those that combine diet, exercise, and behavioural modification (Tinker 

et al., 2012; Wadden & Stunkard, 2001). Despite satisfactory short-term results of weight reduction 

programmes, the challenge for obese individuals is to persist in lifestyle changes that will enable 

them to maintain the achieved weight loss.  

Lang & Froelicher (2006) describe obesity as a complex disorder involving appetite regulation and 

energy metabolism. Effective strategies for weight control require a combined approach of dietary 

therapy and physical activity by using behavioural interventions. It is important to understand that 

weight management is difficult and it is a lifetime commitment. Anderson et al. (2007) found that 

response to lifestyle intervention can be compared to bariatric surgery for severely obese 

individuals. The laparoscopic gastric bypass procedure is the most effective surgical procedure for 

the treatment of severe obesity. The weight loss for all patients completing a 12 week core 

behavioural programme (35kg) is similar to that reported for adjustable gastric banding (30kg), with 

a much lower mortality and adverse event rate (Maggard, 2015). Clinical significant weight loss is 

possible with conservative treatments and can be sustained in the long term (Christiansen et al., 

2007; Ryan et al., 2009). Hofso et al. (2010) discovered that, despite extensive reduction in weight 

loss, a substantial number of bariatric patients show very little remission in type two diabetes and 

hypertension.  In contrast, remission of these conditions was observed in some lifestyle group 

patients despite only modest weight reduction. Findings such as these would therefore indicate the 

importance of increased physical activity in obese individuals seeking improved quality of life. 

Furthermore, compared with subjects treated with surgery, a significantly higher proportion of the 

participants in the lifestyle group became physically active. This data strongly suggests that a non-

surgical obesity therapy programme performed under medical supervision not only reduces the risk 

of metabolic diseases, but also has substantial cost-saving and health effects on patients 

(Bramlage & Hasford, 2009).    
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The lifestyle changes required include not only the introduction of necessary modifications into a 

patient’s daily life but also the social support necessary for sustained healthy behaviours.  An 

effective way to provide obesity treatment for patients is collaboration amongst health 

professionals, including dieticians, psychologists, general practitioners and fitness professionals to 

provide expertise in the long-term management of the obesity epidemic (Stubbs et al., 2012). 

Health professionals can enlist strategies to enhance patients’ adherence to dietary interventions 

by providing education and motivation, teaching behavioural skills, advising on the use of newly 

available modified foods, and providing interpersonal interactions as needed to meet an individual 

patient’s need and help achieve a patient’s personal goals. The health practitioners treating 

patients with diabetes, high blood pressure and cardiovascular disease can provide important 

educational information, such as recommended treatment guidelines as well as encouragement 

and support for patients and can assist individuals in achieving necessary weight loss. These 

health practitioners may then refer obese patients to dietitians who prescribe appropriate diets and 

food intake (Counterweight Project Team, 2008).  

 

5.3 Strengths & Limitations of Review Process  

This systematic review used inclusion and exclusion criteria in order to assess the quality of 

research and ensure that critical analysis extracted from all studies was valid and reliable. The key 

words used to form the electronic search produced a wide range of available literature and this 

enabled the subject area to be covered as thoroughly as possible. From thorough reading of 

abstracts and full text literature, research that included bariatric surgery or lifestyle interventions for 

weight loss was selected and reviewed. Studies were rejected after reading the full paper due to 

not being deemed acceptable for this review.  Hall et al. (1989) was highlighted as an excellent 

study, but was disregarded as it was conducted out of the set timescale. As surgeries have evolved 

and procedures have been developed, it was thought to be out-dated and was therefore not 

chosen in this review. Buchwald et al. (2004), Groven et al. (2015) and Sarzynski et al. (2011) were 

all thought to be sound methodical studies, however were not thought to have given definitive 

conclusions to their research proposal and were therefore not included in this review.   
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The strength of this systematic review is its comprehensive approach to identifying all randomised 

controlled trials comparing bariatric surgery with non-surgical treatments for obesity.  This study 

used mainly quantitative data to summarise the currently available evidence on a large spectrum of 

weight loss and health outcomes. The studies were relatively easy to analyse, providing data that 

was consistent and precise, therefore adding to the reliability of findings. Sustained weight loss was 

achieved in both bariatric surgery and lifestyle intervention groups, however, statistically the 

bariatric surgery clinical trials have produced greater weight loss over the measured period of time. 

The studies covered the complex issues surrounding obesity and the data from the reviewed 

studies allowed the author of this review to analyse and interpret data in order to form an opinion to 

the review question.   

According to Higa et al. (2011), conclusions regarding the long-term efficacy of bariatric surgery are 

limited because many studies have incomplete long-term follow-up rates, with completeness of 

data collection declining below 50% after one to two years. A limitation of some of the reviewed 

studies is that they measured patients up to a period of one year and at no point thereafter. This 

may therefore limit the ability to assess long-term quality of life improvement post-surgery. An 

exception to this was Courcoulas et al. (2013), who measured patients’ weight loss three years 

post-surgery. The studies of Cottam et al. (2006), D’Hondt et al. (2011), Goodpaster et al. (2010), 

Hofso et al. (2010) and Martins et al. (2011) all suffered from a relatively small sample size when 

testing. As opposed to Anderson et al. (2007), Bischoff et al. (2012), Courcoulas et al. (2013) and 

Garb et al. (2009) which were completed on a much larger scale.  This may therefore indicate a 

lack of statistical reliability within the results when comparing the different studies. The participants 

used within the study are all classified as obese as having a BMI of as a minimum >35. Many 

studies used patients who were morbidly obese, with Cottam et al. (2006) using high risk patients 

with a BMI >60. As exercise type and frequency is somewhat uncertain for this particular group it is 

therefore hard to compare this study with lifestyle intervention results. This study was also limited 

as it was completed by a single researcher over a short period of time, if the review were to be 

repeated it may be analysed by more reviewers over an extended time frame.  
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6.0 Conclusion 

In conclusion, intensive lifestyle interventions using a behaviour based approach can result in 

clinically significant and meaningful weight loss and improvements in comorbidity risk factors in 

severely obese persons. Such results can be seen without the relative risks associated with 

bariatric surgery. It is also clear that physical activity should be incorporated early in any dietary 

restriction approach to induce weight loss and to reduce abdominal fat tissue. The data in this 

review indicates that serious consideration should be given by health care systems to incorporating 

more intensive lifestyle interventions similar to those used in the studies used to form this 

systematic review. Additional studies are clearly needed to determine long-term efficacy and cost-

effectiveness of such approaches, as well as the time, frequency and duration of exercise sessions 

to yield the greatest results for sustained weight loss and improved quality of life. 
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Introduction 

This study sets out to examine the amount of time children are currently getting to engage in 

outdoor play opportunities and the value that parents place on such opportunities for their children. 

In recent years, there has become a growing concern about the location and activity that surrounds 

children’s play. Play amongst children is a fundamental part of their life and is recognised as a 

crucial element for children’s social, emotional, intellectual and physical development (Ruff and 

Lawson, 1990). However, there is a danger in modern day society that children are not being given 

the opportunity to play outside, and an alienation from nature is becoming apparent. Louv (2010) 

describes this phenomenon as ‘nature deficit disorder’ and warns about the huge impact this is 

creating upon children’s health.  

Recent trends in children’s access to the outdoors have led to a proliferation of studies that have 

identified some alarming results. A survey, which gathered data from 2000 children (One poll, 

2010), reported that 64% of children played outside less than once a week, 20% of children had 

never climbed a tree and 21% of children had never been to a farm. According to Knight (2013), 

children should spend at least two hours a day playing outside. These recommendations and 

alarming statistics do not just mean that children will be unexperienced around nature. They can 

affect children’s individual development and society as a whole. The Mental Health Foundation 

reported that children’s limited amount of time to engage in free play outside was a causative factor 

of the rise in mental ill health (Davis, 2003). In addition, many worldwide studies over the last  two 

decades have found outdoor play to significantly improve children’s learning ability (Ramstetter, 

Murray and Garner, 2010), attention deficit hyperactivity disorder (Kuo and Taylor, 2004) and 

children’s creativity, mental psychological and emotional wellbeing (Ginsburg, 2007).  

Along with this, health problems such as childhood obesity and type II diabetes are a big factor that 

are increasing in pre-school aged children (Ogden et al., 1997; Burdette, Whitaker and Daniels, 

2004; Fagot-Campagna et al., 2000). Again, this is believed to be a result of children’s limited 
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amounts of play outside and low levels of activity (Andersen et al., 1998; Trost et al., 2001). The 

Heart Association recommends at least an hour of vigorous activity a day, even at the age of four 

years old. It seems that children now are only reaching these requirements during physical 

educational lessons at school (Janz et al., 2002; Ness et al., 2007). However, previous research 

has indicated that in children under six years of age, structured sports lessons are not as beneficial 

as free play (Burdette, Whitaker and Daniels, 2004; Graf et al., 2004). Therefore, children under six 

years old should be spending more time in free play. 

This situation is getting progressively worse over time. Many adults associate their fondest 

memories of childhood with playing outside (Clements, 2004). Yet children today are spending 

increasing amounts of time indoors. A survey commissioned by Play England (Powell, 2009), found 

21% of children play outside today in comparison to 71% of parents when they were younger. 

According to Louv (2010), there are several reasons for this, the first being technology and 

interactive gaming. Children and adults are becoming more reliant on technology for entertainment, 

rather than their imagination and curiosity about the natural environment. The Kaiser Family 

Foundation report (The Henry J. Kaiser Family Foundation, 2010) discovered the average 8 to 18 

year old spent more than 53 hours a week using entertainment technology. Louv’s (2010) second 

reason relates to how pressured time has become for children, with the belief that any extra time 

children have must be used constructively in recreational lessons, as opposed to just playing 

outside. This links to the final and biggest reasoning of Louv’s (2010) theory, which is fear amongst 

parents. Parents have become very anxious about risks and dangers in the outside world, including 

traffic, strangers and hazards, and feel their way of protecting children is by keeping them inside.  

Ultimately, the parents are responsible, especially with younger children, as parents are expected 

to create these opportunities for their children. Even parental attitudes towards the outdoor 

environment can have a detrimental influence upon children that can remain with them throughout 

their life (Collins et al., 2000; Hutchinson and Baldwin, 2005).  

The rationale of the study comes from the concerns surrounding children’s declining opportunities 

to engage in outdoor play. White (2008) states, it becomes the setting’s responsibility to provide 

these opportunities. Such advice creates a challenge amongst practitioners at an independent 
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primary school setting. In theory, creating such opportunities at an independent setting is 

straightforward, as these settings do not have to follow the National Curriculum, thus creating more 

scope in enabling change. However, practitioners are aware of the pressures from parents 

surrounding their children’s academic expectations.  

This study will examine children’s available opportunities to experience the outdoors and critically 

analyse the reasoning, to enable any changes to be justified. There are common concerns which 

suggest families who earn a higher income put more value on academic standards and books in 

comparison to outdoor play (Longfellow, 1979; Taylor, 1994). An additional concern of this 

particular setting is the demographics. As it is an independent setting, the children attending are 

from a further geographical radius and locality becomes a neglected priority of parents. Therefore, 

many children travel to and from the setting by car or bus. Additionally, children are less likely to 

have their peers living in close proximity, which could be an influencing factor regarding their 

opportunities to play outside.  

The purpose of this research project is to investigate how parents value children’s outdoor free play 

in comparison to teacher instructed lessons, and the amount of time young children, specifically 

children age 4-6 years old, spend in outdoor free play activities. Two hypotheses guide this study: 

Hypothesis 1: Parents value teacher instructed lessons over outdoor play activities. 

Hypothesis 2: Children do not get enough opportunity to engage in outdoor play activities.  

 

Methodology 

This small-scale study of parental values relating to outdoor play at an educational setting was 

conducted at an Independent School based in Yorkshire. This setting provides education for 

children aged four years through to eighteen years of age. An independent setting is relevant to the 

research, as such educational establishments are not obligated to follow the United Kingdom’s 

National Curriculum. They therefore have more scope to offer children the opportunities to engage 

in outdoor play, due to fewer governmental pressures. This particular setting was purposely chosen 

for two significant reasons. Firstly, the research study is based upon the parental views of an 

independent setting and secondly the researcher is known to the staff, pupils and parents at the 
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school. Roberts-Holmes (2014) suggests a qualitative early childhood researcher may choose to 

use convenience sampling within their research, as it gives the researcher good access to 

participants. Further evidence (Kumar, 2014) concludes that the connection the researcher holds 

with the setting is likely to increase data responses. 

 For ethical reasons, it was important to gain permission from the gatekeeper for the research to 

take place and for staff and parents to be contacted on behalf of the study. A meeting was held 

between the researcher and the headmaster to address all aspects of the research proposal and 

consent was provided. 

When conducting a research project, two types of research approaches are possible, one being 

inductive reasoning and the other being deductive reasoning (Marcoulides, 1998). This project has 

adopted the deductive reasoning approach. The diagram below (Figure 1.1) aims to show the 

deductive method used within this research study.  

Figure 1.1 

 
To meet the aim of the project, two types of research methodologies were carried out, using 

multiple methods that belong to both paradigms. Many researchers (Creswell and Clark, 2011; 

Tashakkori and Teddlie, 2003; Cotton et al., 1999; Brewer and Hunter, 1989) support the use of a 

mixed method approach in social research. However, there is an opposing view that suggests 

mixed method research is not feasible or desirable (Hughes, 1990; Smith, 1983; Smith and 

Heshusius, 1986). Although this research study used multiple methods, these were used in a 
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complimentary formation. The qualitative research informed the quantitative approach. 

Consequently, these methods were used and were analysed consecutively rather than 

simultaneously.  Kumar (2014) states that using strengths from both paradigms results in an 

improvement of accuracy in research findings. 

The first method used was a practitioner-centred methodology. This consisted of a quasi-

experiment where four practitioners from the setting took part in a focus group discussion. The 

focus group was initiated to enable the process of organisational assimilation (Myers and Getzel, 

2003), where qualitative research could form the basis of the latter quantitative research. All four 

practitioners were female and worked within Early Years Foundation Stage (children aged 4 to 5 

years) and Year One (children aged 5 to 6 years). This convenience sample of practitioners was 

selected because the investigation required the views of staff working with children under the age 

of six years. Creswell (2009) opposes convenience sampling and advises researchers to use 

random sampling, as such methods offer a representative example from the generalised 

population. However, Robson (2014) states that convenience sampling is a common approach 

used within small scale research projects, and asserts there is nothing wrong with using such 

samples, providing it has been clearly identified within the report.  

The group discussion took place on a selected training day during February 2017. Incorporating the 

discussion into a training day ensured all relevant participants were there, and allowed enough time 

to explore the relevant topics, yet the practitioners did not have to give up their spare time. Greene 

(2012) emphasises how precious people’s time is and advises researchers not to take any longer 

than two hours when using focus group discussions. The group discussion lasted 55 minutes, until 

it reached saturation (Robson, 2014). Kara (2012) implies it is good practice for a researcher to 

continue the process in interviews or group discussions until reaching ‘saturation’, when no further 

information can be detected. The group discussion was audiotaped to enable an accurate 

recording of the conversation. Any form of sound data falls under the visual ethnography category 

(Pink, 2001). Recording the discussion enabled the researcher to become involved in the 

conversation. Merriam (1998) advises researchers not to take notes as relevant information could 

be missed due to their involvement in discussions. However, Creswell (2013) warns of the 
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limitation when using audio-visual material data, highlighting the lack of accessibility for others. A 

recommendation to avoid Creswell’s (2013) limitations is to produce a written document, as a 

reflection of the audiotape, which can be taken back to the focus group (Kumar, 2014). A 

summarised account was taken by the researcher and given to all four participants in the focus 

group for verification. All participants agreed this was an accurate record of the discussion. 

Robson (2014) defines a focus group as a type of interview, but with more than one person. The 

discussion itself was semi-structured, allowing for a degree of flexibility within the topics covered, 

as well as unexpected enquiries or areas of development. Punch (2005) describes the researcher’s 

role in a group discussion is to change towards a ‘facilitator’ rather than an interviewer. The idea is 

for the researcher to offer guided topics in order to start an interesting dialogue between group 

members (Grix, 2010). Participants were encouraged to discuss their opinions on outdoor play and 

children’s opportunities, along with perceived expectations.  

The fact that the group of selected people already knew one another enabled a relaxed 

atmosphere throughout the discussion. Kara (2012) confirms group discussions are more relaxed, 

as opposed to one-to-one interviews. Yet Greene (2012) contests this and warns that some people 

do not feel comfortable talking in a group situation. Conversely, such group methods have been 

known to influence people by building their confidence, whilst allowing people to think together can 

offer richer data in comparison to single interviews (Roberts-Holmes, 2014).  

Ethical considerations have been considered in this qualitative methodology. Although the focus 

group discussion was voluntary, each participant was asked to sign an informed consent 

document. Flick (2014) advises researchers to gain informed consent as a precondition for 

participation. It is also important to state that all consent forms were signed voluntarily (Flynn and 

Goldsmith, 2013).  

After an analysis of the results from the quasi-experiment, a questionnaire was created. This was 

then piloted with five members of staff at the setting, who currently worked with children in the 

relevant age bracket (4-6 years old). This was to ensure there were no potential issues which 

would cause an antagonistic impact on the results. Roberts-Holmes (2014) states a pilot study is 

critical in the early stages of any research project. Once feedback was received from the five 
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individuals, minor refinements were made to the clarity and format of questions within the 

questionnaire.  

Kumar states “the construction of a research instrument or tool is the most important aspect of a 

research project” (2014: p137). This is because the information or data analysed is the basis of the 

entire research, and this information is dependent on the methods used and the questions asked. 

Therefore, the construction of the questionnaire is of great significance to this research study. 

Many researchers (Sudman and Bradburn, 1991; Gillham, 2000) advise against questionnaires and 

recommend interviews as an alternative. This is because questions can be explained thoroughly 

through a two-way interaction, and a researcher can be expected to gain further in-depth answers 

that are not achievable in questionnaires. However, Kara (2012) contests this and states results 

through questionnaires have greater validity, as everyone is asked exactly the same questions. A 

further advantage of a questionnaire is it offers participants a chance to think about their answers 

and the opportunity to partake at their own convenience, which is expected to encourage the 

response rate (Kara, 2012). Due to the time constraints of this study and the wide audience that 

has been selected, questionnaires have been selected as the most appropriate method.  

The second research methodology was parent-centred. The people who were asked to participate 

in the parent-centred research were a further convenience sample. This consisted of parents who 

currently had children in the EYFS or Year One (age 4 to 6 years) at the same independent setting 

used for the practitioner centred methodology. Using a convenience sample enabled the 

researcher to select parents that fell into the relevant category. However, Grieshaber (2010) warns 

of the implications associated when a prior relationship is held between the researcher and 

participants in a convenience sample. Yet, despite such warnings, pragmatic considerations also 

influenced the researcher’s sampling methods, as time would become a restricting factor.  

A total of 40 questionnaires were returned, which equated to 87% of the total. Mangione (1995) 

classifies anything above 85% response rate of self-completed questionnaires as excellent. 

However, three of these responses contained incomplete questionnaires and a further response 

was returned after the cut-off date. To ensure the data was analysed as accurately as possible, 

these four questionnaires were not used to form part of the data analysis.  
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Analysis of group discussion 

The initial focus group of practitioners did not determine an answer about parental values towards 

outdoor free play, although it did help the researcher in the construction of questionnaires. 

Therefore, it is worth discussing how the data gathered from the focus group discussion became 

influential.   

The original focus group that consisted of four practitioners at the setting proved very useful. It 

enabled a clearer picture of the staff’s understanding of children’s outdoor play opportunities, and 

where they perceived parental desires and pressures lay. A previous study in 2001 (Ure and 

Raban), showed findings from a survey of preschool staff to indicate pressure from parents 

regarding their children’s academic success. Although prior findings acknowledge such pressures, 

it was important for the researcher to identify an up-to-date opinion and of practitioners at the 

current setting. The current results reflected a similar belief amongst practitioners as to the findings 

shown in Ure and Raban’s (2001) survey. The researcher found the best way to analyse the data 

gathered from the group discussion was through a concept map, shown below in Figure: 4.1. A 

concept map offers ideas that are related to the research process (Buzan and Buzan, 2007). The 

concept map signifies key areas that became relevant within the discussion, which then contributed 

towards the construction of the questionnaires that were sent out to the parents.  
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The current status of children’s outdoor play 

Frequency statistics from the questionnaires indicated that many children were experiencing a 

small amount of time in unstructured outdoor play when outside of the setting. The graph below 

(Figure: 4.2) shows that most of the children spend between 15 to 30 minutes a day engaged in 

outdoor free play (58.3%), with the majority of these children being male (66%). Knight (2011) 

states that children should be outside for a minimum of 2 hours a day whilst engaged in free play. 

As the setting offers children at least 1 hour and 30 minutes of free play outside each day, over 

76% of these children could potentially be meeting Knight’s (2011) recommendations. However, 

Knight fails to offer an explanation in relation to environmental factors. Whereas, Rasmussen 

(2004) implies that playgrounds and concrete physical spaces that form children’s outdoor play 

locations in modern day lifestyles are insignificant environments that offer little meaning or 
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importance. Therefore, the time spent in the playground at the setting could be unbeneficial and 

disregarded amongst calculations.  

A total of nine parents (25%) indicated that their children would spend under 14 minutes engaged 

in outdoor free play each day. This suggests that some children do not meet the current 

recommendations for children’s daily outside play opportunities (Burdette et al., 2004; Burdette and 

Whitaker, 2005; Burke, 2005; Knight, 2011). The graph (Figure 4.2) shows that few responses 

identified larger amounts of outdoor free play, as no parents claimed that their child played outside 

for over 2 hours a day, and the remaining  two parental responses (5.5%) fell into the 61 to 120-

minute sample. Although a surprising outcome from this data emerged, that both parental 

responses which fell into the 61 to 120-minute sample were parents from the higher age bracket. 

Although this was not data that the researcher was looking for, the evidence found could lend itself 

to further study into how parental age can impact on children’s opportunities in play or the 

outdoors.  

Figure 4.2. 
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4.3 Children’s Recreational activities 

Data regarding children’s regular recreational activities outside of the setting was high. The 

average mean score amongst children for this scale was 2.2. This meant on average children 

participated in  two extra recreational activities a week. The table below (Figure: 4.3.1) offers a 

detailed account of how many extra-curricular activities each of the children participate in every 

week. Although the data does not signify how long each of the recreational activity sessions lasted, 

the results do indicate that 93% of children are gaining regular physical exercise outside of the 

setting. A recommendation from the Heart Association in 2003 stated that children under  five years 

of age need at least one hour of vigorous activity each day (Kavey et al., 2003). Further advice 

from the United Kingdom Chief Medical Officers (BUPA, 2007) recently launched an increased 

recommendation on this, of up to three hours a day. As the setting also offers regular Physical 

Educational (PE) lessons, it is expected that many of the children are achieving the recent 

recommended target. However, there is a discrepancy in the content of the physical activity being 

delivered. As the evidence indicates, these children are exercising, yet as it is labelled as a lesson 

it is assumed to be teacher instructed. Therefore, the children are still being led by an adult. Many 

critics report that free play is the favoured method for early years children to experience physical 

activity, in comparison to recreational lessons or PE lessons (Graf et al., 2004; Burdette and 

Whitaker, 2005; Burke, 2005). Such approaches, however, have failed to consider the amount of 

vigorous exercise entailed in free play. Researchers (Burdette et al., 2004; Kavey et al., 2003) 

comment on the characterisation of outdoor free play as consisting of frequent rest periods with 

only short bursts of activity.  
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Figure 4.3.1 
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Figure 4.3.2 
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everyday lives unintentionally (Hyson and Bolin,1990), as parents are unaware of the benefits that 

are associated with outdoor free play. In addition to restrictions upon children, if parents do not 

understand the value in outdoor play it could be argued that they may not be able to make a fair 

judgement on what they value most in their children’s early years.  

 

Values 

The majority of parental answers expressed a desire for their children to spend more time outside. 

However, their opinion on who was responsible for this was a mixed result, 13 parents (36.1%) 

regarded this as their own responsibility, whilst the remaining 23 parents (63.8%) expected this 

increased outdoor access to take place at the setting. Knight (2011) warns of these views and 

states that children’s lack of outdoor access can put the onus on Early Years settings to provide. 

Interestingly, of the 21 parents that considered it the setting’s responsibility to increase their 

children’s outdoor access, 77% of the responses were found to favour academic lessons over 

outdoor free play. This suggests that although parents would like to see an increase in their 

children’s outdoor free play at the setting, they rate academic lessons as a higher priority. 

Whitebread (2012) warns of the pressures upon young children to learn formal skills so early, 

explaining how inimical such priorities can be towards the provision of play opportunities. Critics 

Moss and Petrie (2005) have argued that adults will often use play as a reward after a child has 

done their work. However, the danger with this is that play can be seen as a separate element, and 

less valuable than formal learning (Anning, 2010; Moyles, 2010; Pramling-Samuelson and 

Johansson, 2006).   

When analysing parental responses as to what was restricting their children’s opportunities to 

engage in outdoor free play, time, weather and risk were the most frequent answers. White (2008) 

implies, due to money and work commitments, time has become an increasing factor that can 

restrict children’s opportunities. However, further responses, such as weather conditions and fear 

of dangers and risks, are obstacles that can be overcome with the right knowledge. Knight (2013) 

states that parents’ attitudes towards the outdoor environment need to change and weather is a 

starting point. Children rely on their parents and practitioners for these opportunities and 
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experiences. If adults are put off by weather conditions, not only is this restricting children’s access, 

it is impacting on children’s attitudes. As Bandura’s (1974) social learning theory implies, children 

are influenced by observing other people. Therefore, parental opinions and judgement on outdoor 

access regarding weather conditions are setting an example to children which children can then 

imitate and adopt, creating similar values and beliefs. 

 

4.4.3 Curriculum views 

Although responses linked to parental understandings on the importance of outdoor play were not 

extreme, the views on curriculum appeared to be much more opinionated. Data analysis indicated 

strong views towards children’s academic learning. This does not mean parents which view formal 

and academic learning, do not appreciate outdoor play. Parents could regard both outdoor play and 

academic style learning as important. However, various evidence indicates play in general is taken 

less seriously than teacher directed learning (Fisher, 2008; O’Gorman and Aliwood, 2012). Further 

analysis upon current research could confirm similar findings, establishing a bias towards academic 

learning over outdoor play. A possible explanation for these results may be a lack of parental 

knowledge on the benefits associated with outdoor free play. It is also worth considering, due to the 

increasingly higher expectations of children’s mathematical and literacy attainments in the Early 

Years Foundation Stage framework (DfE, 2017), how it is understandable how parents may 

gravitate towards these areas. Whilst the idea of outdoor play is less measurable from a 

nonprofessional within the early years’ field. Although vast evidence continues to support the 

benefits associated with outdoor play (Ginsburg, 2007; Ramstetler, Murray and Garner, 2010), the 

idea of play in an educational establishment has been dismissed. (Bjork-Willen and Cromdal, 2009; 

Brooker and Edwards, 2010). However, it is recognised as a valued experience in non-compulsory 

educational settings (Einarddottir, 2007; Fleer, 2013; Hard and O’Gorman, 2007).  

 

Discussion 

The findings from this study highlight the current status of outdoor free play within a small 

Independent School. In particular, the limited amount of time children are given to engage in this 
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type of opportunity. While not representative of all children in the United Kingdom, the findings 

provoke a desire to develop a way to increase this opportunity for young children. Parents have 

shown that they are not against outdoor play opportunities for their children, rather they would like 

to see more of it. However, they appear to give much more weight to academic learning, with an 

equably desirable regard for extra recreational activities. 

The results of this study suggest that children aged 4 to 6 years are not spending enough time in 

outdoor free play when outside of the setting. In accordance with Knight (2011), children should 

have a minimum of 2 hours a day engaged in outdoor play. The current study found the majority of 

parents claimed their child spent between 15 to 30 minutes per day in outdoor play. These results 

are surprising, as children’s attitudes towards playing outside when at the setting have always been 

favoured and extremely positive. Evidence (Powell, 2009) warns of the decreasing amount of time 

children have to engage in outdoor free play, in comparison to previous years. However, although 

the findings from this current study are low, the results have shown a dramatic improvement 

compared to Hofferth and Sandberg’s (2001) findings. This reliable study, that used time diaries, 

discovered children were spending less than 30 minutes a week in outdoor play. This equates to an 

average of less than 5 minutes a day. Hofferth and Sandberg’s (2001) research also only 

measured the children’s data when outside of the setting, which demonstrates an equal 

comparison when examined against the current findings. Therefore, the results of this study are 

showing an improvement on the amount of time children are getting outside in comparison to 

previous findings (Hofferth and Sandberg, 2001). This could mean children’s time to play outside is 

increasing, or that children in this Independent setting are spending more time outside than the 

sample studied by Hofferth and Sandberg (2001). However, this is still not a sufficient amount  

according to Knight (2011). It was hypothesised that children do not get enough opportunity to 

engage in outdoor free play, and the evidence from this research can confirm this. It may be the 

case, therefore, that it becomes the setting’s responsibility to ensure children are getting their 

recommended time, as White (2008) previously advised. Yet, before such responsibilities take 

effect, it is important to discuss parental views on children’s free play outside. This is supported 
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through further results which test the hypothesis that parents value teacher instructed lessons more 

than outdoor play.  

The results of this study identified a high demand for children’s participation in extra recreational 

activities, with a significant number of children participating in more than two extra recreational 

activities a week. Clements’ (2004) research discovered that mothers’ appreciation for extra 

sporting activities were linked to their understanding of the importance of their children’s physical 

exercise. Whilst it is important to recognise that such physical exercise is beneficial for children, 

previous research has identified that children achieve more exercise through outdoor child led free 

play as opposed to teacher instructed activities (Olsen, Pepper, Barstow and Cooper, 1994). 

When taking into consideration the lack of outdoor access the children in this study are currently 

experiencing in their free time and comparing it to the amount of time children are spending in extra 

recreational activities, the findings of the current study indicate that there is a perceived preference 

towards children’s recreational activities as opposed to outdoor play. This echoes McHale, Crouter 

and Tucker’s (2001) findings, who found parents that belong to a higher socio-economic status 

favoured structured sports lessons as opposed to free play. Although the findings are similar, and 

the sample chosen for this study is from an independent setting, which indicates parents are likely 

to enjoy a higher than average socio-economic status, it must be stressed that such information 

regarding household income was not gathered in this study due to ethical reasons, therefore it 

cannot be concluded this is definitely the case. 

In addition to parents’ preference towards children’s extra recreational activities, further findings 

indicate parents also place a higher value on their children’s academic learning. When comparing 

the results of parental values on outdoor play and the values on their children’s academic learning, 

a difference is apparent. Although many answers showed an appreciation for their children’s 

outdoor play, the responses were not as extreme (in the Likert scales) as the answers relating to 

formal learning. This indicates a higher value is placed around the children’s academic curriculum. 

The significance of these results is supported by previous findings from Ure and Raban (2001) who 

also found parents to show high expectations of their children’s academic success from a young 

age. Although their study was not comparing academia to outdoor play values, it does reinforce 
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that regardless of child’s young age, parents still hold strong values towards an academic learning 

approach. A possible explanation for these results may be the lack of adequate knowledge parents 

have regarding the benefits associated with outdoor play, including development opportunities for 

their children. As the questions surrounding values on outdoor play, found the highest amount of 

responses to remain non- extreme, it is likely this is an indication of hesitancy within the subject. 

Contrary to expectations, this study did not find the parents who valued academic curricula to be 

dismissive about outdoor play opportunities.  Despite a larger number of responses identifying 

academic subject areas to be of greater importance than outdoor play, the majority of these 

responses also expressed a desire for increased outdoor play opportunities within the setting. 

These results conflict with the findings of Olsen and Sumsion (2000) who suggest that parents can 

create a barrier towards their children’s play in the early years, in favour of academic curricula. Yet 

most parents in this study have identified a desire for more time to be allocated to outdoor free play 

and view children’s outdoor play opportunities as a joint responsibility between the home and the 

school setting. This finding was also unexpected, as a previous study (Kelley, Hood and Mayall, 

1998) found parents regard their children’s outdoor play opportunities as solely their responsibility. 

This could be because of the significant amount of time children spend at the current setting, 

particularly for children who attend the setting for wrap-around care and those who commute 

further to school, and who have a limited amount of time in the home setting to engage in outdoor 

play. Alternatively, it could be because parents are not comfortable with the responsibility 

themselves. As further findings have indicated, parents perceive many risks in the children’s 

outdoor play opportunities. These include child supervision, adverse weather and traffic. This 

corresponds with the findings of Clements (2004), who discovered similar restrictions amongst 

parental attitudes when interviewing 800 mothers. This reinforces the barrier parents are likely to 

be creating towards their children’s outdoor play when outside of the setting, even though the 

recognition for an increase of opportunities at the setting indicates parents must place some value 

on the concept of outdoor play. However, as parental responses showed a preference towards 

academia subjects, it is suggested that any potential increase in outdoor play does not interfere 

with the current academic lessons.  
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Conclusion 

This study has examined how parents value outdoor play in comparison to teacher instructed 

lessons, through detailed analysis of quantitative questionnaires sent to 46 parents, who have 

children aged 4-6 years in an independent school based in a small town in Yorkshire.  

This is a small case study based on a selected sample of the public from a specific area, therefore 

cannot provide generalisations beyond the context of this research. However, the findings do 

resonate with previous work on the diminishing amount of outdoor free play amongst children in 

modern day society. 

The most obvious finding to emerge from this research complement those of earlier studies which 

identify the strong value parents place on their children’s academic success and formal learning 

opportunities.  

As expected, the findings show that the current status of outdoor free play opportunities for children 

is inadequate. There is insufficient knowledge of the benefits, which may be the reason for the lack 

of opportunities for outdoor free play. If parents are given the opportunity to gain a greater 

understanding of the importance of children’s outdoor free play, the result would be expected to 

reflect this, with a higher number of children experiencing an increased amount of time in outdoor 

free play. This confident expectation is related to the findings, which discovered that a significant 

number of children participated in more than one extra recreational activity a week. An enhanced 

understanding of parents’ attitudes towards recreational lessons indicates a parental desire to offer 

children significant opportunities. If parents developed a collaborative understanding of the benefits 

associated with outdoor free play, it is expected a higher value would be affiliated with it, along with 

increased opportunities for children.  

One of the more significant findings to emerge from this study, and contrary to expectations, is how 

parents still place value on children’s outdoor free play. A combination of findings from this study, 

such as the current status of outdoor free play and parent’s strong values towards children’s formal 

learning, in addition to previous studies’ findings, meant this research was expecting to find a 

dispute towards any value associated with children’s free play outside.  
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Gaining this understanding on parents’ perspectives and expectations of their children’s education 

is important. Knowing that parental responses have encouraged an increase of opportunities for 

children to play outside whilst at the setting has created less pressure on practitioners at the 

setting.  

Taken together, these findings suggest a possible opportunity for promoting the benefits associated 

with children’s outdoor free play to parents. By educating parents on the importance of free play 

outside, it is hoped more opportunities will become available to children during their free time. 

Whilst hopefully changing parents’ attitudes towards the outdoors and being mindful of how 

influential their views and perceptions are towards their children. Furthermore, by working in a 

closer partnership with parents, the setting would be able to offer increased opportunities for the 

children’s free play too. This would be achieved with the added confidence that parents will support 

these opportunities and understand the value behind them.  
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Innovative and Creative Learning in Business Administration 
Professional Graduate Certificate in Education 

Andrea Nicholls 

 

Introduction 

This essay will identify and discuss innovative and creative learning in the classroom. It will relate 

directly to the subject specialism being taught and show how it can make a difference to how the 

learners learn and retain information. From the delivery of the module content, a problem was 

identified and creative practice was used to identify a way of solving this problem by changing the 

way the lesson content was delivered. Links are made to theoretical influences that directly 

impacted on the reasoning behind the proposed change. An assessment and evaluation was then 

made of the change once it had taken place. 

 

Summary 

As a trainee teacher, it can be difficult to understand how to incorporate innovative and creative 

teaching into your lessons. Understanding the meaning of creativity is vital to identify ways of 

applying it to your teaching practice. The concept that creativity leads to innovation in teaching has 

been around for many years; in 1962, E Paul Torrance wrote about the lack of knowledge and 

understanding regarding creativity and the idea that only ‘crazy’ people are creative. He disagreed 

with this and there were many studies and experiments conducted around the psychology, but 

never the creativity of the mind. He sees creativity as a talent and goes on to say that this kind of 

talent has not been valued and rewarded in our educational system, so guidance workers have 

seen little reason to identify it and to try to contribute to its growth (Torrant 1962).  The modern 

world of education has since embraced creativity and places great emphasis on its importance 

throughout the whole of the educational system and equally in adult education. Galbraith and 

Jones (2012) state that adult education instructors and learners should recognise that creativity is 

an essential component needed to foster flexibility, openness, and the ability to tolerate uncertainty 

in a changing educational and social world. Harvey and Harvey (2013) suggested that creative 
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teaching can be interpreted as using innovative teaching techniques to engage the learners to 

learn, making it more fun and memorable. 

 

Underpinning Concepts 

There are two underpinning concepts to consider with the proposed change, the first being 

differentiation. The unit is currently being taught to eleven learners who range in age from 16 years 

to 33 years. The group also consists of three learners with special needs and a learning support 

assistant (LSA) is present in all lessons. Therefore, when planning and designing the lessons the 

learners’ varying abilities need to be considered. As O’Brian and Guiney (2001) suggest, thinking 

about how you learn and how your learners learn is essential in the process of providing 

differentiation and grounded learning. Understanding your responsibilities as a trainee teacher is 

very important. Responding to your professional responsibilities ensures that the teaching and 

learning system that you develop is inclusive, responsive, confident and able to question within and 

without itself (O’Brian 2001). Relating the teaching practice to the Professional Standards produced 

by the Education and Training Foundation ensures that your professionalism reflects in your 

teaching.  With the proposed change, there are several links to these standards, these include; 

 Reflect on what works best in your teaching and learning to meet the diverse needs of learners 

 Inspire, motivate and raise aspirations of learners through your enthusiasm and knowledge 

 Be creative and innovative in selecting and adapting strategies to help learners learn 

 Value and promote social and cultural diversity, equality of opportunity and inclusion 

There are eight standards in the Professional Skills section, as trainee teachers, all these 

standards are highly relevant when using differentiation in the classroom. It can, however, be 

complex for trainee teachers to identify how and when to relate to the standards. This can be 

evident when considering differentiation when creating the activities and resources required to 

promote learning in the classroom. Reflection was used after each lesson to identify any potential 

issues, again this is a skill that trainee teachers will learn to incorporate without even thinking about 

it.  Passing on your own knowledge to learners is a privilege which enables your enthusiasm for the 

subject area to be projected to the learners. This, in turn, encourages the learners to want to know 
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more and participate in their own learning. Consequently, this helps the teacher when designing 

and planning activities. This can be a difficult area to master, creativity is a very important aspect of 

lesson planning. Activities must be interesting, fun, inclusive, creative and facilitate learning. 

The second underpinning concept which influenced the proposed change was motivation. Those 

learners who struggled the most needed motivating to engage in what is a complex subject area. 

Ginsberg (2005) suggests that motivated students will surpass un-motivated students in learning 

and performance. So, what is motivation and how can it be used to improve learner performance? 

Defining motivation as the natural human capacity to direct energy in the pursuit of a goal, an  

undergirding assumption is that human beings are purposeful. We direct our energy through  

attention, concentration, and imagination to make sense of our world (Ginsberg 2005:2). 

In the classroom context, the concept of student motivation is used to explain the degree to 

 which students direct attention and effort in various pursuits, which may or may not be the  

ones desired by their teachers. Student motivation is rooted in students’ subjective  

experiences, especially those connected to their willingness to engage in learning activities  

and their reasons for doing so (Brophy 2010:3). 

For a trainee teacher, motivation can be a difficult concept to bring into the classroom.  

Ginsberg (2005) suggests that teachers should focus on designing lessons that help elicit  

students’ stories, opinions, values and interests and use this as a catalyst for learning. This is  

fundamental to encouraging intrinsic motivation across student groups. Again, it can be very  

difficult to identify the complexities of motivation, getting to know your learners is vitally  

important. To enable motivation to become a routine part of lesson planning, it is essential to  

understand how and why it is an important aspect for all humans. However, as important as 

 motivation is to student learning, it can neither be directly observed nor precisely measured 

Ginsberg (2005).  

One well-known theorist in the field of motivation is Abraham Maslow (1908-1970), his famous 

pyramid identifies what he proposed were the basic of human needs. The pyramid shows a 

hierarchy of needs that must each be met before the person is motivated to move to the next level 

(see fig 1). 
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Figure 1 

                                  

 

Kline (n.d) states that Maslow's Hierarchy of Needs is a popular motivation theory that is widely 

referred to in educational circles.  In this theory, Abraham Maslow suggested that before individuals 

meet their full potential they need to satisfy a series of needs. It is important to note that Maslow 

based his theory more on philosophy than on scientific evidence. Brophy (2010) suggests that in 

the classroom, Maslow’s hierarchy implies that students who come to school tired or hungry are 

unlikely to become engrossed in lessons. This therefore suggests that teachers need to be much 

more aware of the possible reasons that learners may be un-motivated in the classroom. 

Therefore, in order to motivate students successfully, we may need to address their lower needs 

along with higher needs associated with learning (Brophy 2010). 

Another popular theorist in the field of education is B. F. Skinner (1954); his theory of operant 

conditioning influenced the proposed change through the use of repetition and immediate 

feedback. Skinner also advocated the use of reward rather than punishment to motivate the 

learners. Operant conditioning can be described as a process that attempts to modify behaviour 

through the use of positive and negative reinforcement. Through operant conditioning, an individual 

makes an association between a particular behaviour and a consequence (Davey 2015). As you 

will see from the proposed change, the use of operant conditioning was apparent in the learners’ 

own compulsion to succeed and exceed the high score. Their reward was recognition from the 
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teacher and the positive feedback that this brought. As a trainee teacher, having the opportunity to 

see these theories in operation increases the reality that what they are doing does make a 

difference. 

 

Account of proposed change 

A pre-prepared scheme of work was followed in preparing the lesson plans for this subject area, as 

the subject progressed it became obvious from the learner feedback that confusion was growing. 

As this is a test unit, it is vital for the learners to understand the different terminology and when to 

apply it. Discussion was used quite considerably in the hope that it would facilitate the learners’ 

own recollection of the terminology. This appeared to work in the classroom during discussion, 

however, the learners were having difficulty relating the correct terminology on their own. This was 

identified using formative assessments at the end of each lesson and the recap at the beginning of 

the following lesson. The learners appeared to enjoy the subject area and actively participated in 

group discussions, however, prompting was needed when relating the terminology. Different 

learning styles were used during the lessons, these included audio, visual and kinaesthetic. The 

theory content was delivered using a mixture of PowerPoint and video links, with written activities 

for the learners. Learners were also encouraged to research the topic areas and terminology used 

themselves to facilitate self-directed learning.  All the suggested activities for this module were not 

sufficient in helping the learners retain the vital difference between the terminology. Considerable 

thought was given in designing a creative activity that would differentiate and motivate the learners. 

It was decided that computer assisted learning would be more beneficial. Gould (2009) shares 

some of the perceived advantages of computer assisted learning, these are: 

 Learning from a computer can be seen as an attractive approach, leading to greater receptivity; 

 Learners work at their own pace, thus allowing for some differentiation; 

 It affords the teacher an opportunity for individual contact; 

 Immediate knowledge of results is given; 

 The embarrassment of giving wrong answers in public is removed. 
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It was decided that the revision period would be an ideal time to introduce a different activity to 

reinforce the learning that had already taken place. Initially, two revision question PowerPoints 

were created, these were used within the classroom where the learners were divided into two 

groups to compete against each other for points. The groups were created using a mix of low and 

high level learners to encourage those who struggled to take part. The learners thoroughly enjoyed 

these tests and the competition between the learners encouraged them to answer more questions 

correctly.  However, there continued to be a problem with the terminology. It was therefore decided 

that a mixture of competition and repetition could be what the learners needed. From this, a 

multiple choice, timed revision test was created using an online template.  The test had a target 

score available so that all the learners could see how high a score they could achieve. The link to 

the test was placed in the lesson slides so the learners could access it whenever they wanted to. 

Initially during the lesson the students were getting quite frustrated with the test as each question 

was timed and if they did not answer quick enough it would time out. This meant the learners would 

have to retake the test until they got it right, the test also made the higher-level learners work 

harder as the order of the questions changed each time it was attempted. However, at this point, 

the question was still raised as to whether this would work or not.  

The following week the learners were eager for the lesson so they could tell everyone how they 

had beaten the high score. They had retaken the test in their own time in order to beat this score. 

The majority of learners now understood the terminology better and felt they were ready for the 

actual test, which took place a few weeks afterwards. The result from the actual test was just four 

fails, two of which were special needs learners. Again, the main problem being the retention of the 

differing terminology; two weeks of intense revision followed and another online timed test was 

created. The four learners re-sat their test with three passing the second time around, this included 

the two learners with special needs.  

 

Assessment and evaluation 

The result showed that although a variation of learning styles was used in the lessons it did not 

help with retention. The online test was kinaesthetic, visual, repetitive and included competition. 

The test also gave the learners the opportunity to complete it at their own pace. Their own 
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motivation was increased by the possibility of beating the high score and they received their results 

instantly each time they took the test. When the online test was originally created, its impact was 

hard to define, it did not appear immediately obvious that the test would cover differentiation and 

motivation within the learners. However, this was due to a lack of actual teaching experience and 

relating the activity to the required outcomes. The questions were broad based, covering the more 

difficult areas of the theory, the test also included questions the learners were familiar with but 

worded differently. This was done purposely to enable the learners to identify the real meaning of 

the terminology and relate it to real life. Some learners initially struggled with how the questions 

were worded, however they were helped individually to understand the questions. Their individual 

frustrations also motivated them to answer the questions faster so they could continue to increase 

their score. The format of the online test is an ideal revision tool for all learners. The fact that the 

test was inclusive and included differentiation, motivation, competition and was interactive helped 

all the learners understand the terminology and its context. The test requires no future 

modifications as the format is simple but effective and can be adapted for any subject area. The 

overall effectiveness of the creative change was evident in the assessment process. The sense of 

achievement was apparent with all those learners who struggled from the start. No one learner felt 

that they were the only one to struggle with the terminology, all lessons were inclusive and 

designed to increase independent learning. Future recommendations would be that the module 

should be adapted to enable the learners to relate the terminology much sooner than currently. A 

possible field trip would be beneficial or more hands on activities, as a trainee teacher it is quite 

difficult to foresee these issues. 
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1) Introduction 

This paper will present an insight into my learning journey, both personal and professional, over a 

three year period, with the rationale as to why a two year course became three years of study for 

me on a personal level. Exploration of key themes within education and professional development 

will be demonstrated through reflecting on my own professional practice as well as my personal 

and academic development.  

I will demonstrate a comprehensive understanding of the principles of critical reflection and why 

these principles are crucial to support both personal and professional development, providing 

examples of how this has influenced and changed my thought process and professional practice. 

Reflecting back to some key theories, and exploring how these have been critical to enhance and 

enable change for my development, with a key focus on professional development, will provide 

explicit evidence of the impact this study has had over the three year period. The most explicit 

theme will be addressed through reflecting on the Research Methodologies and the Major Study, 

where my focus and studies were crucial to my professional practice whilst developing the project 

based on Women in Manufacturing and Engineering in the Humber region. This paper will 

demonstrate how my studies have enabled me to change my own thought processes, challenge 

myself and others, and make significant changes to my professional career in order to avoid 

oppression in the workplace. This links back to some of the theories explored in critical education 

where Paulo (1993) explains, for the oppressed, at a certain point in their existential experience, to 

be is not to resemble the oppressor, but to be under him, to depend on him.  

Accordingly, the oppressed are emotionally dependant: 

The peasant is a dependant. He can’t say what he wants. Before he discovers his dependence, he 

suffers. He lets off steam at home, where he shouts at his children, beats them, and despairs. He 

complains about his wife and thinks everything is dreadful. He doesn’t let off steam with the boss 
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because he thinks the boss is a superior being. Lots of times, the peasant gives vent to his sorrows 

by drinking (Paulo, 1993, p.47). 

What Paulo describes has significant links to my development throughout the period of my learning 

journey. I can relate to letting steam off outside of the workplace and starting to think everything is 

dreadful, questioning my marriage when truth be known it is my work environment I need to 

change, as through my studying I have learnt that the values of my workplace do not suit my own 

personal and professional values and I will explore this further throughout this paper. 

 

2) Personal Journey 

My personal journey has had a real impact on me over the past three years and although I should 

have completed this study over a two year period, I had to take a year out for my own emotional 

wellbeing due to my mother being diagnosed with Alzheimer’s (dementia). This caused a real 

dilemma for me as I always think I can cope with anything but I was forced to realise my own 

personal boundaries and capabilities at this time and focus on what I had to change in order to 

manage the balance of work, home life, my own children and grandchildren, studying and looking 

after my mother along with managing my own illness. This in itself led me to reflect on how women 

are portrayed through my research findings where McIlwee and Robinson (1993) talked about 

historically how the family is a structure of power relationships, opportunities and constraints that 

offers opportunities for men and obstacles for women.  

I would strongly agree with this statement and this has encouraged me to become more interested 

in how my own family structure provides opportunities for my husband and obstacles for me in the 

simple form of responsibilities. Although my husband helps, it is me that has the main 

responsibilities in my own household in relation to being the main carer of the children, 

grandchildren and elderly parents.  It is inevitable that this will have an effect on my own 

professional development.  McIlwee and Robsinson (1993) then go on to examine the question, 

can women have it all or should they choose one over the other, marriage and children or work? As 

much as our society and culture promote equality, I believe we still have a long way to go to 

breakdown the gender culture and beliefs. I believe in order for women to have it all, they have to 
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work a lot harder than men to achieve it, which in my case results in not having any free time for 

myself. I have had to make personal sacrifices in order to ‘have it all’ and work hard to become 

successful in my career. Sandberg (2015) explained: 

It has been more than two decades since I entered the workforce, and so much is still the same. It 

is time for us to face the fact that our revolution has stalled. The promise of equality is not the same 

as true equality.  

A truly equal world would be one where women ran half our countries and companies and men ran 

half our homes. I believe that this would be a better world. The laws of economics and many 

studies of diversity tell us that if we tapped the entire pool of human resources and talent, our 

collective performance would improve (Sandberg, 2015, p.7). 

My personal experience has enabled me to see things more in-depth, through the eyes of a learner 

as I feel, as educators in the current climate of funding constraints and the pressures that go with 

that, we can often be burdened with outcomes and statistical achievements which move the focus 

from what is truly important.  

It is crucial that learners are having a good positive learning experience in order to promote positive 

change, which encourages long-term development, and I feel this journey has enabled me to show 

more empathy to the teaching staff I manage and the learners they teach. Bolton (2006) suggests 

the reflexive thinker has to stand back from belief and value systems, habitual ways of thinking and 

relating to others, structures of understanding themselves and their relationship to the world, and 

their assumptions about the way that the world impinges upon them (Bolton, 2009, p.10). Through 

reflexive practice and linking my own learning experience to that of the learners I have taught and 

may teach in the future, it has provided me with a deeper understanding that my beliefs and values 

may be different to theirs and I would agree with Bolton that it is important to stand back and think 

before making an assumption.   

At the start of the BA (hons) in Education and Professional Development, I had just started a new 

job as Training and Development Manager with a Refrigeration and Air Conditioning company. The 

role was to develop a brand new training centre within a Refrigeration and Air Conditioning 
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employer premises for engineering. This seems such a long time ago, although it was less than 

three years ago.  

Over this period, I have worked so hard professionally to make this a success and this has not 

been an easy task, especially being the only senior female in a male dominated work environment. 

Whilst researching for the Major Study, I explored the culture of engineering where McIlwee and 

Robinson (1992) presented the power relationships in the workplace where men were allowed to 

create a cultural climate favouring their interests and their gender-based styles of interaction 

(McIlwee and Robinson, 1992, p.18). This cultural climate has proved to be more challenging than I 

had initially anticipated and I will explain further throughout the paper. 

 

3) Professional Practice 

As I have previously highlighted, my current role when starting my journey in September 2014 was 

as Training and Development Manager to develop a new training centre for an engineering 

company with a view to the training centre not only being for the employees of the company but 

with a requirement to become a commercially viable business. The overall aim was to create a 

business within a business.  

In September 2014 there were no female leaders within the company and no female engineers.  It 

was a very male dominated environment and the only females employed were in the more 

stereotypical roles of receptionist and administration. 

I set to task and created a business plan, a strategy, all the policies, processes and procedures, 

gained funding for the build, recruited and employed all the training team, developed the offer of 

vocational qualifications, successfully achieved a place on the register of training organisations, 

gained sub contracts for various aspects of vocational delivery and within the first eight months of 

opening the doors gained the Matrix standard for information, advice and guidance. When 

exploring what Covey suggests are the 7 Habits of Highly Effective People, Habit 2 is: To begin 

with the end in mind (Covey, 2004, p.95). This is exactly what I did as I started on the journey of 

what I wanted to achieve.  Two years and nine months later I have developed a very successful 
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training team and centre, including an engineering department and an electrical department, which 

I feel is quite a personal achievement. Peale suggests: 

A major key to success in this life, at attaining that which you deeply desire, is to be completely 

released and throw all there is of yourself into your job or any project in which you are engaged. In 

other words, whatever you are doing, give it all you’ve got. Give every bit of yourself. Hold nothing 

back. Life cannot deny itself to the person who gives life his all.  

But most people, unfortunately, don’t do that. In fact, very few people do, and this is a tragic cause 

of failure, or, if not failure, it is the reason we only half attain (Peale, 1998, p.120). 

On reflection, my professional journey has been vast since embarking upon the BA (hons) in 

Education and Professional Development and I have done exactly what Peale (1998) explained, by 

giving every bit of myself to my career and wanting so much for it to be a success. Balancing work 

life, home life and studies has been very challenging for me and this has not been an easy journey.  

My natural default is to be a perfectionist in all aspects of my life and I have had to learn to change 

and be more adaptable. By further exploration and reflection I have had to get my life into context 

and be more realistic with my own expectations. If I had only the BA (hons) to focus on I would 

expect myself to gain a First Degree but in reality I am juggling studies around a career and home 

life and I can only do the best that I can do, which is now good enough for me to accept.  

I will now reflect back to the stereotypes of women employed by the company that I am employed 

by and why this is relevant. Historically, women did not enter careers such as engineering as these 

careers were seen to be “jobs for the boys” and my Major Study has proved that these careers are 

still deemed by many to be “jobs for the boys”. I strongly agree with this and I feel that not enough 

is done to challenge or break down these barriers. Being a strong and independent woman, I often 

feel frustrated that some men still have the attitude that careers, such as engineering, are not really 

an option for women and this has proved to be the attitude of some of the men I work with.  

These attitudes led to my commitment to developing the project, Women in Manufacturing and 

Engineering (Wime).  

The overall aim of the project is to encourage women of all ages to enter or return to work in 

engineering and manufacturing environments.  
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We held the first Wime event in Summer 2016, where we saw in the region of 200 females 

attending. The training centre I manage enrolled one female attendee from this event who has now 

gained regional recognition and is one of the faces of the campaigns we are promoting. The Wime 

project was in the final of the local newspaper awards and I was successful in gaining Northern 

Power Woman 2017 in my category for all the work undertaken on the project. In 2017 we went 

from two companies involved in the promotion of Wime to nineteen companies being promoted at 

the second event in Spring 2017.  

Further developments to the Wime, is that myself and some other female strategic leaders across 

the region have now developed a strategic group called Inspiring Women – Humber. Our aim is to 

lobby male leaders in relation to how gender balance within the workplace can create better 

business performance and support the achievement of improved results. We feel if the men think 

that this will improve their overall business performance they will be more likely to listen to what we 

have to say. 

Reflecting on critical education, whilst exploring Marxism (2011), in Marx’s theories of value and 

alienation, he stated that throughout history, an on-going struggle took place between two classes: 

the bourgeoisie who own the means of production, such as factories and machinery, and the 

proletariat, who work for wages. It appears to me that I can relate this theory to the current situation 

of women in manufacturing and engineering, with the men being the bourgeoisie and the women 

being the proletariat, with the men being in the highest paid jobs with power and the women being 

oppressed and unable to achieve these highly paid jobs.  

Inspiring Women – Humber are aiming to start breaking down some of these barriers by 

encouraging male leaders to explore what support they might need in order to firstly attract women 

in their companies and secondly start to look at women leaders within their companies.  

I am aware that this is a mammoth task, whilst at the same time understand someone has to start 

pushing forward to change the ‘norms’ and start to challenge in order to encourage change.  

The work of the Wime and Inspiring Women – Humber projects both inspire and excite me and that 

encourages me to learn and develop personally. This study has enabled me to develop my 
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confidence and challenge my outlook on the difference I can make, with dedication. Whilst this 

sounds very positive, this study has also enabled me to explore my own value base and the value 

base of the company for whom I work.  

The values of an educationalist I have found to be very different from the values of a cut throat 

businessman, which has left me questioning myself morally as to whether or not this is the right 

work environment for me. I see myself as an educationalist and value the development of others 

along with their emotional well-being. The environment in which I work has the main focus on 

making money and whilst I understand this, as the world of education and training is not dissimilar 

in the current climate, I do feel that the people I have been used to working with, within education, 

are very different to the people I now work with in the engineering company.  

There is an explicit lack of compassion and regard for others and I have now started to struggle 

with this. I have challenged my superiors about their practice and management style and tried to 

discuss this with them. It is completely out of their ‘norm’ to be challenged and in particular 

challenged by a woman.  

In the introduction, I touched on the oppressed being emotionally dependant, as explained by 

Paulo (1993), and could associate this with coming home from work, being unhappy and 

questioning my marriage. On reflection, I have identified that it is due to the fact that I feel 

oppressed within my place of work.  

The frustrating part for me is that the training team and training centre is exactly how I would want it 

to be, with excellent tutors and team members who possess similar values, as they have all worked 

within the education and training sector their whole careers.  We are all feeling the similar 

frustrations with the core business being an engineering company. This is an excellent example of 

how people only know what they know, which creates ‘norms’ so what is normal for them is not 

normal for me and vice versa.  

Covey (2004) talks about a personal mission statement and what is at our centre, being our vision 

and values. I find it interesting that Covey explains: 



85 
  

In order to write a personal mission statement, we must begin at the very center of our Circle of 

Influence, that center comprised of our most basic paradigms, the lens through which we see the 

world. 

It is here that we deal with our vision and our values. It is here that we use our endowment of self-

awareness to examine our maps and, if we value correct principles, to make certain that our maps 

accurately describe the territory, that our paradigms are based on principles and reality. It is here 

that we use our endowment of conscience as a compass to help us detect our own unique talents 

and areas of contribution. It is here that we use our imagination to mentally create the end we 

desire, giving direction and purpose to our beginnings and providing the substance if a written 

personal constitution. 

It is also here that our focussed efforts achieve the greatest results. As we work within the very 

center of our Circle of Influence, we expand it.  

This is the highest leverage of PC work, significantly impacting the effectiveness of every aspect of 

our lives (Covey, 2004, p.109). 

I agree with Covey when he talks about vision, values and self-awareness, as I believe, due to 

being committed to reflective practice throughout my career, this has made me much more self-

aware and also emotionally intelligent. I believe this also impacts negatively on me personally, as I 

feel this causes me to become more frustrated as I strive to reach higher levels and dedicate 

myself to achieving my highest potential. My husband has often commented as to “Why can’t you 

just stick to one job?”, when the real reason is that every time I change jobs it is to work at a higher 

level as I believe myself to be quite ambitious.  It is very important to me to work with the correct 

value base and morally do the right thing for me. A reflexive minded practitioner will continually 

question themselves about how things affect them mentally and emotionally compared to a 

reflective practitioner that undertakes reflective practice as a problem solving exercise. 

When leading and managing a team, I believe I should lead by example and I feel strongly about 

providing support to my colleagues whilst directing them and appropriately challenging them in 

order to aid their development.  The training team is built on trust, honesty and transparency, which 

I believe to be the traits of a good performing team.  
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Since starting this role in September 2014, I have had no support, performance meetings, 

appraisals or any kind of meeting in the way of direction for the training centre. I am basically left to 

my own devices, which is not the ‘norm’ for me. There is a clear lack of management skills within 

the engineering company and on reflection my rationale for this is due to the way it has been set up 

and developed. It was developed by one man ‘and a van’ who came straight out of school into an 

apprenticeship, worked for various companies, then set up his own business. He then employed 

his friend then another friend and so it grew.  

The company now has directors who have never received or undertaken any formal training in 

leadership or management.  They were all engineers who worked on their tools and then moved 

into the role of a director because they had been there for a number of years and the company 

started to gain more and more business.  

It is now apparent that the core business value base is the complete opposite to the training centre 

value base and both cultures are now starting to clash. I have now to make a personal decision if I 

want to continue my position in this environment, as I believe if I stay it will hinder my personal 

growth and the frustration will make me unhappy and miserable. Whilst exploring reflexivity, I found 

that it involves coming as close as possible to an awareness of the way I am experienced and 

perceived by others. Due to becoming so self-aware, I realise that mindfulness is also developed 

by this process. The learning that has taken place throughout this study has provided me with the 

tools and confidence to develop further in my professional career, which is very positive. Whilst at 

the same time, if I am to grow as a reflexive practitioner I need to leave my current workplace, as 

my value base is completely different, which has developed my frustrations at work. 

 

4) Personal and Academic Development 

Looking back at the personal and academic development over the duration of these studies, I feel, 

has demonstrated how education can influence personal growth and change thought processes. 

Being the Head of the Training centre and effectively managing highly competent staff has 

demonstrated to me how I have grown professionally. However, I am certain I would not have had 



87 
  

the confidence to perform this role without the continuous professional development (CPD) that I 

have committed to over a substantial amount of years.  

Sandberg (2015) talks about jobs that are described as powerful, challenging and involving high 

levels of responsibility tend to appeal more to men than women. She also continued to state that a 

college study showed that more men than women chose to want to reach a managerial role as a 

priority in the first three years after graduating. Reflecting back to my first assignment, where I 

talked about how I was the youngest child of a family of seven children brought up on a council 

estate and how I became a widow at a young age being solely responsible for two children, I 

believe these experiences provided me with the drive and ambition to want to succeed. To succeed 

has different meanings for different people but for me it was to succeed in order to provide me and 

my children with an income so that I would not have to rely on anyone to financially support me. 

This has not been an easy journey in any way shape or form and I have had to become resilient in 

order to progress and develop. Each stage of my learning has been hard and painful, but I believe 

the most learning takes place when it is painful and this enables me to move through what I would 

describe as the pain barrier. 

Exploring and reflecting in more depth in relation to my position and role within a male dominant 

environment, where I feel I have to fight to prove a point every day of my working life, through this 

learning journey I have realised that I do not and should not need to do this. I am not a radical 

feminist but I do believe when men treat me very differently within the workplace this is wrong.  

Ross and Gibson (2015) talked about how Marx and Friere provided political direction in the 

struggle for social change but were challenged on many of their political views.  Ross and Gibson 

(2015) moved on to explain how the conservatives challenge positions that claim a radical mantle.   

For example: 

Amongst feminist critiques, critical theory and some of the endeavours it supports have been 

accused (famously, by Ellsworth, 1992) of “repressive myths”. In this critique, a notion such as 

“empowerment”, for instance, can be imbued with paternalism and perpetuate relations of 

domination whether it be in the classroom, in academic discourse, or in everyday life (Ross, 

Gibson, 2015, p.135). 
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Empowerment is something that I believe educationalists to be part of their everyday norm. I 

believe strongly that I do not have to be a feminist to expect equality within the workplace. An 

example of this is: when I was asked to become a director for the company where I work. Whilst at 

first I felt pleased with this, when exploring the finer details and suggesting that I receive the same 

pay and conditions as my male counterpart, this was frowned upon. Hence, I refused the position. 

McIlwee and Robinson (1992) describe how: 

The power that men hold in all major social institutions enables them to maintain a “cultural 

mandate” or ideology that women are primarily responsible for the well-being of home and family. 

This mandate pervades the workplace, schools, mass media, and family, and is transmitted 

through the socializing activities of these institutions. In this senses, socialization is an important 

mechanism in maintaining women’s subordination, but one that does not exist in a vacuum. It has 

its source in, and is sustained by, the ongoing relations of power in each of those institutions 

(McIlwee, Robsinson, 1992, p.146). 

I strongly agree with the cultural social mandate within the company I work, as they have never 

experienced a woman working at a high level and are not prepared to challenge their own thought 

process or opinions on such things.  

I believe that, due to their own wives not working, they actually believe that it would not be right to 

have a woman earning as much as they do when they are the main breadwinner in their own 

families. Throughout my studies, and researching the history of women in manufacturing and 

engineering, I can start to understand why it is difficult for me working in a male dominated 

engineering company. My findings in the Major Study revealed that colleges and universities did 

not want women accessing training such as engineering as it was deemed to be for men and not 

women. This contributes to the mentality of the cultural and social mandate and the ‘norms’ for 

these working environments. Many of the social business events where I work are held either at 

football or rugby clubs and the overall consensus of my management team colleagues is that they 

feel it is acceptable not to invite me. This leaves me feeling excluded, frustrated and 

disempowered. I attended a business meeting with my colleagues and one of the males whom we 

were meeting from another organisation assumed I was the secretary that they had brought along. 
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This links back to my introduction, where I provided an example from Paulo (1993) about being 

oppressed. 

It is important to provide these examples as this demonstrates how I have grown through my 

learning, both personally and academically. I now feel confident enough to not stay and fight my 

way through trying to change personal perceptions and opinions that are engrained in their own 

cultural environment, as they do not want to change. I believe the company does not deserve to 

have me working for them as they do not have the same values and morals as I do and it is only 

me who can enforce change upon myself in order to live a happier and more fulfilling life. Peale 

(1990) provided an example where the psychologist, William James said: “One of the deepest 

drives of human nature is the desire to be appreciated”. The longing to be liked, to be held in 

esteem, to be a sought after person, is fundamental in us (Peale, 1990, p.253).  Although I would 

disagree with being a sought after person, that James describes, I would agree that being 

appreciated is important.  

I feel it is important that I appreciate the team which I lead and manage and this, for me, is about 

mutual respect. Mutual respect is the way I live my life, both personally and professionally, and is 

something I was brought up with by my parents. I was taught, from a young age, to respect people 

and part of my way of showing respect is to show appreciation of others.  

Throughout my studies focussing on Women in Manufacturing and Engineering, I have met some 

amazing women who will influence my life personally, professionally and academically. Brookfield 

suggests talking to colleagues about what we do helps us in significant ways (Brookfield 2017, p 

116). This new group of colleagues supports this for me as Brookfield continues to explain, 

colleagues can become critical friends, reflecting back to us images of how we are perceived that 

help us to confirm and also challenge assumptions we hold about the best ways to encourage 

learning, exercise power ethically, create democratic classrooms, or uncover power dynamics. 

Sometimes conversations with colleagues confirm the accuracy of assumptions we have held 

privately but not articulated because we feared they contradicted conventional wisdom. I have used 

these colleagues, in a way, to support me to make sense of my position in a male dominated 

environment.   
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The blended learning approach to my academic development worked well for me as I enjoyed 

experiencing different views, teaching styles and interactions with the various tutors. One 

recommendation I would suggest is not to have more than one tutor delivering a class at any one 

time, as I found this presented contradictory messages. An example is, one tutor would tell me to 

do it one way and another would suggest a different way. I found this slightly confusing, but that 

was the only suggestion for change. I found it particularly useful as the blended learning approach 

provided me with an educational experience from professionals in their area of expertise and I feel 

this worked very well and enhanced the learning process.  

Whilst undertaking this course of study I have been seriously ill on two occasions with pleurisy. 

Throughout this illness I had to take time off work and within my return to work interview I was 

questioned, as my male colleagues felt I had “burnt out” and were concerned about me juggling 

everything. My male manager, who does not support my studies as he feels they are not required 

for my employment, hence I pay for my own studies and all my study is undertaken outside of work 

hours, asked when do I finish my degree and that was the only question he asked. When I 

challenged him on this he explained the quicker I finish this the better, as I can then focus solely on 

my job. I found this very patronising.  

 

5) Overall Evaluation 

To evaluate my journey by reflecting on my professional, personal and academic learning process 

has demonstrated to me that learning influences every part of my life, not just work. Initially, I 

started this BA (hons) in Education and Professional Development as I wanted to develop 

professionally and I did not give much thought to the personal development that would take place.  

Barsh and Cranston (2011) talk about the growth mind set and how to remain with an open mind 

set provides new possibilities and new ideas. This encourages growth and development and 

enables people to continue to learn new skills. They also suggest that people with fixed mind sets 

find people with growth mind sets too challenging. I can relate this to my work colleagues within the 

engineering department. 
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To rationalise things using theories helps me make sense of things. My journey has been both 

positive and negative and at times has proved far more difficult than I had anticipated, especially 

trying to juggle everything in order to achieve what I set out to achieve. This relates to what 

McIlwee and Robinson (1993) research and examine as to can women have it all. I believe women 

can have it all but at a cost to other things being put on the back burner. I chose to put my social 

life and any ‘me’ time on hold to fulfil my studies, professional career and meet the needs of my 

family.  

This paper has covered much of the frustrations I am feeling within my professional career, which 

was required to be reflected upon as my studies have enabled me to explore, research, evaluate 

and critically analyse in order to make sense of things and plan the relevant changes required in 

order for me to continually develop personally, educationally and professionally. My studies have 

enabled me to develop my confidence and the growth mind set to continue to develop, achieve and 

succeed. I face challenges head on and I am not afraid to make changes in my life and career 

when they are not making me happy. 

 

6) Conclusion 

To conclude this paper, I have had to reflect on the past three years of my life, personally, 

professionally and academically, including the positive and negative aspects. I have found the 

reflexive study quite liberating, reflecting on what I have learnt through the theories. The critical 

education module I found to be the most difficult as I was exploring theories that felt rather scary for 

me to explore. This demonstrates that I had to stretch and challenge myself academically in order 

to achieve. I believe I need to make improvements to my academic writing skills and this is 

something that I will continue to address and work on to ensure development in this area. The 

blended learning approach works for me as I have gained something new from each individual 

tutor, which forms part of my personal development. 

All the work I have achieved with the Wime and Inspiring Women – Humber has inspired me to 

make some changes professionally as my value base does not suit my current work environment. 

The main learning that has taken place for me in relation to my work place is that I have, in the 
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past, stayed in a situation that makes me unhappy as I have not wanted to make other people 

unhappy. I have learnt now that I am more important than that and only I can make changes for the 

positive in my life. My current work place does not deserve for me to work for them as they do not 

value people or see how the employees and company values are the most important thing to 

ensure the future developments of company growth. 

Reflecting back in order to complete my studies and now finally arriving at the final stage of this 

journey has left me feeling uplifted and planning the next stages of my educational achievements, 

which is one thing I did not expect myself to even consider. 

 

7) References 

Barsh, J, Cranston, S. (2011). How Remarkable Women Lead: United States: McKinsey and 

Company Inc. 

Bolton, G. (2006). Reflective Practice, Writing and Professional Development: London: Sage 

Publications Inc. 

Brookfield, S,D. (2017). Becoming a Critically Reflective Teacher: San Francisco: Jossey-Bass 

Covey, S, R. (2004). The 7 Habits of Highly Effective People: London: Simon and Schuster UK Ltd. 

Freire, P. (1993). Pedagogy of the Oppressed: London: Penguin Books. 

Layne, M, E. (2009). Women in Engineering, Pioneers and Trailblazers: Virginia: American Society 

of Civil Engineers. 

McIlwee, J,S, Robinson, J, G. (1992). Women in Engineering, Gender, Power and Workplace 

Culture: Albany: State University of New York. 

Peale, N, V. (1990). The Power of Positive Thinking: London: Randon House Group Company. 

Sandsberg, S. (2015). Laen In, Women, Work, and the Will to Lead: London: Ebury Publishing. 

Ross, W, E, Gibson, R. (2007).  Neoliberalism and Education Reform: Cresskill: Hampton Press In 

  



93 
  

Create Motivational Techniques/Methods to Implement into my Teaching 
Practice to Motivate Level Two BTEC Sport Learners 

Sean O’Callaghan 
Lecturer in Sport at East Riding College 

 
Background 

I teach at East Riding College in Beverley and Bridlington in the sports department. The age 

ranges taught are 14-19 year olds at Level 2 and 3. Most of the teaching is with Level 2 BTEC 

learners. Modules on this course include “Anatomy and Physiology for Sports Performance” and 

“The Sport and Active Leisure Industry”. These units are theoretical, whereas the practical units are 

“Practical Sports Performance” and “Leading Sports Activities”. The learners become less engaged 

in theoretical lessons as they are kinaesthetic learners, which have been identified when reflecting 

on previous lessons that they like to be physically moving all the time. Some of the learners in the 

class have come to ERC from school through the LAAP (Local Authority Alternative Provision) 

system. Some of these learners come with no GCSEs and have a demotivated stance on entering 

the college and progressing through the educational system. Lessons are tailored to involve 

learners being practical within the classroom setting, but when delivering anatomy it can be difficult 

to involve practical teaching methods. However, I need to motivate my learners to highlight the 

importance of study and help them on their career paths. I want learners to be motivated whilst in 

class so it is engaging and they enjoy learning the difficult topics. I decided to ask my mentor for 

advice on how to motivate learners and maintain that motivation. My mentor had highlighted the 

importance of motivation but is still finding new ways to motivate learners as each learner differs, 

due to each having different needs/goals. I also have researched and tried out some motivational 

techniques/methods on the learners and have identified which ones work better and engage the 

learners.  

Gould states that “Knowles maintained that as a person matures, the motivation to learn becomes 

internalised” (2012, pg95). As my learners are young, I need to ensure my lessons include 

motivators to help them along the learning path, this will include creating a well-balanced 

classroom atmosphere with the use of music. 
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Underpinning Theory 

Ferlazzo emphasises “if we do not re-emphasis strategies to support the development of intrinsic 

motivation in our students, many are likely to choose an option of ‘exit’ (withdrawal from active 

engagement) over ‘voice’ (active participation) in academic life” (2013, pgxiii). This statement made 

me question my teaching practice and created the ideal of how lessons could be improved for the 

learners? 

Before introducing music into the class, I wanted to identify what motivators my mentor uses and 

how I could improve upon this and embed these in all my lessons. My mentor has used one to one 

tutorials to motivate learners, to provide feedback and remind learners on where they are on the 

course and what they need to do to achieve their goals set on Proportal. Proportal is an online 

system which ERC uses for learners to create a profile to set goals and interact with tutors. Another 

method was giving positive feedback throughout lessons, which my mentor commented worked 

well. 

However, I wanted to capitalise on these and introduce more methods which I could use to create a 

series of structures that I could implement into all my lessons, providing a vast range of motivators. 

Gravells (2006) suggests some tips to help motivate learners, which have been incorporated into 

my lessons and scheme of work. I have chosen the most appropriate tips that would suit my 

lessons and teaching style. ‘Treat them with respect’ can start from as soon as they enter the 

classroom and greeting them, also to value their opinion when they suggest ideas. Greeting the 

learners will differ, from being physical in the form of handshakes and high fives, verbally in the 

form of saying hello, asking how they are and how their day has been and finally non-verbal in the 

form of showing them a ‘thumbs up’ or a simple wave of the hand. ‘Set clear targets’ is completed 

through Proportal at the start of the academic year and has been agreed between tutor and 

learner. Throughout the year tutorials have been held with learners to monitor progress and guide 

them towards achieving the set targets. This has been identified by my mentor, but also by myself, 

as the most positive way of motivating learners and is quite successful. This is an extrinsic 

motivator; however, it develops intrinsic motivation, which greatly improves the quality and amount 

of learning. Finally, ‘giving ongoing constructive feedback’, is achieved through written form when 
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marking assignments and verbally during and after lessons, which helps learners understand the 

importance of learning and help build self-esteem.  

Minton (2005) suggests the questions tutors need to ask is are; what makes people want to do 

things? To put in the effort?  

Motivation is either intrinsic (within learners) or extrinsic (beyond learner control) and as tutors we 

can fulfil the extrinsic part of motivation and improve the learning process that learners go through. 

However, I want to help learners build their intrinsic motivation so they feel a sense of enjoyment 

from learning and build on their career. Gravells (2006) highlights that as learner goals and needs 

differ so will motivation levels, some may not need motivating but some may need extra motivation 

to stimulate challenge and inspire learning.  

Maslow (1943) is a known authority when exploring motivation and it is his ‘hierarchy of needs’ that 

tutors need to utilise when planning and delivering lessons. Gould (2012) writes about Maslow 

identifying five levels which a learner will go through to achieve best motivation levels. Each phase 

plays a key role and once one role is fulfilled the next is a motivator. Maslow’s levels are 

Physiological, Safety, Belonging, Esteem and self-actualisation. Before lessons, the classroom is 

checked to ensure the needs of ‘Physiological’ are met. Outdoor lessons include checking the 

grass pitch for any broken glass, correct lighting and equipment is ready for use. Indoor lessons 

include checking the temperature of the room, lighting and resources. ‘Safety’ is the second level 

up which learners are made to feel safe and secure. ‘Belonging’ is the third level up, which involves 

developing a positive relationship between tutor and learner. ‘Esteem’ is the forth level, which 

requires providing constructive feedback, which identifies the learner’s strengths and areas for 

improvement, helping build esteem. Finally, ‘self-actualisation’ is where learners see what they 

have achieved when receiving assignments back, during one to one tutorials seeing their 

achievements or at end of course seeing what they have achieved. Within the ‘hierarchy of needs’ 

each level has to be identified and the needs met before moving on towards the next level up. 

Tutors must carefully implement each level to ensure maximum motivation is provided and given to 

learners.  



96 
  

Before I could test any new methods on motivating learners, I had to gain a prior knowledge of 

what they enjoyed the most, if they enjoyed music and if so what music they enjoyed. To gain this 

knowledge, I provided learners with a diagnostic questionnaire (can be seen in appendices A). 

Petty (2014) states that diagnostic questionnaires are only effective if the information collected 

helps set targets, improve the course or improve learners’ skills. All questionnaires were gathered 

and the results reviewed (can be seen in appendices B).  

Using a quantitative method to gather the information allowed a large number of responses to be 

gained and to generalise about what type of music the learners preferred. From analysing the 

questionnaires, we can see from Table 1 that five out of seven learners (65%) in that lesson felt 

motivated to learn.  

Table 1: 

 

However, this does not reflect during other lessons, with some learners arriving late, being 

disruptive or not completing work. Table 2 identified that all learners (seven) felt that their tutor 

motivated them.  

 

 

 

 

 

Are you motivated to learn?

Yes No
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Table 2: 

 

Table 3 shows the results from a multiple-choice question, whereby learners were asked what 

motivates them. Yourself: 5, Tutor: 4, Family: 2, Friends: 1 and other: 1. Some learners chose 

multiple answers, but from these results the learners were motivated to learn by themselves and 

the tutor. However, some learners did answer ‘other’ and commented that music motivated them to 

learn.  

 

 

 

 

 

 

 

 

 

 

 

Does your tutor motivate you to learn?

Yes No
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Table 3: 

 

Question five raised some interesting comments and referred to music motivating learning and 

Gravells’ (2006) tips. Two learners suggested that music motivated them to learn, with one 

commenting “Listening to music, play music in class quietly”. Another learner commented “Always 

talk about what we can achieve”. This statement highlights the importance of one to one tutorials 

and giving constructive feedback. 

Table 4 identified whether the learners liked listening to music whilst learning.  The results strongly 

favour my method of playing music during lessons to improve the learning environment, as all 

seven learners answered ‘yes’. 

 

 

 

 

 

 

 

 

 

What motivates you to learn?

Yourself Tutor Family Friends Nothing Other
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Table 4: 

 

Table 5 identifies the different types of music learners like to listen to and again was a multiple-

choice question. Dance: 2, Pop: 2, Rap: 2, Rock: 1, Classical: 1, Opera: 0 and other: 1 (grime). 

From these results, it can be seen Dance, Pop and Rap where were the main answers selected. 

These types of music are upbeat energetic and had to be strongly considered when choosing what 

music to play within the classroom.  

Table 5: 

 

 

Do you like to listen to music whilst learning?

Yes No

What sort of music do you prefer to listen to whilst 
learning?

Dance Pop Rap Rock Classical Opera Other
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Using a quantitative method to gather the information allowed many responses to be gained and to 

generalise what type of music the learners preferred. Some of the questionnaires suggested the 

learner themselves were motivated to learn. However, this does reflect during other lessons with 

some learners arriving late, causing disruption, or not completing work. A validity problem identified 

was giving the learners the questionnaire to complete whilst being present. Chalcraft et al (2008) 

argue that participants may be reluctant to give certain kinds of answers, some may not have a 

view, and so write basic answers just to complete the questionnaire.  

To help motivate learners to engage and learn in the classroom, music is used as a motivator. 

Radocy and Boyle (1988) summarise background music as any type of music being played quietly 

whilst the person listening focuses on another task. Developing this into lessons begins by playing 

music as they enter the classroom, during activities and as they leave. I find it a way of bringing 

education to life through music for kinaesthetic learners and more importantly those at risk of 

leaving education, such as LAAP learners. Brewer (1995) suggests that music will set the scene to 

enhance learning and create an atmosphere in which learners work best. It will also energise the 

learning activities, focus concentration, increase attention, improve memory, develop rapport and 

provide inspiration and motivation. These are the desired responses set out to achieve and benefit 

learners.  

Music is played as the learners enter the classroom, during tasks and as they leave. However, it is 

playing the correct music at the correct time which will alter the motivation and work load of the 

learners. Research conducted by McGovern (2000) mirrors the way in which music is used within 

my lessons. At the start of the academic year I started using music within lessons. Research has 

shown that music stimulates the brain, predominantly the right side which is related to more 

creative processes. The left side is related to logical thinking. Bennett (2004) suggests that playing 

music in the background activates both sides (hemispheres), thus improving memory and 

activating both sides, increasing engagement and motivation. An earlier study by Hodges (1980) 

showed that when music is played, physiological responses can be seen through the change in 

brain waves, heart rate, blood pressure, respiration and muscular responses. This was new to the 

learners and highlighted some positive and negative responses.  
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Account of proposed change 

When learners enter, uplifting music is played in the form of dance or pop music; this type of music 

helps set the mood for the rest of the lesson or day. It can change how the learners feel, allowing 

them to become more happy and attentive. The body language of the learners is positive and they 

become engaged.  

During tasks and delivering lessons, Lewis (2002) suggested classical music being played helped 

motivate learning and improve concentration. However, behavioural issues occurred and were 

addressed accordingly. One of the main issues was the behaviour of the learners in regards to 

deciding what song to play and agreeing to it. This problem was overcome by setting the rule that I 

choose the music and allowed learners to choose different songs depending on how much work 

was completed at a satisfactory level. This behaviourist method has been successful in controlling 

the behaviour of learners and improved quality of work. When choosing which music to play during 

tasks, progressive trance music replaced classical and received a positive response. The positive 

responses included the learners engaging more during activities/tasks and developing a 

relationship whereby learners felt comfortable completing work and approaching myself if a 

problem occurred. The progressive trance music played has no lyrics, decreasing distractions 

whilst also being uplifting and stimulating. Hallam, Price  and Katsarou (2002) identified stimulating 

music with increasing learners’ motivation to complete tasks and producing positive moods.  

Yehuda (2011) strengthens this statement by highlighting that when music is played, positive 

hormones are released in the body and so stress levels lower. When the learners leave the 

classroom, uplifting music is played such as Dance, Pop or rap so they leave feeling happy, 

energised and ready for the next lesson. Upon entering and leaving the classroom the different 

types of music will vary between Dance, Pop and rap so the learners do not get restless of the 

same type of music resulting in them feeling excited on every occasion.  
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Assessment and Evaluation 

Creating a base foundation of motivators in all my lessons with the help of my mentor, Gravells 

(2006) and Maslow has produced positive outcomes. Integrating and understanding each motivator 

and how different levels of motivation work is very important in teaching practice and will help me 

as a tutor create lessons which inspire, engage and motivate learners to achieve their potential. I 

believe that all tutors should include this base of motivators within their practice as they reflect how 

people like to be motivated, also applicable in the workplace. Playing the different types of music at 

the correct times resulted in a positive outcome. The same seven learners where were given a 

feedback sheet (can be seen in appendices C) to fill in on how they felt over a series of lessons 

that included playing music, greeting them with respect and regular one to one tutorials. Learners 

felt that they belonged within the college and had built a good relationship with their tutor. Other 

learners commented that the use of music woke them up in the morning lessons and made the 

lesson itself interesting. However, all learners wanted to be able to have command over the music 

choice. Therefore, I took a behaviourist approach on this issue to control behaviour and keep 

learners motivated.  

 

Conclusion 

In conclusion, I was happy to create a base foundation of motivators into all my lessons so it 

became a habit and testing the use of music within my lessons. It has helped me, as a tutor, build 

upon my teaching toolkit and has improved the learners whilst in class. Providing as many 

motivation methods into my practice to help learners has resulted in positive outcomes and has 

created learners who are inspired, engaged and motivated to learn, which achieves the goals set 

out. This experience will help learners in the future as their motivation to learn has increased and 

for some learners their views on education have changed. Within future lessons, I intend to 

implement these strategies into all my lessons and will continue to research different ideas to 

provide learners with the maximum opportunity of achieving their potential.  
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Does mandatory English and Mathematic education for offenders, 

change their attitude towards learning in a positive or negative way? 
Nicola Harrison 

BA (Hons) Education and Professional Development 

 

Introduction 

This research has been born out of my professional and personal interest in the government’s 

policies in relation to mandatory education in English and Mathematics (functional skills) within 

offender learning. Are these policies practical and relevant to offenders? Do they have the desired 

outcome that government policies and official white and green papers suggest? This major study 

will predominantly focus on the mandatory attendance to functional skills classes from the 

viewpoint of offenders and teachers currently delivering in the subject areas. It will explore whether 

an offenders motivation, behaviour and attitude towards learning changes in a positive or negative 

way as a result of being mandated to the classes, also, investigating the perceptions of mandatory 

education from both the teachers and offenders perceptive. Of course I would not be able to 

undertake this study without reflecting on education within the criminal justice sector in its entirety.   

For the past two years, I have delivered Mathematics, Information Computer Technology (ICT) and 

delivered Employability skills during the induction process within offender learning. In that time I 

have continued to support, encourage and promote the importance of learning and improving an 

individual’s functional skills. In order to undertake this major study I created the following research 

questions: 

 How does offenders perceptions of mandatory English and Mathematics alter after attending the 

class? 

 How are motivation, behaviour and attitude of offenders towards mandatory English and 

Mathematics perceived by others teaching in the subjects? 

 

Research Design  

Methodologies 

My research for this project will be an exploration into what impact motivation and behaviour has on 

offenders when they are mandated into learning in the Criminal Justice Sector, in particular in the 

institution that I work in being a typical example. The chosen methodology that best suits my 



105 
  

research project is ‘phenomenology methodology’. According to Husserl (1970), the 

phenomenological approach is ‘To illuminate the specific, to identify phenomena through how they 

are perceived by the actors in a situation’. This is interpreted by Moustakas (1994) as ‘an approach 

that will enable me to gain a powerful understanding of experience and gaining insight into 

offender’s motivations and actions, in particular when the offender is being backed into a corner 

and given no choice’.  

Methods 

I will use qualitative research methods in the form of focus groups (two – three groups to be 

facilitated) and two strands of interviewing. Interviews will take place with the offenders initially and 

then I aim to interview the teacher delivering in the subject area. The focus groups will be 

undertaken with a stratified sample group of offenders, who have been identified as being 

mandated to the functional skills class after the Employability Induction course, using pre-

determined areas for discussion. 

When considering the composition of the focus groups, I am entirely reliant upon variants outside 

of my control – would the offenders allocated to the Employability course, firstly attend and 

secondly are they necessarily under qualified to participate within the focus group? Therefore, I 

was unable to plan in advance when the focus groups would take place, which I considered a 

major drawback initially within my research project.  

There are many variants to the different types of focus groups that can be facilitated, however, the 

one I chose to facilitate was a ‘mini focus group’, where groups are composed of four or five 

members at the absolute maximum, rather than a more traditional number of between six –twelve.  

Once again, I am entirely reliant on how many offenders attend the Employability course I deliver. 

During the facilitation of the focus groups, it is desired that group discussions will take place and 

they will verbalise experiences, memories and feelings that relate to my hypothesis. According to 

Lindolf & Taylor (2002), this is also known as the ‘group effect, where group members engage in ‘a 

kind of chaining’ or ‘cascading effect’. This ideology is also confirmed by Lutgen and Sandvik 

(2006), where they discuss focus groups as being ‘an opportunity for disclosure among similar 

others in a setting where participants are validated’. This is reinforced by Lindolf & Taylor (2002) 
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when they identify focus groups as being ‘an environment for members to discover a common 

language to describe similar experiences, almost capturing a ‘native language’. Considering all the 

advantages in identifying focus groups as a suitable method for data collection, one of the most 

significant disadvantages is one that I have considered from an ethical aspect. Considering the 

nature of the establishment in which I work, the major disadvantage is a lack confidentiality or 

anonymity for the offenders. This is identified by Krueger & Casey (2000) when they state ‘in group 

settings participants may either hold back on their responses and/or try to answer the facilitators 

questions with answer the participants feel the facilitator wants to hear’. As the facilitator of the 

focus groups, should I feel that an offender is holding back and seems to want to disclose more, 

but in a confidential, private setting, these offenders will be strategically sampled for the individual 

one-to-one interviews. 

Upon completion of the focus groups, as mentioned previously I will identify two offenders to 

interview individually, using random sampling or stratified sampling, should I feel an offender did 

not fully participate in the focus group. The aim of this is to explore and investigate on a one to one 

basis their thoughts, feelings and motivation towards education in general using a pre-designed set 

of questions. One to one interviews, using structured questioning, is deemed to be more akin with a 

verbally administered questionnaire; however, I dismissed the use of traditional questionnaires due 

to the restraints of time and administrative resources available. Qualitative methods such as 

interviews are believed to ‘provide a ‘deeper’ understanding of the phenomena than would be 

obtained from purely quantitative methods’ according to Silverman (2000). In relation to the 

sensitive issue of confidentiality or anonymity, May (1991) highlights and reinforces Krueger & 

Casey’s (2002) point of saying ‘interviews are an appropriate method for exploring sensitive topics, 

where participants may not want to disclose such information in group settings’.  Once the 

interviews have taken place I will track the offenders’ progress and follow their journey of learning 

into the mandatory functional skills course. Whilst the offenders are in attendance, I aim to 

interview the teacher using structured questions once again. During this process, I will explore, 

examine and investigate the offenders’ behaviour, motivation and attitude towards learning when 

they initially commence learning and what measures or strategies had the teacher put in place to 
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break down any barriers, if they were in existence. As Michael & Modell (2003) discuss ‘barriers to 

learning fall into three categories; students characteristics, issues directly impacting and 

pedagogical issues’. Kelly (1997) also discusses ‘understanding teachers’ perceptions about the 

barriers to learning in their classroom is the first step in devising strategies for helping change the 

way they teach’. Upon completion of the mandatory functional skills course the two previously 

identified offenders will be re-interviewed using a different set of structured questions. On this 

occasion I wish to explore what impact had the learning experience had on the motivation, 

behaviour and attitude towards learning, also had the impact changed in a negative or positive 

way. Once all the data has been collated using the various methods then data analysis will 

commence to test my hypothesis.      

 

Findings and Discussions  

Focus Groups’ Results 

This analysis deemed relatively simple to categorise or theme the interpretations of the data 

collected. Six very clear themes emerged from this one particular question. The most popular 

theme was the relation between the offenders and their previous teachers of functional skills. 

Participants from all three focus groups were very vocal on illustrating their past experiences and 

concluded that it was mainly due to teaching staff and how they treated them within the classroom 

environment, which resulted in the offender not gaining a recognised qualification in the subject. 

Focus group one ‘Teachers didn’t explain it, so I couldn’t understand, so I lost interest’ within the 

same group one participant explained how they ‘never got on with teachers, got kicked out of 

school, left with no grades’. On reflection from the literature review, The Prison Reform Trust 

(2009) documented ‘42% of adult offenders reported having been permanently excluded from 

school’ The key question here is ‘was this due to the individuals’ lack of ability or motivation to 

study and remain in education?’ or ‘could there have been other deciding factors, such poor quality 

of teaching practice, clash of personalities or just merely negative learning experiences?’. I feel this 

would require a more in-depth study and analysis to determine the answer.  When the Basic Skills 

Agency (2002) carried out major research, they put forward two valid points as to why offenders do 
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not complete their mandatory secondary education. The first point talks about low levels of 

functional skills, however more significantly the second point states, ‘it may be showing a 

relationship between poor education experiences i.e. bullying, negative experiences of school’. 

Three participants, one from each focus group, had articulated that they had enjoyed school, but 

still left with no grades. A participant in focus group three discussed how they were ‘only interested 

in P.E., bunked off a lot after family split up, left early to get a job to support the family, and worked 

ever since’. Weiner (1979) talks about the attribution of controllability ‘how controllable was the 

situation?’ Did this particular participant have much choice in not completing their education 

considering their family circumstances? This question will remain unanswered without further 

investigation.  

Another theme that emerged from this question was how offenders had portrayed negative 

behaviour as a result of not understanding subjects at school or playing truant to impress their 

peers. One participant in focus group three talked about their dependency on illegal substances 

‘From being young through to my 20’s I did drugs and drank to impress the wrong people’. 

Substance misuse is a major concern within the Criminal Justice Sector, however this is not an 

area I chose to research for the purpose of this major study. To decide whether this has an impact 

on educational ability further in-depth, focused research would have to be undertaken to determine 

the answer. 

Two participants within focus group two talked about how they enjoyed studying once they realised 

that there were personal advantages consequently achieving a good paid job within the bakery. 

This is confirmed in the literature by Herzberg (1950) when he talks about the ‘hygiene factors’ in 

relation to motivation offenders being motivated by monetary incentives to study a subject. One 

participant discussed that ‘when it’s mandatory it makes you not want to do it, you feel pressured’ 

he then went onto state ‘you should be left to get your head around your sentence first before 

studying’. The current correctional institution where I work requires the offenders to be allocated 

employment or education within fifteen days of their arrival. With many first time offenders having to 

adapt and acclimatise to their environment fairly quickly. 
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One participant within focus group one identified that they ‘did English and maths at school, came 

to jail, refreshed my memory, got level 2s’. This is not an uncommon scenario within offender 

learning. All offenders undertake an initial assessment upon arrival, regardless of their prior 

educational attainments. If the assessment is not given careful consideration, then this may provide 

false assessment levels. As a result, offenders are being allocated to mandatory education 

inappropriately.  

Next, I aimed to explore the offenders’ understanding of why they were being mandated to 

functional skills. The results from the analysis was astonishing, each focus group resoundingly 

listed employment and re-offending as the key factors as to why they are being forced into 

education. A participant within focus group two was concise in their understanding by stating ‘you 

need your level 1s in Maths and English to apply for a job in jail and for a job in society’ they then 

went on to say ‘because they think helps you stop re-offending when you get out of prison’. This 

was argued by Lord Dearing (2002) when he talked about ‘getting offenders committed to 

education, and potentially gaining skills to hold down a decent job and as a result reduce the re-

offending rates is compelling’.  

The Department for Education and Skills (2003) described the work being undertaken within 

prisons as rehabilitating, and offenders who gain functional skills qualifications will have a greater 

chance of securing employment upon release. However, a participant in focus group two 

highlighted ‘they think Maths and English qualifications will make it easier to find work when 

released but can’t get a job easily with a criminal record’. This is a struggle facing every offender 

within society upon release. Participants within focus group one displayed an amount of cynicism 

when they discussed why functional skills classes are mandatory, it is because it ‘looks better that 

the prison are addressing this issue’  and ‘because the prison gets paid’. All three focus groups 

displayed a solid understanding as to why they are being mandated into functional skills.  

The next area I explored was what did the offenders think the advantages of having good levels of 

functional skills are? Once again, resoundingly, all the three focus groups’ responses could be 

easily themed into four categories and all three demonstrated a great understanding of what the 

advantages were to themselves. The most popular theme was the advantages in gaining suitable 
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employment. Participants within focus group one talked about ‘better Maths and English skills 

being helpful to progress on the out when you start work’ they then discussed how having better 

skills makes you ‘more able to fill forms in and apply for more jobs’. This links to the literature 

produced by the Prison Reform Trust (2009), who argued ‘a lack of education, in particular 

functional skills socially excludes an individual within society’.  

Participants within focus group two discussed how having better functional skills can improve your 

confidence, one participant said ‘it makes you feel better about yourself and can help you advance 

to bigger and better jobs’ and one participant talked about the ‘feel good factor’. As Herzberg 

(1950) stated, the ‘motivator factor – simple factors that lead to satisfaction and motivate 

individuals’. This can also be linked closely to the next theme that emerged; advantages of having 

good functional skills can have a huge impact within the home. Participants within focus group one 

discussed ‘being able to read bedtime stories to your children ’helping your children with their 

homework’. Although these are not working related advantages, these can still lead to increased 

confidence and self-worth, which has a positive impact on the whole family in general. 

When I examined and evaluated what the offenders felt the impact of low levels of functional skills 

had within the workplace or the job they currently undertake, the answers proved difficult to theme 

or categorise. Within all three focus groups there is a clear sense of low levels having a negative 

impact on your job or within your workplace, resulting in low wages, unskilled work and not being 

able to progress through promotion. A participant in focus group one talked about ‘not being able to 

progress in your workplace, which stops you getting a better job’. When John (2009) carried out 

research for the Prison Reform Trust, it was identified that ‘over 50% of offenders could not 

demonstrate the skills required by 96% of jobs advertised’ within the report it is not clear what skills 

John (2009) was referring to. Was the research focusing on vocational or functional skills deficits? 

Further, research will have to be undertaken to determine, clarify and quantify this statement.  

Participants in focus group two discussed how low levels of functional skills have an impact on your 

confidence within the workplace. One participant documented how having ‘no skills, gives you low 

self-esteem and can make you feel stupid’ ’can make you shy away from job positions’. Maslow 

(1943) focuses on self-esteem in his ‘Hierarchy of Needs’ theorem, where ‘the need to feel 
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confident and be respected by others’ plays a significant role in motivation. Herzberg (1950) 

supports Maslow (1943) in this theorem with his exploration of the ‘motivator factor’. When I was 

analysing this particular question, I wanted to explore more in-depth about the offenders’ 

confidence, however, the focus group questions did not lend themselves to investigate this area 

further. Confidence is a huge factor in the desire to learn and this was identified by Zuckerman 

(1978) when he discussed the ‘situational motivation phenomenon’. When an offender is already 

lacking confidence in the subject area, will he be motivated to study, and to be then forced into the 

learning environment, we need to consider what impact will that have on the individuals’ behaviour 

essentially?           

A participant within focus group two made a valid personal statement that ‘having no skills does not 

mean anything, if you can do something you can do it whether you have levels or not’. Within the 

Employability course, I deliver a module on ‘Mindset’ where we discuss figures within society who 

have overcome adversity to become successful. This is aimed at showing the offender that you can 

still be successful with a criminal record; however, we debate and discuss all figures within society. 

One in particular is the eighteenth century inventor Thomas Edison, who left school with no formal 

qualifications, and he was told he was stupid and unteachable, but still became successful within 

his career. Are we, as educational practitioners, being contradictory in our delivery when I then 

discuss the importance of functional skills qualifications in relation to becoming successful in life?     

When we explored how having low levels of functional skills prevents you from applying for certain 

jobs, the most significant theme once again related to confidence and self-worth of the individual 

being affected. A participant in focus group two said it prevents you from applying for certain jobs 

‘because they think you are not as intelligent as people with higher levels and they will look down 

on you’. There was more focus on low levels of literacy skills being a hindrance than mathematics 

as highlighted by a participant in focus group three ‘no English skills means you can’t read the 

application to fill it out to get work’. When Sturge & Winters (1982) examined poor literacy skills and 

criminal behaviour they stated ‘that there is a general consensus that there is a perception that 

literacy deficits are universal to being a major cause of crime’. In their findings there is no evidence 

that suggests a lack of literacy skills prevents the offender from applying for employment, which 
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then results in criminality as a substitution to employment. Therefore, is it ethical to suggest that 

poor literary achievements or skills are the driving factors behind criminality?     

Finally, I wanted to explore what was the best way to learn functional skills from the participants’ 

perspective. The most common theme that emerged from this question was the composition of the 

classes, with the need for more one-to-one sessions to enable the offenders to have the 

confidence to ‘ask more questions if you’re not sure’, another comment was being able to ‘get 

things read out for you, so you can understand it better’. In theory, this type of teaching strategy 

would suit most individuals; however, in practice, this is not practical for a number of reasons, 

mainly due to the funding regimes and staffing issues.    

An additional theme to emerge was the requirement of ‘a good teacher’. The discussion was 

focused on how a good teacher can make any subject meaningful, relevant and exciting to learn. 

When considering Keller’s (1983) ‘strategy of relevance - the teacher has a responsibility to make 

learning relevant to the offenders’ life to make a concerted effort to give the learning any meaning’.   

  

First Offender Interviews 

After the completion of the focus group sessions, I used simple random sampling and identified two 

offenders to interview on a one-to-one basis to explore, investigate and identify their perceptions of 

mandatory education.  

Learner A 

Are initially assessed at Entry Level Two in English and Entry Level Two in Mathematics, therefore 

they will be allocated to full day sessions in mandatory education. They explained that the 

assessment should be undertaken further into their sentence as ‘my head was all over the place, 

due to getting a big sentence and I didn’t really pay attention’.  

They had attended mainstream education and were heading for grade A in most GCSE subjects, in 

particular sports, but explained they were more of a practical person than academic. To gain 

popularity in year 9, they gave into peer pressure and started drinking alcohol and taking drugs to 

impress people. Consequently, they struggled to concentrate at school and started to display 

negative behaviour and as a result they were referred to a Pupil Referral Unit (PRU) in Year 10. 
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During their time at the PRU, their behaviour improved and they started to enjoy school again, 

however no formal qualifications were achieved.  

They were employed upon leaving formal secondary education in an un-skilled career. They talked 

about their dream of being a firefighter, but understood that this is now unrealistic due to having a 

criminal record. They then went on to discuss the options available to them within his current 

environment and how they were motivated to achieve good levels of functional skills and maybe go 

to college to study plumbing. 

When I questioned them about how they felt about attending mandatory education, their response 

was ‘I believe it’s good because I want to improve to get a better job and to change my life’ ’what is 

the point in making life difficult for yourself?’ When I asked, ‘can you see the benefits of education?’ 

They responded ‘yes, you need qualifications that can help further your life’. The final question that 

I asked was ‘what do you think it will be like in education?’ The response was very interesting and 

one that I never expected ‘it will be full of divvy lads about 20 year olds, not wanting to learn and 

majority will be a waste of space’, they concluded quite angrily ‘I knew I should have done it 

school’.  

Throughout the interview they had remained very calm, positive and open minded to the prospects 

of improving their functional skills.     

Learner B 

They are initially assessed at Entry Level One in English and Entry Level Two in Mathematics; 

therefore, they are also allocated all day to education. At the age of fourteen they were diagnosed 

with a split personality disorder and struggled to cope within a classroom environment. Until the 

age of fourteen they had remained in formal secondary education. They explained that their coping 

mechanism was to become violent, displaying negative behaviour to anyone in authority. At the 

age of fifteen they were permanently excluded from school for criminal damage to property and 

violence towards teaching staff.    

During the interview, I questioned them on their prior educational achievements and as a result 

they became very agitated, and incredibly anxious. My immediate reaction was to terminate the 

interview, but we explored why they were feeling this way. They continued to talk about their 
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mental health condition and how there was very little support or understanding whilst in prison. 

After a few minutes they were calm and explained that ‘no I don’t have any qualifications and I’m 

not bothered about any.’ At this moment in time, I felt an incredible amount of sadness for them as 

they were clearly struggling with their illness within this environment.  

When I asked, ‘how was school?’ the only positive response I received was the enjoyment they 

talked about school day trips, however this always resulted in them playing ‘hide and seek’ with 

teachers and going missing, which then resulted in them being excluded from trips. They had 

secured a number of jobs in between custodial sentences, ranging from trainee butcher to 

salesman. Unfortunately, they have never remained in a position for more than a month due to 

issues with supervisors. They then expressed a keen interest in becoming a gardener as this is 

work they can undertake on their own and be self-employed.  

When we discussed their understanding of the initial assessment, they declared ‘that they couldn’t 

be bothered with the assessment and skipped most of it, and never actually attempted the maths 

assessment’ ’and why does it matter at my age?’ They explained that they ’are really angry about 

having to go to education, I am 24 years old so why does it matter now?’  We then discussed what 

they felt about what the functional skills classes will be like, they responded very anxiously again, 

stating ‘that there will be large groups of people, 5 – 7 and I won’t be able to cope with that’. This 

did concern me as I am aware that class sizes are between 8 – 10 learners, with additional learner 

support staff. Finally, I asked ‘can you see any benefit to education’? The answer was a resounding 

‘no, no benefit to me, I can get jobs without skills, but I just have trouble keeping them’.  

As a result of the two offender interviews I carried out, I had very different responses and attitudes 

towards learning. However, one thing that remains consistent is that they both left school without 

any formal qualifications and found themselves serving a custodial sentence.  

Interview with Functional Skills Teacher  

When considering what questions I wanted to ask the teachers about the participants, I decided to 

keep it simple. As a result of doing this, there was a hope that the responses would become more 

of a discussion. To achieve this I decided to only ask two questions.   
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Teacher A (Mathematics) was reporting on learner A. In the first question I wanted to explore 

learner A’s attitude, behaviour and motivation on their first day. Teacher A talked about how learner 

A displayed very anxious behaviour, lacked confidence and low self-esteem. They reported learner 

A stating ‘I can’t do maths as I’m rubbish at it, I failed everything at school’. Within the literature, 

Weiner (1979) discusses ‘stable attributions’ that contribute to motivation and learner A had 

displayed this negatively by having lower expectations for themselves due to previous failures.   

Teacher A went on to explain how on the first day all offenders are required to enrol and undertake 

a diagnostic testing to determine their actual abilities within the subject area. Teacher A explained 

that due to the display of anxiousness and low self-esteem they took the decision to test another 

day. This approach is reinforced within the literature when Maslow (1943) states ‘individuals could 

be better motivated by having their social needs met’. As a result of the teacher reflecting ‘in 

action’, the offender is being ‘treated as an individual with worthwhile opinions’ as argued by Mayo 

(1949).  

The final question was for the teacher to discuss how they perceived the participant’s attitude, 

motivation and behaviour to be whilst in attendance on the functional skills course. Teacher A 

explained how learner although learner A displayed anxious behaviour and lacked self-confidence, 

they could recognise that they had a desire to learn and were motivated to achieve a qualification. 

Unfortunately, during the first few days, teacher A explained that they had to discuss negative 

behaviour being demonstrated from learner A. This behaviour soon improved and the more learner 

A progressed through the teaching resources, the more motivated they became, especially when 

the learning was functional and relevant to learner A’s choice of future career. This is confirmed by 

Pugh and Bergin (2006) ‘if the learning is meaningful and relevant, then the learner will become 

engaged’  

Finally, teacher A explained how learner A almost ‘blossomed’ through praise and encouragement. 

Learner A had told teacher A that ‘nobody had ever taken time to explain things properly in Maths 

and now they feel that they can achieve anything’. Teacher A explained that if they were to 

summarise learner A’s motivation, attitude and behaviour then they would describe it as being 

extremely positive to the opportunities of learning new skills.  
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Teacher B (English) is reporting on learner B. Teacher B was asked the same questions regarding 

learner B’s attendance on the first day in class. Teacher B explained how learner B was almost 

‘paralysed’ by fear of being in class and suffered a significant panic attack. To avoid 

embarrassment in from other learners and to alleviate some level of stress, learner B was taken 

into a quiet room to relax. Learner B remained in this room on the first session.           

Over the following weeks teacher B explained that learner B would attend the class but would only 

last around two hours within the classroom before wanting to leave. Teacher B discussed how 

learner B’s attitude towards improving their functional skills was very negative and it was difficult to 

break down the barriers presented, teacher B talked about all the different teaching strategies they 

had used to engage learner B.   

Teacher B identified that the main barrier to learner B’s ability to interact and integrate with the rest 

of the group was due to the individual’s fixed mind set of ‘what’s the point to education?’ Some 

other insight to learner B’s inability to interact maybe due to their diagnosis of having a split 

personality disorder and this needs to be explored further, explained teacher B. Unfortunately, once 

again, without further research this cannot be confirmed.  

Teacher B had very little more to add to the interview other than when learner B is in a positive 

mind set then they are more receptive to learning, but these occurrences are very rare. Teacher B 

suggested that individuals such as learner B need to be more closely assessed and supported in 

relation to their mental health prior to entering into education. This is identified in the literature by 

Palfrey (1974, p.84) ‘the acquisition of skills can easily change attitude, behaviour and outlook’. 

With the right support, could learner B be more receptive to the possibilities of learning?   

Second Offender Interviews 

Initially, my intentions were to interview the offender after completion of the mandatory class, 

however, due to circumstances outside my control, the only option available to me was to 

undertake the interview whilst the offenders remained in education. I designed a series of 

questions to explore what impact attending the mandatory class had on their motivation, behaviour, 

and attitude and if their perceptions had differed from their original thoughts.  
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Learner A 

They talked about their first day in mandatory education, they explained ‘I was really excited but a 

bit scared as well because education hadn’t been a good experience for me before’. They talked 

about feeling determined to better their life as they had received a significant sentence and wanted 

to use their time wisely and eventually attend college upon release.   

Next, I wanted to explore what progress they were making with their qualification. They were 

honest in admitting initially they started to mess around as there were a couple of people they knew 

within the group from their home town. They then explained that the teacher informed them that 

they would be removed from the class if they continued to be disruptive. They discussed how ‘this 

is my final chance of turning my life around, so I knuckled down and started learning’ they, then 

explained they had one more practice paper to complete then they would be taking the certified 

examination.  

When we discussed what they most enjoyed about their course, they explained that ‘the teachers 

are really relaxed and they treat you like a human being and not like a criminal, they listen to you 

and explain it as many times as you need it explaining’… …’If you want to learn, they will teach 

you’… … ‘I can’t really remember feeling like this before, it’s a good feeling’  

We talked about their plans for when they have completed the course and they explained that they 

had already requested to join the level two courses starting in a couple of weeks. They then 

explained ‘when I complete level twos in functional skills I can apply for the Rail Track course’. We 

explored why they had changed their mind about plumbing and learner A explained that ‘Once I’ve 

finished the course the provider helps you find employment when you are released and I need all 

the help I can get’.  

When I questioned then on the benefits of education their response was extremely heart felt. They 

explained ‘I wasn’t expecting the custodial sentence length that I received, but quickly come to 

terms with it and looked at what could benefit me long term’. They discussed how the teacher had 

makes ‘you feel important, takes time to listen and shows you how to apply maths to everyday life, 

which would be important when paying bills and applying for mortgages’. They then explained that 

the most significant benefit to education from his point of view was ‘I’ve now got the confidence to 
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apply for a college course or apply for the job that I want due to improving my English skills. ’I’m not 

stopping at level ones as I want to study as much as I can before I leave, I want to become 

educated’.     

Learner B 

They were initially reluctant to participate in a second interview, however, after a discussion, they 

explained they were just ‘a little panicked’ about what I wanted to talk to them about as they had 

forgot about our first interview. After this initial set back, they were happy to continue. They 

explained how their first day in education ‘was horrendous and they had suffered a panic attack’, 

they then went on to say that the teacher ‘was really kind and sat me in a room until I had calmed 

down, there was no pressure to come into the class until I felt better’.  

When we discussed what they enjoyed most about being in education, their reply of ‘nothing’ was 

quite thought provoking, why are they still attending the class when they do not enjoy it? This 

limited answering continued throughout the interview, when they explained ‘I have been in 

education for ages and I don’t know when I am going to finish’. This answer was concerning from a 

contractual point of view as all offenders are required to commit to individual learning plans that 

discuss and review the participants’ learning journey. This is something I will explore further with 

his teacher.  

The interviewing process was proving to be difficult as they were a little reluctant to answer any of 

the questions in-depth. When I asked if they could see any benefits to education, they simple 

replied ‘none’, this is not dissimilar to their first interview responses.  Their only ambition upon 

completion of the course was to ‘sit in my pad all day and do my sentence behind my door’. 

The final question was answered a little more positively when we discussed if they felt they had 

gained any skills that may assist them upon release. Their response was ‘I can see how people 

can learn skills to help them on the out, like with jobs and stuff, but I’ve not learnt anything to help 

me’. 
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Conclusion 

After concluding this major study, I can confirm that the offenders’ both positive and negative 

attitudes were not changed significantly as a result of attending a mandatory functional skills class. 

I identified two stratified sampled offenders to interview who both had varying views and attitude 

towards learning. Upon completion of two interviews with each offender both views remained the 

same. This was also the key finding after concluding the interviews with the teachers delivering in 

the subject areas. The perception of the offenders’ attitude, behaviour and motivation towards 

learning was perceived in the same manner it was portrayed during the initial offender interviews 

with me.   

I feel that the methodology and methods to collect data I used were effective in their use to enable 

me to explore the phenomenon of the individuals. However, I should point out that if I were to 

undertake a study like this again I would ask more in-depth questions to explore further into the 

thoughts, feelings and perceptions of the offenders, as I do not feel I gained a true reflection from 

the questions I designed.    

I can confirm that during the focus group sessions, the offenders were very vocal in expressing 

their views, raising some very interesting points that also emerged during the one to one 

interviews. A major consideration is that education should be tailored towards employment. One 

point that must be emphasised, teaching functional skills to a prisoner is important but not sufficient 

to reduce recidivism in isolation to other factors. Arguably, to move forward we need to convince 

offenders that learning will be useful and the way to do that is a clear strategy from the outset. If 

they know that specific qualifications are required for specific jobs then educational barriers maybe 

overcome.  

Encouraging offenders into education and training can be pivotal to a crime free future, but it 

should be part of a broader package. Offenders within this study demonstrated a sound 

understanding of the benefits of education and government targets and agendas relating to 

functional skills. However, there are other factors that have to be taken into consideration prior to 

embarking on a journey of learning and that is how we deliver our learning to improve an offender’s 

confidence, self-worth and help offenders struggling with mental health issues.  
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There are many themes that emerged from this study that could be justifiably researched as part of 

another major study. The most significant would be ‘what impact does mental health, drug and 

alcohol misuse have on the offenders’ ability to learn’.    
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The Creative and Innovative Teaching of Psychology 
Emma Irving 

Professional Graduate Certificate in Education 
 
 
 
Summary Overview 

This current report is related to module four of my Professional Graduate Certificate in Education - 

Exploring Subject Specialist Teaching. In particular, focusing upon an example of where I have 

taught creatively and innovatively within my specialist subject. It starts by describing my work at 

East Riding College, and defining what is meant by the terms creative and innovative. After 

outlining a proposed change, key theories and concepts underpinning it are examined. Next, the 

proposed change is assessed and evaluated, and lastly, a conclusion is reached on the impact that 

this change has had on learning for students.  

Since September 2016, I have been teaching Psychology at East Riding College in Beverley, on 

the level three Access to Higher Education Diploma. The Psychology Access curriculum is an 

academic curriculum, because it prepares students aged nineteen and upwards who do not have 

the traditional qualifications for entry to university (Atherton, 2013). As this curriculum consists of 

three modules, Cognitive, Developmental and Social Psychology, its structure is that of a jigsaw 

(co-ordinated) curriculum (Butcher, 2006: Neary, 2002).  

There is no generally accepted definition of creativity. However, Sir Ken Robinson, a university 

professor who has worked with the UK Government on projects about creative education, 

discussed the topic in his 2006 TED Talk, that was viewed over 40 million times. In this talk, he 

defined creativity as ideas that are original and have value. Stating that in education, creativity is as 

important as what literacy is, and should therefore be treated with the same status (Robinson, 

2006). According to Petty (2006), creativity is a six stage process, and contrary to common belief, 

takes place in all curriculum areas and not just in creative subjects such as Art and Design. Jeffery 

and Craft (2004) make the distinction between teaching creatively and teaching for creativity. The 

former is about making learning more interesting and effective, by using imaginative approaches, 

while the latter relates to nurturing young people’s own creative thinking. Indeed, it is possible that 
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by teaching creatively this can encourage students themselves to be creative. Eastwood et al 

(2009) claim that characteristics of creativity include: Imagination, Purposefulness, Originality and 

Value. Gibson (2005) notes that creativity is not only important on an individual level, but also on a 

national economic level. Innovation means the introduction of something new or different 

(Dictonary.com, 2017). In their 2013/14 annual report for Further Education and Skills, Ofsted 

stated that education providers, if they wish to be an outstanding provider, should promote 

innovation and support those who have new ideas (The UK Government 2013/2014). 

 

Account of Proposed Change  

As part of module four, I have carried out a subject specialist interview with my placement mentor, 

on the topic of contemporary issues within the teaching of Psychology. Amongst others, he 

identified issues such as the need for cost effective resources. This is due to government funding 

cuts having negatively impacted on the resources that the department can afford to purchase. For 

instance, some resources are expensive to purchase, and go out of date quickly as a result of 

specification changes from the awarding body. Further issues include the use of Information 

Communication Technology (ICT) in lessons, and increasing this usage. Specifically, more ICT in 

terms of interactive activities. These issues are by no means unique to only this college. Findings 

from a 2015 survey of those teaching in further education, found that the majority believed 

government austerity cuts would lead to long term damaging consequences. With some 

departments estimated to face cuts of up to 24% (Nash, 2015). Increasing ICT usage has been an 

issue considered by the Further Education Learning Technology Action Group, who have 

recommended that by 2017/18, all publically funded learning programs should contain a 50% 

minimum online component (FELTAG, 2014).  

Because of the issues identified in this interview, I made the decision to create an interactive 

assessment activity, using the website of Socrative. Socrative is new to me, and I have not 

previously used it in my teaching. In the past, I have assessed students’ learning through the more 

traditional methods of discussion and question and answer sessions. This Socrative interactive 

assessment takes the form of a quiz, on the topics of De-Individuation, Altruism and The Bystander 
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Effect. It has a total of twelve questions, with a combination of short answer, multiple choice and 

true or false. Some of the questions are descriptive in nature whilst others are evaluative. I chose 

to use Socrative over alternative interactive platforms like Kahoot, as my mentor stated that Kahoot 

is time based, and thus activities can become a race against time. In his opinion, Socrative is the 

better platform to use, as it is not time based and is more advanced than Kahoot. Creating this 

activity has also allowed myself to reach the professional standards of: Being creative and 

innovative in selecting and adapting strategies to help learners learn, and promoting the benefits of 

technology and supporting learners in its use (The Education and Training Foundation, 2014). I 

hope that the activity will have a positive impact on learning by making lessons more enjoyable for 

my students, and as a result more memorable. 

  

Underpinning Concepts / Theories 

In creating my interactive assessment activity, I have considered and applied the following key 

theories and concepts.  

 

1. Assessment of learning and Summative Assessments 

The purpose of my activity is to assess my students’ learning at the end of the lesson. Therefore, it 

is underpinned by the two concepts of Assessment of learning and Summative Assessments. 

Assessment of learning refers to when a teacher carries out an assessment of what their students 

have actually learnt. This type of assessment is usually utilised at the end of a lesson or unit, and 

can thus be categorised as a Summative rather than Formative Assessment (The Michael and 

Susan Dell Foundation, 2017).  

 

2. The Teaching, Learning and Assessment Cycle 

As the activity I have created is an assessment activity, it is underpinned by what is termed the 

Teaching, Learning and Assessment Cycle. The aim of this cycle is to illustrate the many different 

roles that teachers carry out on a day to day basis as part of their job. At stage four in this five 
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stage cycle, teachers take on the role of an assessor by assessing students’ learning (Gravells, 

2011).  

 

3. The Cognitivist Theory of Learning 

My assessment focuses specifically on what new knowledge students have gained from the lesson. 

This focus links with The Cognitivist Theory of Learning, which concerns itself with internal 

processes such as meaning making and understanding. Students are motivated to learn by a need 

to find meaning. The Cognitivist Theory of learning defines learning as a change to cognitive 

structures, and as a result states that assessments should focus on the knowledge obtained 

(Gould, 2010).  

 

4. Ipsative Approach 

I will encourage my students to complete the assessment activity on two separate occasions. The 

first occasion being at the end of the relevant lesson, and the second after they have revised, to 

see what progress has been made. This fits with what is called an Ipsative Approach to 

assessment. An Ipsative Approach is not about comparing individuals’ assessment scores with 

each other (a Normative Approach), but instead about comparing an individual’s current and 

previous scores, to measure progress. It is also about what such scores mean to the individual 

concerned (Gould, 2010). 

 

5. Learning Styles 

Fleming 1987, (as cited in The University of Massachusetts, 2016), states that a learning style is a 

preferred way in which a person learns. There are three types of learning style: Auditory, Visual 

and Kinaesthetic. A person with a Kinaesthetic Learning Style has a preference to learn by using 

their hands and being active. Someone who has a Visual Learning Style learns best of all by 

observing or seeing. Alternatively, someone with an Auditory Learning Style prefers to learn by 

listening. The activity I have created will appeal most to Visual and Kinaesthetic learners.  
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6. Active Learning 

Any activity that students do in the classroom that gets them involved and working, rather than just 

passively listening to a teacher, is classed as Active learning. In terms of retention of information, 

understanding and higher order cognitive skills, research has indicated that Active learning 

improves these (Merlot, 2017). My activity will hopefully promote Active learning.  

 

7. Bloom’s Taxonomy  

Bloom’s Taxonomy is a way of categorising thinking into six levels of complexity, with each level 

representing a higher level of thinking than the previous. On Bloom’s original Taxonomy, the 

highest level was Evaluation, followed by Synthesis, Analysis, Application, Comprehension and 

finally Knowledge as the lowest. However, in a newer version of the Taxonomy, the highest level is 

now Creating. Students are encouraged to try and reach the highest level (Lee, NG, Rabinovich 

and Wu, 2017). The original Taxonomy is related to my assessment activity, as the questions I 

have asked in the quiz are based upon different levels of the Taxonomy. For example, some 

questions relate to Evaluation, while others to Application.  

 

8. Functional Skills 

Functional skills are the fundamental English, Maths and ICT skills that people need to allow them 

to participate fully in learning, life and work (BKSB, 2017). The activity I have created will allow 

students to practice and develop their Functional Skills. In particular, the English Functional Skills 

of reading and comprehension, and the ICT Functional Skills of using ICT systems and software 

applications, and communicating information via ICT.  

 

Assessment and Evaluation 

From creating this activity, I have learnt what a valuable resource Socrative can be. In the future, I 

plan to use it to create summative assessments on other topic areas. To evaluate the impact that 

my assessment activity has had on learning, I will obtain verbal feedback from both my mentor and 

students. One strength of my activity, is that it is cost effective. This is because there is no need to 
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purchase new equipment to be able to use the activity, as the department already have iPads 

available, and most students have mobile phones that they can use. The activity is website based 

rather than paper based, meaning that it is more environmentally friendly and sustainable. 

Compared to other interactive platforms such as Kahoot, Socrative does not have to be time 

based, thus it stops activities becoming a race against time. A further strength is that the platform 

enables teachers to receive instant reports on individual student’s performance, showing exactly 

what questions they have got wrong and right. It also has the added feature called ‘exit ticket’ that 

other platforms do not have. Exit ticket allows students to give feedback on how they feel the 

lesson went. Socrative is easy for students and teachers to use and has both a website version 

and application. Instead of only being used for Summative Assessments, equally Socrative can be 

used as a Formative Assessment. Poirier and Feldman (2007) claim that a strength of such 

interactive assessments is that they allow students to be anonymous to other students, thereby 

reducing fear of ridicule. However, as the assessment relies upon an internet connection, this can 

be an issue when a classroom has a weak signal.  

Wang, Meng and Saetre (2016) note that in recent years, game based learning in the classroom 

has become a lot more common, with many being based on a quiz concept. They conducted their 

own experiment into the game-based platform of Kahoot, compared to non- game based response 

systems and paper based assessments. The aim of the experiment was to investigate if gamified 

assessments, compared with non-gamified, improved students’ motivation, enjoyment, 

concentration and learning. Results showed significant improvement in motivation, enjoyment and 

concentration with gamified assessments, but disappointingly no significant learning improvements. 

This is in contrast to Yuan-Hsuan, Waxman, Jiun-Yu, Michko and Lin (2013), who investigated the 

effects of technology on student outcome, by carrying out a meta-analysis of 58 studies between 

1997 and 2011. Findings from the analysis showed positive effects. The use of individual response 

technology (IRT) in two introductory Psychology classes was also investigated by Poirier and 

Feldman (2007). When comparing students’ performance in exams, those who had used IRT 

performed better than those who did not. It was therefore concluded that IRT was promising for 
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increasing Active learning in the classroom. However, this study was conducted at a higher 

education level rather than a further education level.  

 

Conclusion 

To conclude, the current report is related to module four of my Professional Graduate  

Certificate in Education - Exploring Subject Specialist Teaching. It has focused specifically upon an 

example of where I have taught creatively and innovatively. In doing so, beginning by outlining my 

work at East Riding College, where I have taught Psychology on the level three Access to Higher 

Education Diploma. Next, it argued that for university professor Sir Ken Robinson, creativity refers 

to ideas that are original and have value. Educationally, he sees creativity as equally important to 

literacy, so should therefore be treated with the same status (Robinson, 2006). Additionally, Petty 

(2006) claims creativity is a six stage process that occurs in all curriculum areas. While Jeffery and 

Craft (2004) make a clear distinction between teaching creatively and teaching for creativity, with 

one influencing the other. The importance of creativity can be seen on both a national economic 

and individual level (Gibson, 2005). Eastwood et al (2009) state that the four characteristics of 

creativity include, Imagination, Purposefulness, Originality and Value. This report also put forward 

the argument that innovation means the introduction of something new or different (Dictionary.com, 

2017). With Ofsted asserting that education providers who wished to be deemed outstanding, 

should promote innovation (The UK Government, 2013/2014). 

Section two moved on to outlining some contemporary issues within the teaching of Psychology, 

identified from a subject specialist interview. For example, a need for cost effective resources due 

to government funding cuts (Nash, 2015), and an emphasis on increasing the use of Information 

Communication Technology (FELTAG, 2014). Responding to these issues, I decided to use the 

website of Socrative to create an interactive assessment activity. Socrative is something I have not 

used in my teaching before, as I have always assessed learning via the more traditional methods of 

question and answer sessions, and discussions. The aim of creating this assessment was twofold, 

firstly, and most importantly, it was to make lessons more enjoyable and memorable, and secondly, 
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it allowed me to meet certain professional standards (The Education and Training Foundation, 

2014).  

Underpinning my assessment activity were a number of key concepts and theories. Including 

Assessment of learning and Summative Assessments (The Michael and Susan Dell Foundation, 

2017). The Teaching, Learning and Assessment Cycle (Gravells, 2011), and The Cognitivist 

Theory of Learning (Gould, 2010). An Ipsative Approach to assessment (Gould, 2010), Learning 

Styles (The University of Massachusetts, 2016), and Bloom’s Taxonomy (Lee, NG, Rabinovich and 

Wu, 2017). Also, Active learning (Merlot, 2017) and Functional Skills (BKSB, 2017).  

The last section of this report argued that the activity created has numerous strengths. One such 

strength is its cost effectiveness, while another is that it is environmentally friendly and sustainable. 

Secondly, teachers can receive instant reports on individual students’ performance that can be 

downloaded into a spread sheet, and there is the added bonus feature called exit ticket. A further 

strength is in its ease of use for students and teachers, with both a website and application version. 

What is more, it can be used for Formative as well as Summative Assessments. Poirier and 

Feldman (2007) note that students can chose to remain anonymous, reducing fear of ridicule by 

classmates. However, a weakness is that it relies on an internet connection, which can be a 

problem for classrooms with weak signals. Even so, I still believe Socrative to be a valuable 

resource that I will use in the future with my teaching. As well as looking at the strengths and 

weaknesses, the assessment and evaluation section considered findings from past research into 

the use of technology in the classroom. Presenting the argument that such research has shown 

conflicting results (Wang, Meng and Saetre, 2016: Yuan-Hsuan, Waxman, Jiun-Yu, Michko and 

Lin, 2013: Poirier and Feldman, 2017).  
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Introducing Innovative and Interesting Methods of Approaching and 
Teaching Spelling, Grammar, and Punctuation in GCSE and Functional 

Skills English to Increase Motivation 
Kimberley Brown 

Tutor in English at East Riding College 
 

Underpinning Concepts 

The temptation with relatively dull subjects such as spelling, punctuation and grammar is to explain 

the rules in a lecture style and have the learners give a few examples and move on swiftly to the 

more interesting areas. This falls in line with the way many teachers feel they are expected to 

teach; Brookfield (1990) explains that:  

[m]any teachers are socialized into believing that lecturing is the normal way to teach and that  

it should only be abandoned when unusual circumstances demand this. 

Particularly with basic rules, it is easy to assume a knowledge of them amongst all learners. 

However, some learners simply do not understand them by auditory and visual methods, the 

common style of most lectures, and seeing examples on a board; they are more kinaesthetic and 

learn by doing. In this sense, the ‘pin the tail on the donkey’ approach is more humanistic in style. It 

plays to the needs of all learners: auditory, in that learners are told the rules of spelling, punctuation 

and grammar; visual, in that it allows the learners to see where and where not to put words or bits 

of punctuation in a sentence; and kinaesthetic, as the learners are placing the words, letters, and 

punctuation themselves.  

Brookfield (1990) states that teachers should: 

Use anecdotes from current events, films, sports or prime television programmes that connect 

 to your themes. Whenever possible, represent complex intellectual ideas or connections  

between concepts by using analogies and metaphors that are familiar to people. 

In a similar fashion, I believed if I could relate punctuation, spelling and grammar to something the 

learners relate to then they might enjoy it more.  
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This method of transforming the learning into a game is more humanistic as it appeals more to the 

needs of the learner. Humanism suggests that motivation for learning comes from within, creating a 

desire to achieve one’s own potential for learning (Rogers, 1986). In a way, the game can be 

classed as experiential learning, the experience of the game should solidify the learning of the 

basic rules of spelling, punctuation and grammar. The repetition of the game experience will allow 

learners to apply the rules to similar situations by following the same patterns as those they have 

experienced.    

Using a game brings in the theory of cognition, focussing on learners’ ability to piece things 

together from the available information. Through this approach to teaching, motivation is derived as 

individual needs are met; therefore the result is a curiosity, a need to understand (Gould, 2009). In 

this scenario, the learners become motivated to learn the rules of spelling, punctuation and 

grammar in order to be successful in the game. 

As Gravells (2012) states, a teacher needs to be aware of what motivates their learners, as their 

interest will affect the behaviour and learning potential of the class. A learner attending a lesson, 

such as GCSE English, because they are forced to will not learn as thoroughly as a learner who is 

motivated and interested in what is being taught. Attention spans of learners are decreased in the 

presence of technology, so it was important for me to remove technological influences such as 

spelling and grammar checkers. A game had the potential to be enough of a distraction from 

technology, coupled with the idea of winning, and should ensure a rise in motivation to learn 

spelling, punctuation and grammar rules.  

Rogers (1986) suggests that motivation is related to the inner needs of the individual, the 

connection to the learner and their learning experience. The learner needs to learn the rules of 

spelling, punctuation and grammar, but they perceive this to be an extrinsic need as it is not directly 

related to their main vocational area and not an intrinsic need to learn something that will benefit 

their everyday life. Through the use of games and the instilling of friendly competition, the learners 

are more likely to develop an intrinsic motivation to learn the rules of spelling, punctuation and 

grammar in place of the extrinsic motivation of simply learning these rules in order to gain marks in 

an exam they feel they are forced to sit to get an English GCSE that most learners feel does not 
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add to their vocational career prospects. This shift is essential, as learners will achieve deeper, 

more secure understanding and knowledge through intrinsic motivation than by extrinsic 

motivators.  

Innovation is the key to increasing motivation in learners. If they are stimulated by the method of 

teaching and learning, they will be more engaged and therefore their levels of motivation will be 

increased. Learners need new and innovative ways of teaching and learning of spelling, 

punctuation and grammar to be implemented so as to avoid simple and surface learning and move 

into a full and thorough understanding of spelling, punctuation and grammar rules. As much as ‘pin 

the tail on the donkey’ is a recognised game, it is highly unlikely to have been used as a learning 

tool in their previous English lessons, especially in the context that I have devised. 

 

Account of Proposed Solution 

In order to successfully teach spelling techniques, the teacher must organise the exploration of 

words in a way that learners are able to relate to patterns and features of how spelling works 

(Templeton and Morris, 1999). The same can be said of punctuation and grammar, if they can 

relate the patterns of spelling, punctuation and grammar, it follows that they would then be more 

likely to understand how they operate. 

I had originally thought to use the game, ‘pin the apostrophe on the sentence’ in this instance, as a 

quick starter activity. It was likely to be a one off. However, the learners thoroughly enjoyed it and 

requested to play it over the following sessions. In addition to their enjoyment of the game, I 

noticed a marked improvement of their apostrophe placement; apostrophes were a huge issue for 

some learners.  

The game was later requested in successive lessons. I began experimenting executing the game 

with other rules of punctuation. I had previously taught the rules for using commas by way of videos 

and examples, to little avail. At best, learners had a vague sense of when to use them, but the 

majority of learners were still using commas incorrectly. In contrast, after playing ‘pin the comma on 

the sentence’, the learners started to be more selective about their comma placement, using them 

correctly more often than not.  
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Going further with this, I then experimented with grammar games. This involved the exploration of 

verb tenses and homophones. I altered the original game by adding more than one option of 

‘donkey tail’ (word) to pin on sentence. Spelling patterns for polysyllabic words can be adapted into 

prefix and suffix placement variations.  

When I began to introduce this game, I used a poster from an actual ‘pin the tail on the donkey’ 

poster and card strips with sentences or words on, as well as the actual donkey tails with the 

punctuation or word printed on it. However, I realised this was difficult for some of the learners to 

see and so I decided to alter this to the image of a donkey with the word or sentence to be 

corrected across the animal and projected it onto the SMART board. This prevented issues of 

some learners not being able to see clearly. The original donkey tails are still in use, as they are 

the prefect size to be seen clearly when blue tacked to the SMART board. 

I found learners preferred to work in teams, selecting their own volunteers to place their ‘tail’ in the 

correct place; if they place it correctly they gain a point, if not the placement is open to the 

opposing team. I have been doing five rounds every time I have used it and the points accumulated 

over the current term.  

In light of the positive reactions from learners, I have implemented this task as either a starter or 

recap activity or a summative assessment. This is particularly important as a way to measure the 

quality of learning in the run up to the June GCSE exam and the Functional Skills assessments. 

The rules of spelling, punctuation and grammar are essential to the learners and will benefit them 

then writing and expressing themselves in their main area of study, not only in GCSE and 

Functional Skills English exams.  

 

Conclusion 

Through this innovative method of teaching and learning, I believe that I have achieved a higher 

level of motivation. The learners are more focussed and attentive during the teaching of spelling, 

punctuation and grammar when using the game as a way to consolidate knowledge of basic rules.  

It is a particularly flexible and adaptable activity that can be used with anything, from simple 

spelling and punctuation, to more complex points of grammar and difficult to understand 

punctuation such as semicolons. It is because of this that it can be used so often, though I would 
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avoid using it every lesson as the learners would then find the exercise itself dull, as they can often 

find these topics. Due to the fact that it has become a requested favourite of my GCSE and 

Functional Skills English classes, it is an activity that has cemented the knowledge for many 

learners.  

There has been a marked improvement, especially in GCSE English classes, from the point the 

game was implemented up to now. This has meant that many learners gained more marks for 

spelling, punctuation and grammar in their Easter writing mock examination than they had been 

awarded in their January written mock exams.  

Some colleagues have suggested that this exercise is more suited to Functional Skills English for 

its ease and visual nature. I do agree, for initial teaching of the basic rules of spelling, punctuation 

and grammar, it is perhaps better suited for Functional Skills learners, though I have found it an 

excellent recap and revision resource for GCSE English as well.  

Due to the versatility of this activity, I would assert that this is a task that could be used across the 

board for different learner levels; particularly as it is ideal for learner differentiation, the level of 

difficulty can be adapted according to the levels of the class and individual learners.  

Through this exercise, I have been able to implement an innovative and interesting task through 

which it has been possible to improve the teaching and learning of spelling, punctuation and 

grammar. This, in turn, has created an engaging and much-requested activity, that learners are 

increasingly motivated by. In using a game and organising a point system to encourage 

competition, the learners are more motivated to learn rules of spelling, punctuation and grammar 

and so are more receptive. I have observed that this motivation has shifted the learning from a 

surface level of knowledge, to a deeper level of understanding of these rules.  
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The Representations of Females and the Effects of Using Counter-
Stereotypes within Beauty Advertisements 

Alice Hughes 
BA (Hons) Media Production and Contemporary Design 

 
Introduction 

 
1. Abstract 

The advertising industry goes through many inevitable changes and advancements in very short 

periods of time. This report aims to evaluate the changes of the female representations within the 

beauty and cosmetic advertisement industry. Many advertisements using a stereotyped female 

persona for a brand are a part of the norm within the industry and to the audience. With recent 

societal issues relating to equality and fair representation, there has also been a noticeable difference 

within advertising too. This research aims to evaluate these changes and discover a link, if any, 

between society and the media and the conscious reasons behind the use of varied female 

representations by brands. The audience are a huge part of successful advertising, being the main 

participants, and ultimately the marketing target for such adverts. The perceptions of adverts as a 

whole are of great importance. The research will also address this and how the audience engage 

with the female representations presented and how adverts against the ‘norm’ are received. 

 

2. Study Background 
 
Stereotypes are often associated with the media on all platforms. Presenting representations of 

stereotypes can be linked heavily to the media industry but the foundations of the stereotypes 

being represented derive from society. The understanding of stereotypes by the audience requires 

cognitive thinking, even if this is subconscious from the many stimuli presented within everyday life in 

society. Perkins explains that stereotypes short-circuit the critical thinking process, and the 

effectiveness of this partly depends on one’s willingness to participate in short-circuit thinking. There 

are two reasons for short-circuiting. One is that of ease, to make the process more convenient and 

easier, and the other is that there may be no other choice but to short-circuit due to limited 

information and critical thinking faculties being under-developed. To fully understand and use the 

short-circuiting method for characteristic stereotypes, common-sense is an underlying factor relied 
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upon for these representations. Stereotypes, alongside the common-sense factor, contain 

philosophical currents and scientific ideas, therefore one’s understanding is systematically worked 

out and located how they function ideologically (Perkins, 1979). Fundamentally, stereotypes are 

specific preconceived representations of a certain group/type of people/person. These are what the 

media can use to portray certain ideological aspects. 

Representations are portrayed through an abundance of semiotic codes produced through the 

image or advertisement that the audience are subconsciously decoding whilst engaging with the 

media. Although stereotypes are subjective to the audience, the portrayals mostly have the same 

characteristics in common. Females are shown to be the homemaker, domestic, submissive, weak, 

as sexual objects, existing purely for the service of men and dependent on others, particularly 

males. Often females are of white ethnicity and are of ‘ideal’ body shape, being a thin body type 

(Graydon, 2017). 

However, more recently there has been an increasing concern on the use of these stereotypes 

becoming too narrow and not showing a reality of a cross-section from society. A few brands have 

endeavoured to revolutionise the way the audience perceive advertisements, particularly within the 

beauty and fashion industry, such as the Dove ‘Real Beauty’ campaign and Nike’s recent ‘Equality’ 

campaign. Both campaigns can be seen to be representing females in a non-typical light, meaning 

going against the stereotypes normally associated with female representation. For the purposes of 

this paper, these representations that are non-conforming with stereotypes will be referred to as 

counter-stereotypes. Counter-stereotypes are, but not limited to, females represented with 

masculine traits, strong, independent and successful in the workplace. Those of ‘non-ideal’ body 

shapes can also be seen to be counter-stereotypes physically, rather than characteristically. 

Advertising is a very competitive market within every section of the industry. The beauty industry 

relies heavily on advertisements to create companies and brand reputations and more importantly 

their revenue. Competitive advertising markets pressure brands to be unique and push boundaries 

to create some great artwork that in-turn pits them against the rest of their competitors for more 

exposure. Using counter-stereotypes, some companies are already standing out from the rest of 

the beauty advertisements that do stick to stereotypes and those that are comparably more 
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regularly portrayed than non-conforming stereotypes. Marketing strategies show a lot about the 

brand, therefore it is imperative to have this right. Advertisements show a great deal about the 

ideals of the companies and the ethos or remit they claim to stand by. Marketing strategies can 

change very easily and one of those factors could be down to the changes in society and societal 

issues. This research paper aims to address these uncertainties and explore the effects of 

advertisements using counter-stereotypes within the beauty industry. 

 
3. Issues to be Raised 
 
Media platforms are an important part of everyday life in society and ourselves as the public, are 

often subjected to subconsciously being aware of the different mediums presented within it. When it 

comes to females being represented in advertisements, there are a few issues that are apparent, 

mainly through societal issues and discussions based from engaging media stimuli. The overall 

research of this paper will be focused solely on that of female representations in the advertising 

industry and the effects of using counter-stereotyped representations. After initial research, there 

were three distinct areas of interest surrounding this topic. These three areas are what are to be 

intended to be researched, explored and evaluated as to how much they contribute to the overall 

effects of counter-stereotyped representation and the representation of females. One of the issues 

that will be explored will be that of how the audience perceive advertisements and the 

representations presented. The audience are ultimately the target market that the advertisements 

are specifically aimed at, therefore, it is in the brands best interest to understand on what level the 

audience engage and react to such portrayals presented throughout the media platforms. Another 

issue to be explored is the role of society in the representations of females in the media. In the last 

decade, there has been a significant number of campaigns or movements made public about 

representations of females, this paper will aim to evaluate these movements and if these in society 

have had an impact on the change in female representation or if the media influenced society 

movement. The last of the sub-issues this paper aims to address is the reason why brands would 

choose to use counter-stereotypes for their campaigns or advertisements of their beauty products 

and the benefits of these, if there are any. Many advertisements have been pointed out in society 

for their unconventional use of female representations, further exploration will be undertaken to 
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back this up and to explore whether the attention works well for the brands and 

This research paper aims to explore the issues that have been raised and the effects from the 

issues upon the media audiences. 

 

Chapter I 

Audience Perceptions 

 

1.1 Audience Research 

Beauty and cosmetic companies will each have an individual demographic and psychographic target 

market. Demographics are statistical specifics about a person, such as their gender, race and age, 

making it easier for businesses to group and identify according to cultural differences. 

Psychographics are those qualities studied to be values, personality and lifestyle differences. This 

includes interests, attitudes and opinions. These values, both in demographics and 

psychographics, help marketers to develop a strategy for their target audience. 

(differencebetween.com, 2014) 

Through this kind of research, marketers can assume similar interests that their specific readership 

could have. For an example of a major leading brand, for Cosmopolitan magazine their target 

market are 18-34 year olds. Having an average of over 70% of beauty advertisements fill their 

magazines, there must be something about the readership of Cosmopolitan that identifies and 

engages on a high level with beauty advertisements for companies to use this advertising platform 

(Cozens, 2000). Blumler and Katz (1974) coined a theory for the uses and gratifications of the 

media by the audience. The audience may engage with the media for different or multiple reasons, 

such as personal relationships, entertainment, personal identity or for surveillance (Katz & Blumler, 

1974). Although relatively logical points can be seen from this theory, it has received some criticism 

for the fact that the media must be held accountable for what they produce rather than putting 

blame on the audiences for using the medium through means not intended by the producer. 

 
1.2 Hall’s Theory 

Stuart Hall produced the encoding and decoding model, which suggests that there are three 
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different levels that the audience may read a medium that they engage with. The first being a 

dominant hegemonic reading, which infers that the audience member agrees wholly with the 

message encoded by the producer into the text by decoding these messages. The second reading 

would be for the audience to have a negotiated reading response, where the decoder would agree 

with some of the ideologies presented but not all. Or the audience can choose to have an 

oppositional reading, disagreeing with all ideologies presented. Hall identified a fourth point later in 

his study, creating aberrant decoding, where the audience can fail to understand the message (Hall, 

1980). How the audiences decode the advertisements can be the difference between a successful 

campaign and one that can hinder a brand’s reputation if interpreted differently to the producers’ 

intended meaning. This research paper aims to explore those readings interpreted by the audience 

engaging with adverts that are categorised as being seemingly controversial when it comes to 

female representation or those presenting counter-stereotypes and the effect that it has on the 

audience. However, Hall’s theory has received some criticism. Morley states that according to 

Hall’s model all texts are encoded with the dominant ideology and therefore he suggests that the 

media is naturally homogeneous, which he states is not the case (Ross, 2011). 

The producers of advertisements represent females to have a desirability effect on the target 

audience through means of using the females as ‘role models’ and creating a positive ideal for their 

brand. Although now, the same could be said for using the counter-stereotyped models, it is this 

change in ideals and representation that the audience would like to see more of in beauty 

advertisements that could be explored and the correlation to the societal issues. 

 

1.3 Criticisms 
 
Criticisms have been made through the theory that the audience holds more power in the decoding 

of the advertisements than the media have coding it. Fiske suggests that the message encoded by the 

producers far under weighs the ability of the audience to have interpreted readings from the media. 

According to Fiske’s thoughts, this would infer that the media are less accountable for the ideologies 

presented as the audience have a far more powerful freedom to decode the preferred meaning of 

the message (Fiske, 1989). The use of counter-stereotypes is a conscious decision made by the 
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producers for a certain reaction from the audience. The audience may choose to not read into the 

message presented the way that the producers intended, how far would the media be held 

accountable for these readings? 

There could be many different reasons why the audience have different perspectives on the media 

presented, one contribution to these factors could be the background of the individual and impacts 

they have had in their personal life that shape their opinions to present day. Derrida coined this as 

Logocentrism (Colebrook, 2004). 

Fiske’s and Derrida’s theories allow flexibility for the audience and the readings that come from 

deconstruction of the representations presented, however Berger’s “Magic Bullet” theory assumes 

that the media message is metaphorically fired like a bullet into the audience’s brains (Berger, 

1995). Further research would help clarify how these theories stand against the use of 

today’s female representations and the audience readings of counter-stereotyped 

advertisements. 

 

Chapter II 

Marketing Strategies 

 

2.1 Marketing in Society 

The “conventional wisdom” or “Prevailing opinion” (CWOPO as coined by Pollay) views advertising 

as a monolithic institution acting to pursue shared ends via common means, therefore phrasing 

advertising as “an institution” collectively suggesting “advertising is without doubt a formative 

influence within our culture”. Pollay further suggests that the “institution” works towards the 

manipulation of social values in a favourable direction to the companies’ own selfish business 

interests (Holbrook, 2017). One model that advertisers would consider is the postmodern injection in 

which the advertisement is produced to create a stimulus response in which the audience see the 

engage with the advert then get an urge, for example if it is a product you get an urge that you want 

it impulsively. Pollay also suggests that materialism holds a higher position in values that are 

encouraged by the media. Making the idea that the products are of materialistic value through the 

use of female representation, for example, Estee Lauder’s campaign with Kendall Jenner. Kendall 
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Jenner is used as the face of the brand, instantly becoming recognisable and associated with the 

brand. The representation on this advertisement shows Kendall as sexualised through the use of 

her clothing and a sultry gaze, which is usual for the stereotypes as addressed mostly throughout 

today’s advertising strategies. However, would not using the stereotypical representations maintain 

that materialistic value regarded highly with the audience? This is something the dissertation aims 

to find out. 

 

2.2 Cashing in on Audience Emotions 

As well as the shaping of values, Pollay makes the assumption that marketing relies heavily on the 

emotional impact on its audience, which he says that as far as researching audience impacts, 

researchers should be primarily concentrating on people’s emotional reactions rather than their 

potential use as information and more as a guide to reasonable actions. He uses sources such as 

Fromm (1976) to claim that the advertising style of one-sided rhetorical inhibit rationality to the 

consumer. Fromm contended “A vast sector of modern advertising… does not appeal to reason but 

to emotion” (Fromm, 1976). Pollay focuses on debilitating factors, such as terror, anxiety, inferiority 

and other negative emotions and he blames advertising for their deleterious effect (Holbrook, 

2017). 

 

2.3 Advocates for Real Representation 

While the suggestion has been focussed on the negative emotions of the audience, Unilever made 

a pledge to be less sexist within all their brands’ advertisements. Marketing Officer Mark Weeds 

quotes “The time is right for us as an industry to challenge and change how we portray gender in 

our advertising”. One of Unilever’s brands is Dove. The Dove campaign ‘Real 

Beauty” is one of the most popular advertisements campaigning for a change in female 

representation. This follows the study that Dove undertook with young girls and women, the 

research showed that young females are still feeling the pressure to conform to the “perfect” or 

“ideal” body type. According to the study, 80% of participants believe they felt pressure to not 

appear weak or make mistakes, but rather to be perfect in all aspects. This could be similarly related 
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to Sidiq Khan - the mayor of London- who pushed for a ban of all ads on public transportation that 

promote negative issues of body image. There are many more brands, such as Modcloth, that are 

pushing for reformation of the portrayals of real women in advertising (Cooper and Cooper, 2016). 

Unilever conducted a global study which resulted in finding that the industry is preventing progress 

around gender stereotypes. 70% of 9,000 women and men surveyed across a range of markets 

believed that if today’s children in society were not exposed to gender stereotypes in media and 

marketing the world would be a better place. Unilever will push for brand purpose from the findings 

of their research, which is a core strategy driving most of its brands, some growing by at least 30% 

faster than others because they have successfully established the need to stand for other issues 

rather than just presenting a product (The Drum, 2017). 

 

Chapter III 

Societal Shifts 

 

3.1 Society and Ideologies 

The ideologies that are presented through the media are essentially those of the producers, the 

editors and the people in charge, which in the past have mostly been male. Tuchman’s perspective 

was that only few women were in positions of power in media organisations, therefore females’ 

status in the societal world is distorted due to the content shown. She also suggests that women 

are not shown as role models, which in turn prevents and impedes female accomplishments, also 

encouragement of both males and females to define women as for the males’ benefit and 

sexualisation or in the context of a family (Tuchman, 1979). In light of this theory, Janus also 

suggests that powerful men in the industry are seen as perpetuating their dominance over females 

by transmitting sexist content (Janus, 1977). Tuchman also proposes that there are two dominant 

explanations of the media’s sexism; one being the position women are in in organisations in the 

media industry and the socioeconomic organisation of the media. The first explanation cites both the 

wrong evidence and ignores relevant existing evidence. The second is an assumption that the 

media will evolve essentially when the status of women improves in society (Tuchman, 1979). 

Gerbner argues that media is an important element within the process of self-conception by the 
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distribution of continuous, repetitive and systematic images and messages, therefore the larger the 

amount of time of exposure to “‘Living in the world of television’ the higher the likelihood that the 

audience are to report social reality perceptions congruent with media’s most persistent 

representations of life and society (Kinch, 1963). Pollay suggests that media institutions work to the 

manipulation of social values for a direction complimentary to their selfish business interests. He 

assumes that advertising works less like a reflective surface of societal norms and more like a mould 

to shape values towards an ulterior motive or goal. Pollay acknowledges the process of moulding 

works by selective reinforcement rather than direct influence but this still leads to a distortion of the 

value hierarchy (Holbrook, 2017). 

 

3.1 Society Affecting the Media? 

Angela Mcrobbie suggests that magazines aimed at teenage females construct a conservative 

ideology of femininity. Mcrobbie said these magazines did not allow the readers to act against 

patriarchal social order and instead they promoted values of gentility and domesticity, she named 

several issues this was due to. The code of romance filters into most articles, which showed that 

the female has to fight to keep her man, another woman cannot be trusted unless she is old and/or 

ugly, despite these issues it shows being a girl and romance is fun. There is also the suggestion 

that Mcrobbie states that the readers are encouraged to conform to the norm of what society 

expects (McRobbie, 2000). 

There are changes in the media that have had an effect on society. For example, the recent issues 

raised in society from the LGBTQ community. Historically, within media the straight community 

have been valued over LGBTQ individuals. Media representations, laws, social policies and beliefs 

work from the assumption that straight is normal, ‘right’ or expected to be the way it should be and 

can be coined with the term heteronormative. Heteronormative representation in advertising may 

help to explain why those individuals who do not conform to these stereotypes may be marginalised 

or rejected. It is the historical heterosexist norms and homophobic prevalence that has informed the 

way the audience sees and understands LGBTQ individuals in relation to straight individuals in a 

simple binary. 
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LGBTQ groups have challenged the societal norms, therefore resulting in discrimination against 

LGBTQ individuals. A fundamental moment in the history of LGBTQ is the 1969 Stonewall Riots, 

calling attention to the regular targeting and raiding of popular gay establishments by NYPD. These 

became symbolic as a cry for acceptance of the gay community. Since 1969, the workplace, the 

military, marriage, adoptions, hate speech and hate crimes have all been the target of legislative 

change, having a great deal of impact upon the representation of the LGBTQ community within the 

media. 

Television star Ellen DeGeneres famously “came out” on the cover of Time magazine in 1997. Two 

weeks later, her character on her popular television show also came out. This was a key moment in 

gay rights and media visibility, although it did come with a lot of controversy; DeGeneres’s career 

spiralled on a downturn for a few years after the admission. Ellen has since recovered from that 

and stands as one of the most popular LGBTQ individuals seen in the media industry and advocates 

on LGBTQ issues and equality. It is not only important that an audience consider LGBTQ 

representation within the media and how they are represented. When the same representations are 

seen over and over an audience starts to become desensitised, the representations become 

natural (Criticalmediaproject.org, 2017). 

 

 
4.1 Research Methods 

In order to collate relevant research for this study, the following methods have been adopted. 

Firstly, a survey will be undertaken. The intention of using a survey was for the outcome to be 

measurable of the participants’ attitudes and behaviours. Surveys are a sustainable source for 

information collection and available for a wide audience, being easily accessible and convenient for 

both the researcher and the participants. The data collected can be easily turned into statistics, 

therefore quantitative data is more reliable for this analysis and comparable across other studies. 

The idea of using the survey helped to shape the rest of the research. A focus group will also be 

conducted. A focus group is a positive way to gain insight into real opinions where a range of people 

interested in the topic can express their opinions whilst taking in other opinions which in turn creates 

a bouncing effect from each other which  would not necessarily happen from other methods of 
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research, therefore receiving an overall well discussed conclusion on issues and ideas from the 

participants. Although this is a major positive for the research, there are limitations to focus groups, 

as it is qualitative data it is trickier to come to solid a conclusion which makes comparability much 

harder. 

Content analysis was a consideration, but it was then ruled out after a focus on the effects of the 

representations rather than the representations themselves. Minor Content Analysis was in fact 

undertaken before the focus group for substance for the focus group. One of the limitations of 

content analysis is that the method only focuses on the manifest content, ignoring the latent and 

ideological meanings behind the manifest content (Janus, 1977). This point is not to reject content 

analysis entirely as a method, it can be useful when used with a critical understanding of merits 

and limits, but it would not be entirely suitable to the study being taken, as there are other methods 

for reliable results (Courtney and Lockeretz, 1971). 

 

4.2 Data Collection 

For the survey data collection, Survey Monkey Software was used as a platform. Using this 

platform for the survey came with measurable capabilities. The software is easy to use and it is free 

to design the survey. It can easily be changed and altered should it need to be. The web link to the 

survey made it very easy to distribute and appeal to a larger audience than a paper based survey 

may have done. The use of social media helps connect to people that you may not particularly 

know but could be interested in your field, such as sharing to ‘Women’s Media studies network 

Meccsa’ and other student media related groups, this would have targeted at a large section of 

potential participants and only those interested would take part which would help the validity of the 

research collated. 

 
 

4.3 Survey Structure 

Before the survey was made available to a larger audience, the survey link was used as a pilot 

survey to gather feedback from peers. The link for the pilot survey was distributed to peers on the 

BA Media Production and Contemporary Design course as quick feedback. Feedback is essential 
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to receive from a test run, in that the questions should be easily understood, peers can pick up on 

minor errors there may be, such as spell checks or answers that may not have been accounted for. 

10 responses were received, all positive feedback and therefore the survey would be considered to 

be ready for mass use in order to collate relevant and specific results wanted for the study. The 

survey intended to find out how the target audience engage with beauty and cosmetic 

advertisements and perceptions of female representations and the reasons for that and any trends 

between the two. The terms were set out in a statement, to be read before participating in the 

questionnaire, addressing anonymity and outlining any specialist language that may have needed 

clarifying. 

 

4.4 Survey Analysis 

In order to use the results from the survey, the research and outcomes need to be reliable and 

credible to make them valid. Valid results would stem from a wide range of participation within the 

target group to ensure that as many as possible perspectives are collated, giving a wider and more 

understanding view on matters such as audience perception. The survey consisted of both open 

and closed questions. Closed questions are easier to evaluate and reflect upon using statistics and 

can be easily used comparably, whereas the open questions can be open to interpretation which is 

a little more challenging but open questions can also help to highlight areas the researcher has 

missed out or ideas that are not accounted for during the questionnaire. The survey received 68 

responses from 18-25 year olds, two of these responses have been discounted on the grounds of 

invalid answers and misuse of the survey questions. The survey will stand alone in the research 

process of quantitative data but will serve as a foundation for the focus group. 

 

 

4.5 Focus Group 

Using focus groups as a method of research encourages open discussion about the chosen topic. As 

a method of research, this creates a mixture of responses in a direction led by the researcher, 

although thoughts and opinions may lead the discussion to a place the researcher had not planned 
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for or identified beforehand. As qualitative data, focus groups are harder to analyse in the sense of 

statistics and factual knowledge, as it is very much opinion based with minimal limitations on 

response and participation. Within the focus group was presented to them several standing 

advertisements with a predominance of female representation. Some of those in compliance with 

the stereotypical females and some opposing those representational figures. The focus group 

digressed slightly from the planned or assumed direction, which gave great insight into the 

audience perception in a way not thought of. 

 
4.6 Focus Group Analysis 

During the focus group, knowing that at a later date there would have to be further analysis, the 

focus group was recorded. Before the recording started, it was stated twelve people made up the 

focus group and that it was to be voice recorded only and that the results will be analysed, 

evaluated and explained anonymously on the participant’s part, and that the recording will be 

deleted after the project has been concluded. In order to fully analyse the focus group, the 

recording of the discussion was transferred to a written transcript for the ability to quickly find key 

subjects, although some comments can easily be missed due to being inaudible on the recording. 

After reading back the initial recorded transcript, there was a distinctive ideology in that the media 

mogul have all the power of the representations put forward, however, it struck a questionable 

statement in that the advertisers pay the media to use the adverts therefore the media themselves 

do not particularly have a great deal of control over the representations presented. This led to the 

need for further research by interview. 

 

4.7 Interview 

To be able to understand the industry fully would be to interview an existing professional that works 

within the media industry and is fully aware of the changes and the evolution of representations. To 

gain valuable research from an interview it would be helpful if the interviewee has professional 

stature and authority to hold within the industry. After the survey and the focus group, the interview 

can only back up and strengthen findings or open up ideas for more research on this topic. After 

contacting the director of The Brochure Company, she agreed to give her opinions on where she 
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believes the views on female representations are at in the industry today. Unfortunately, due to 

time scheduling, paper based interview became the only option. The interviewee is an editor also of 

24/7 lifestyle magazine, therefore handling advertisements as part of this role and having 

relationships with the brands also. 

 

4.8 Interview Analysis 

Upon the interview document, it was stated that the results would be recorded and held for the 

length of the research time and deleted upon completion other than in the printed report itself. Also, 

that the identity of the interviewee would be kept anonymous other than her professional occupation 

and roles. It was also explained of specific terms that was used within the questioning that may 

have needed clarifying. The results of this interview will be compared to the focus groups discussion 

that may refine points from individuals. These comparability’s will be explained and evaluated in 

Chapter 5. 

 

Chapter V 

Presentation of Analysis and Data 
 
 

5.1 Survey Results 

The results had a total of 68 participants altogether that undertook the survey. As said in the 

previous chapter, two of these responses have been invalidated due to misconduct and misuse of 

the survey. Having disregarded the two survey responses this increases the likelihood of having valid 

and reliable results to draw conclusions from. 

The first question was just to establish the gender of the participant, although this may not be 

incredibly helpful to the research, as a cross reference it may be interesting to understand the 

difference in perceptions from the different genders. Over 74% of the participants that took part in 

the survey identified themselves as female, this would not be an ideal cross section of society to 

participate in the study, which may hold slightly less validity, there is not much control from the 

researcher on who participates. Also, because this was an optional questionnaire, this could mean 

that females could relate to the subject matter more, therefore have more interest in taking the 
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survey.  

The second question asked the participants how often they engage with beauty advertisements. 

This question was added so that for research purposed it was known how the audience think they 

engage with the media. Although the results say that over 60% of participants rarely engage with 

beauty advertisement content, this could be a non-conclusive question in the respect that engaging 

to the non-media minded individual could mean interaction rather than awareness of subconscious 

engagement in passing of public advertisement posts.  

The statement was given: 
 
“Females within print beauty advertisements are represented through the use of gender 

stereotypes.” 

Nearly 90% of participants agreed that females are represented through gender stereotypes, such as 

being attractive, sexualised and dependent on males, to mention a few. This backed up the societal 

theory that this is how audiences perceive females within the media.  

Question 4 was the first of the open questions, which was to simply explain their answers to the 

previous question. There were two participants that skipped this question and a few responses of 

“Don’t Know”, but on the whole, there are a few key words that made several appearances, such 

as skinny, sexual(ised), airbrushed and “its normal”. One respondent claimed that the advertising 

representations reflect the type of female that they want to attract.  

The ability to be able to measure self-influence is difficult, but the intention for this question was for 

the perception of how far they think they are influenced, not factual. 41% think they are sometimes 

influenced by beauty advertisements and 36% say never. Those participants that say never could 

not be determined for certain, similarly to engage, influence does not have to mean buying the 

product or be interested, influentially it could be a negative prospect. This could be seen as a 

limitation with results from a survey, participants may not fully understand the question on the same 

level as one another. Influence can be measured better than this question, but this question holds 

place over the fact of how far the participants think they are influenced by the media.  

The majority of participants, 78%, agreed that there is not enough diversity in beauty 

advertisements. The responses from this answer hold a space for validity in the acknowledgement 
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of diversity.  

Over half of the respondents reported that there were no adverts in the media that challenged 

stereotypes. From previous research, this can be proven to be false, but the perceptions that the 

audience believe that there are none or very few could be that as an audience the view of 

representations are so desensitised that all is seen is a figure for representation rather than what 

they stand for.  

When asked if they could name any advertisements that use counter-stereotypical representations, 

there were four main responses: Dove, Slimming products, sports and plus size clothing. At first 

glance, these examples are more campaigns than advertisements, is there a reason why they are 

run as campaigns rather than stand-alone advertisements? With further research this could be 

investigated.  

84% of the participants think that society as an audience to media representations, the perceptions 

have gone through desensitisation as appearing as a normal representation as the repetition of 

portrayal is considered to be ‘the norm’ for media.  

Lastly, the participants were asked why they thought some campaigns/advertisements used 

counter-stereotypes whether it was to break the stereotypes in order to pave a way for society, to 

represent a real cross section of society, or to market their own brand in a selfish bid for a positive 

ethos. More than 64% of the participants believed that the brands are doing it for their own 

marketing strategy rather than for the good of societal issues.  

 

5.2 Focus Group Analysis 

The focus group consisted of twelve people within the age range of 18-25, three females and nine 

males were present. This was a led discussion by the researcher and stimuli had been carefully 

chosen beforehand using content analysis. The discussion lasted for 45 minutes and was voice 

recorded for research purposes, a key note transcript was created in order for the research to be 

clearly recorded and analysed. The first sub-discussion was on their perceptions of existing 

stereotypes. The discussion straight away concluded a few significant parts of existing stereotypes 

for female representation in beauty advertisements, phrases such as “Body Image”, “airbrushed”, 
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“young”, “glamourous” and “suggestive” were predominant throughout this discussion. One 

participant stated that the existing stereotypes “twist reality”. After establishing the perceptions of 

the existing female stereotypes, the group were then presented with stimuli that after content 

analysis were chosen for the elements of stereotypical values. Firstly, shown was Kiera Knightly’s 

Chanel Advertisement. The group quickly picked up upon the lack of information or product 

placement and that asked why did the model be shown to be unclothed and sexualised. Figure 1 

was Kendall Jenner’s Estee Lauder advert. Similarly, the statements made were that of the female 

positioning took attention from the product and had no interaction with the product, almost 

“unnecessary” quoted from one participant. The third example was chosen as a non-conclusive in 

the content analysis, therefore the discussion is open for analysis. The representation of the female 

was thought to be a celebration of tokenism. An eastern represented female in the western society 

for the sake of showing the representation in a Caucasian dominated industry was pointed out in 

the focus group. Also, the representation of the male model holding her as a portrayal as 

possession. After seeing these stereotypical representations, a male from the focus group stated 

“Us, as the audience, don’t have a choice of the media we consume, we are shown the norm by 

media institution”, another member stated “Most of society understand, that these levels of ideals 

are not achievable”. How far, as an audience, can it be understood that the representation of those 

females are not achievable yet the stimuli can be effective in the way the producer intends it to be 

for an idealistic image? 

The next few slides shown to the group were that of non-conforming stereotypes of female 

representations. The first figure the group concluded that the representation reflected an average 

older woman in society and that the representation is acceptable, it was brought up that the 

advertisement was a little too ‘over the top’ with the choice of words that came with it “withered” 

which should not have been put there if the representation was truthfully to reflect society. The 

“MAC Strength” advert got mixed reactions from the focus group. At first, the change was 

welcomed and appreciated, until discussions developed into the unrealistic representation, which 

does not improve on the initial issue, not considered ethical as a one off advert from MAC, not part 

of the branding. One member stated, “the advertisement is not meant to be realistic, it’s used as an 
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over exaggeration to show an obvious message”. The female was described a couple of times as 

“manly” because of the muscles and strong stance. A counter-stereotype of the typical female shown 

in beauty advertisements. Also described as “not natural”. Advertisement example 3 and 4 created 

similar responses from the participants. The discussion turned quickly from analysing the 

representations more the attention of the future and what it would take for the audience to be 

comfortable with the representations presented, as they found themselves still criticising the 

representations even though they were not of the stereotyped model. It was eventually concluded 

that using females within advertisements cannot possibly represent a real life cross section of 

society as a singular figure of representation. There will always be critics who claimed these are 

not representative of society. 

Other points that were also picked up on was that of the power of the media. The discussion 

concluded to the media have great power over the representations portrayed and that they should 

be held accountable for such policies. Also, the group almost wholly agreed that the media are 

playing catch up to society. That the social movements happening within this field of representation 

and females the media are behind and are picking up on social cues trying to make up for that. 

Also, that the counter-stereotyped advertisements are a placement for the brand benefit. 

This led to a final close of the solution to be made by the media, one participant stated, “this isn’t 

going to happen, but if a really ugly girl with three heads was to be in adverts it shouldn’t matter”, 

whilst few had a little to explain reasons for where they thought the progression would take the 

media, another posed the question “why do they need representation to sell?”. 

From the focus group a lot of views were confirmed, such as that of the stereotyped adverts, the 

conclusion of the participants in the critical thinking of the audience resulted in the idea that as an 

audience, representation could never wholly show society in reflection. Another conclusion from the 

focus group was that of the blame on the media moguls and that they should be held accountable. 

Which led the research into a direction unforeseen.  

 

5.3 Interview Analysis 

The interview was unplanned but felt it was needed to round off some conclusions and discussion 
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points from the previous methods of research. The interview questions were answered by an editor 

and director of a lifestyle magazine in which valid answers can be relied upon. The first question 

probed a response on the scrutiny that females are representations are under right now in the 

industry. The interview agreed that they are under more scrutiny than ever and using stereotypes 

because it is the norm creates less pressure for the branding. When asked if she believes counter-

stereotyped advertising is effective, she also agreed that they can be effective depending on the 

aim of the company, if it is to be different and grab attention it would be considerably more 

effective. She stated in Question 3 that cosmetic companies work under assumptions of what the 

audience want to see, they know what works in advertising, but assuming that it is because of the 

models’ looks creates the pressures for the brands. When asked how she felt the audience 

responded to counter-stereotypical advertisements, she stated that “change is good and to open the 

horizons to generate more business to a larger sector is always a positive”. It is question 6 that 

addresses an issue discussed in the focus group. The question asked about the audience being 

misled by media presenting both unrealistic stereotypes and attempting to represent a real portrayal 

of society, she agreed. She then went on to say that when a client is paying for the space, the 

advertiser has little grounds to oppose the representations. This is where the conclusion from the 

focus group is challenged. From the focus group, the conclusion was the media have the power to 

change, whereas the professional from the interview explains that the media are the platform, the 

brands are the ones who hold the power. When questioned on the societal issues being 

represented in the media using counter-stereotypes, she responded that stereotypes are not 

always a negative form, but because they are assumptions it disregards an individual’s abilities, 

opportunities and environment and tend to be prejudicial. She added that there are reflections of 

minorities in the media but they are only there for attention rather than sincerity (Tokenism). Lastly, 

when asked about the role of the media impacting in society or vice versa, she responded “the 

media can only advise clients and brands” to represent minorities. Concluding the issues raised by 

the interview, the media are a platform in which the representations are presented, they are not the 

producers, and from the cross reference back to the focus group, the audience find it hard to 

distinguish the two separately. 
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Chapter VI 

Conclusion 

 

6.1 Conclusion 

To conclude this research paper, it must be considered how well the research has managed to 

address the outlined aims. One aim was to evaluate the link between the media and society. From the 

research, it became clear that the media are a platform for the representations set by other brands 

more often than their own ideologies. The media are influential on the audience and the audience 

perceptions of these representations, to what extent is still unsure. 

Another aim of the research paper was how counter-stereotyped advertisements are received by 

the audience. It became apparent that the counter-stereotyped adverts are under just as much 

scrutiny as those portraying stereotypical representations. There are a few limitations of this paper 

that halted the process of further investigation and research, one of those is time. Having a specific 

deadline to adhere to meant only specific and main research needed to be prioritised, whereas the 

research could have delved a lot further into the issues. Another is the word limit, only specific data 

was analysed in this paper. On the whole, progress was made further into the understanding of the 

use of female representations in beauty advertisement and why companies choose to portray 

counter-stereotypes and the effect it has on its audience. 
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Introduction 

According to The World Bank (2017), 1 billion people, which is equivalent to 15% of the world's 

population, has some type of disability. Disability is a term given to people who have an impairment 

which impacts on their everyday quality of life, this can range from physical disabilities to mental 

disabilities. For the purpose of this essay, consideration of both mental and physical disabilities will 

be taken into account. Whilst investigating and identifying issues of disabilities within animated 

films that have being released during the past two years, specifically between 2015 and 2017, with 

the primary aim to establish if and how disabilities are represented within a selection of animated 

films.  

The films that were considered for the purpose of this essay were Moana (2016), Zootropolis 

(2016), Minions (2015), Lego Batman Movie (2017), Peanuts Movie (2015), Trolls (2016), Home 

(2015), The Good Dinosaur (2015), Inside Out (2015), Shaun The Sheep (2015), Finding Dory 

(2016), and Kubo And The Two Stings (2016). (These films where viewed during the time of the 

theatrical release to cinema) 

 

Animated Films And Disabilities 

Animation is a genre which would appear to be popular among movie goers, as Box Office Mojo 

(2017) have shown, 2016 was the year that the third and fourth highest grossing films were both 

animated features and the ninth highest grossing film of all time is also an animated feature. These 

statistics would suggest that animated films are a popular medium, as there is an extensive 

audience attending the cinema presentations of these features. Sargent (2016) states that the 

subject matter featured within the film Kubo And The Two String is considerably heavy for its target 

audience of children. For instance, Kubo And the Two Strings is a dark stop motion animated film 

which follows Kubo, a young boy who has one eye, (Figure 1) this means the character has a 
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visual impairment. However, the narrative and the representation of the character suggests that 

Kubo does not let it impact or deplete the quality of his life, like a disability might. However, in the 

film his mother is rather protective over Kubo as her father and sisters desire to steel Kubo's 

remaining eye, meaning he would become completely blind. This would suggest that Kubo’s 

disability is used as a plot device to fuel the narrative of the film. 

 

Figure 1: Kubo wearing his eye patch in Kubo And The Two Strings (2016) 

 

In light of this, protecting Kubo from the grudge-holding family members becomes a high priority, 

which falls to a monkey, a paper Samari and a soldier who happens to be a beetle. It later 

transpires that the soldier beetle is indeed Kubo’s father, who was turned into this form by the 

grudge holding in-laws. 

 Based on the fact that Kubo's father was altered into a beetle, which resulted in Kubo’s father 

being unable to be present in his son’s life due to the impairment of amnesia and being the form of 

a beetle. suggests that the quality of life that was once in his possession has somewhat decreased, 

in essence the definition of disability. This is not to say the character is disabled but mainly a 

suggestion as the man Kubo’s father once was is now trapped which is comparable to how a 

disability could affect people who have it. In regards to Kubo’s mother A Theory from (Hamsaveni 

V., 2016) of Movie piolet States that in Kubo And The Two Strings (2016) Kubo’s mother who 

seems to be in a state of vegetation, could possibly suffer from Alzheimer’s This Theory seems a 

somewhat inconclusive, even to the point that (Hamsaveni V., 2016) believes that a lot of the 

events in the film where nothing more than a child’s imagination. there is certainly issue of a metal 
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kind with Kubo’s mother, which would suggest depression or Post Traumatic Stress Disorder 

(PTSD) the symptoms she is expressing are more so related to those issues as opposed to 

Alzheimer's. Kubo’s mother seems too high function to have that condition especially when she 

turns into a monkey totem. 

Based on the fact that Kubo's father form was altered into a beetle, which resulted in Kubo’s father 

being unable to be present in his son’s life due to the impairment of amnesia and being the form of 

a beetle. suggests that the quality of life that was once in his possession has somewhat decreased, 

in essence the definition of disability. This is not to say the character is disabled but mainly a 

suggestion as the man Kubo’s father once was is now trapped which is comparable to how a 

disability could affect people who have it. In regards to Kubo’s mother A Theory from (Hamsaveni 

V., 2016) of Movie piolet States that in Kubo And The Two Strings (2016) Kubo’s mother who 

seems to be in a state of vegetation, could possibly suffer from Alzheimer’s This Theory seems a 

somewhat inconclusive, even to the point that (Hamsaveni V., 2016) believes that a lot of the 

events in the film where nothing more than a child’s imagination. there is certainly issue of a metal 

kind with Kubo’s mother, which would suggest depression or Post Traumatic Stress Disorder 

(PTSD) the symptoms she is expressing are more so related to those issues as opposed to 

Alzheimer's Kubo’s mother seem too high function to have that condition especially when she turns 

into a monkey totem. 

It is that the narrative of the film is not directly about disability so it is transparently clear why there 

is no real focus on the subject matter, however the film does offer up some underlying messages 

about over coming fears and barriers, which may relate to disabled audience members 

participating in viewing the film. Furthermore, a theory put forth by (Laurrrrrrrrrrrra, 2016) raises a 

questionable perspective in regards to disability representation. According to (Laurrrrrrrrrrrra, 2016) 

people who have disabilities are often represented as “monsters”! 

The argument put forth is somewhat arbitrary in regards to Kubo as he is one of the heroes of the 

story and not solely represented as someone with a disability, but a child with magic abilities, there 

is no evidence of a person with disabilities being represented as a monster, in the examples of 

https://creators.co/%40hamsaveni#_ga%3D1.176364517.1713386182.1492115615
https://creators.co/%40hamsaveni#_ga%3D1.176364517.1713386182.1492115615
https://creators.co/%40hamsaveni#_ga%3D1.176364517.1713386182.1492115615
https://theflyingredrobot.wordpress.com/author/theflyingredrobot/
https://theflyingredrobot.wordpress.com/author/theflyingredrobot/
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animation that have being researched for the purpose of this essay. This is not to say that this does 

exist in other examples of animation and media. 

Another representation which is possibly more distinctive, more obvious and less intertextual than 

Kubo and the Two Strings (2016) is Finding Dory (2016). A sequel based on the 2003 animated 

film Finding Nemo which centres around a young fish who gets lost and his father comes to the 

rescue to retrieve him. Finding Dory (2016) continues the story and theme of being lost in the two 

films there are various characters, some of which who have disabilities, Nemo, who has a 

deformed fin and Dory, who seems mentally challenge. (Dory will be discussed later) However, 

Nemo, whose physical disability plays somewhat an important part to the narrative, as it’s what 

fuels Nemo’s over protective father. Like Kubo, Nemo never lets his disability prevent him from 

trying to accomplish things, despite his stifling father. It would seem that this is a common idealist 

message around disabilities in the animated films researched for this essay. In essence, this is a 

positive underlying message to present to audiences, that despite having barriers they can 

overcome them to achieve great things. 

Whilst ideology seems an important aspect to contain within animation, (Croteau, Hoynes and 

Milan, 2012) state that ideology presented could be an altered version of the truth, this would 

suggest audiences need to be weary of representations as exaggeration can occur, a prime 

example of this would be the method that Kubo has lost his eyes, in Kubo and the Two Strings 

(2016) which as result may make it harder for people to relate to the character and the narrative. 

 

How Do Disabled Audiences Engage With Animated Films? 

According (Clements and Spinks, 2006) suggest there is a lot of stigma surrounding people’s 

perceptions about disabilities. The fact that animated films are trying to attempt to include idealisms 

and educate their audiences in regards to disabilities would suggest a positive aspect of messages 

in animated films. In media products such as films, audiences often connect with a media product 

when they can relate to a character or something within the product that attracts them. 

However, with the films that have being considered for the purpose of the research, it would 

suggest that there are not a great deal of audience members with a disability, which raises the 
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question, how do disabled audiences engage with animated films? For the purpose of this report, 

an interview took place as the question was presented to someone who has a disability, in order to 

get an understanding how a person with disabilities would engage with an animated movie. 

(Singleton, 2017) States that: 

I don’t relate to characters who have a disability, because I forget about that, for me it’s about 

escapism, having a break from reality. 

The response from the interviewee would suggest, whether a character has a disability or not, it is 

of irrelevance, which reinforces the primary purpose of animated films, which is to entertain and to 

take its audiences on adventures away from the shackles of reality. 

 

Equality, Diversity And Ethics 

If disabilities are represented incorrectly it could result in a negative impact on the disability which 

in turn could be considered as discrimination. (Cheu, 2013) suggests that disabilities of the 

intellectual status, are used as a device to encourage the audience to laugh. This could be argued 

as unethical and degrading in terms of film making. It almost presents someone with mental 

disabilities as a clown, a device whose sole purpose is to entertain people. 

An example of this technique being used would be Dory from the animated films Finding Nemo 

(2003) and Finding Dory (2016). The seeming mentally challenged fish, Dory, suffers from Short 

Term Memory loss with a representation that suggests she could possibly have some form of 

special needs. As a popular character, Dory was introduced in Finding Nemo (2003) and she is 

often used for light comic relief purposes as she helps scours the ocean with her seemingly straight 

laced companion Marlin who is searching for his son. 

(Cheu 2013), continues to state that, as audience members, people distance themselves from 

characters with disabilities of the intellectual kind. This theory presented by (Cheu 2013) could be 

argued as incorrect as the shear popularity of Dory resulted in a sequel based around her. 

This would suggest that audience don't actually distance themselves from mentally challenged 

characters, but rather are attracted by their innocence and vulnerability. Interestingly (Cheu 2013) 

states that animated films produced by Disney, Pixar and DreamWorks, often strive to present 
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ideologies about race and gender. On the contrary, it would appear that the expectance and 

ideology of disability is a rare occurrence within animation, which raises the theory of the 

hypodermic needle. The theory of the hypodermic needle, as mentioned by (Giles, 2010) is a 

theory presented by Laswell (1953) where the participant of a media product is unknowingly 

metaphorically injected with content that they have not chosen to consume. This presents that 

audiences don't make a choice in what content goes into a media product and what they view. 

Which means that the inclusion of disabled characters in animation is at the choice and discretion 

of the film makers as opposed to the audience. In essence, audiences are fed the ideology of the 

film makers as opposed to thinking for themselves, this isn’t to say that they can’t come to an 

educated opinion based on the content they have viewed. An ethical issue that could stem from the 

representation of disability within animation could be stereotypes drawn from presentations of 

disability, for example, audience members could in theory assume that all partially blind people, are 

like Kubo. Obviously, this is not the case, as there is various types of blindness. This could result in 

having a damaging effect on people with the condition, so it becomes the responsibility of the 

media producer, in this case the directors, producers and other employees working on the film to 

present issues accurately with sensitivity and ethical standards. 

 

Sesame Street 

Whilst Sesame Street is not an animated piece, it recently underwent a breakthrough that feature 

animation has yet to accomplish. This was the introduction of a character who has the mental 

disability Autism. Interestingly the way the programme presented the disability was rather head-on 

as opposed to using subtle undertones. Even to the point that the actor in the scene explains 

elicited behaviour in people with autism to Big Bird, who appears to be confused when new 

character Julia seems different to his friends. Julia is shown struggling with loud sounds and 

flapping her hands in excitement, these are what could be considered common response within 

people with Autism. 

The introduction of Julia could be considered as a breakthrough, as something which not only 

creates awareness for Autism but informs children and adults watching the programme. The 
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episode in question created a huge interest on social media, with over 110 thousand people 

discussing Julia (Shown in Figure 2). This would suggest that the addition of Julia reached people 

outside of the programme’s audience, which in turn could pave the way for possibilities of subjects 

such as Autism and disabilities alike, to become commonly featured in other children aimed 

products such as animated feature films. That’s if a trend was to be set by Sesame Street’s new 

edition. It is worth considering that this could present a negative response from audiences as the 

assumption that all people with Autism act the same.  

Figure 2: Sesame Street Julia, Gaining Interest On Social Media (2017) 



Conclusion 

From the research that has being undertaken, it is clear that conclusively there is an absence of 

disabilities featured within current releases of animation, whilst a small number of the films that 

were considered do feature characters with disabilities, it was discovered that only two of the films 

in the selection feature disabilities heavily. 

The disabilities featured within the selection, do not dominate as a main subject matter. This hint’s 

that there is a correlation between some of the examples of disabilities featured within animation 

and that it is to be used as a device for the narrative of the feature, as opposed to creating 

awareness of living with such complications. 

Two reasons why this could be because films, especially animated ones, are used as escapism 

and it could also be the fact that disabilities are a sensitive subject matter that may not be 

appropriate for the audience, however the inclusion of autistic character Julia in Sesame Street 

would dispel this. The accomplishment from Sesame Street could have a positive impact for the 

representation of disability in the future. For example, the introduction of a Disney Princess with a 

disability, such as Autism, Down Syndrome, dwarfism or many other disabilities could be a 

possibility, if executed correctly, without causing too much stigma, or dismay. 

The lack of disabilities featured in current animation would suggest that there is an issue within 

animated feature films, even to the point that some academic media texts don’t feature studies or 

research about disabilities within media, this is somewhat disconcerting, as there are one billion 

people in the world who have a disability and that disability is a no less an important subject matter 

than gender, race and sexual orientation which is often covered within academic media texts. The 

results of this study would suggest that further research needs to be undertaken into historical 

examples of animation and audiences to establish if there a connection between how the audience 

view characters and the representation of disabilities in animation. 
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